@OE0

= F 22 il SR 13

= 53 =5 35 O o 2 =
ERAPERFM LERAMHE

-

A Reference Handbook for Senior High School Bilingual Teachers
in the Domain of Arts: Instructional Language in English

=R =FR

O BEMAGERBHRRL BT






'“‘ KT THT 2 RIRT T o HEMAREHBHES L
H Table of Contents

Brt— HRARMIEEZMT ....ooooeeeeeeee e 1
Bt RUEMNBEBEN : BOBIEERIRE .. 14
ﬁi‘.f HXH-I-IL;\% . Iglél.ﬁ N *ﬁ%%*ﬂﬁu%fifﬁ ........................................................................ 30

e L = K = TS 46

BB TN R T R R oo e ettt 66
BT AR RE AT TE B oottt r e, 46

BITN EEBEARTRE .o 99

BOERS EERETRL N EFRR



L) BRI ERT 2GRS P EMASEHBHEF D

Bp— R A AMNI(CEL
Arts and Cultures Across Continents
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B AIS Introduction

Let’s embark on a fascinating journey around the world to explore the richness and essence of

arts and cultures across five continents. From the rhythmic beats of Africa to the intricate details

of Asian brushwork, each corner of the world paints(/conveys) its own story.

® Africa: In Africa, art is a vibrant expression of cultural identity, blending tradition and
contemporary influences. From the iconic masks of West Africa to the colorful beadwork
of the Maasai people in East Africa, artists celebrate their heritage through dance, music,
and visually captivating creations. One notable artist is EI Anatsui, who is known for his
monumental metal sculptures which bridge traditional and modern artistic practices.

® Asia: Asia, a treasure chest of artistic diversity, proudly blends its ancient traditions with
cutting-edge innovation. From the peaceful ink paintings of China to the intricate
calligraphy of Muslim art, artists in Asia showcase a profound connection to spirituality
and nature. The Bollywood films of India and the installations of Yayoi Kusama in Japan
reflect the dynamic fusion of tradition and modernity.

® FEurope: Europe, with its rich history and cultural heritage, has been a cradle of artistic
movements shaping the global art scene. From Leonardo da Vinci’s Renaissance
masterpieces to Pablo Picasso’s avant-garde works, European art spans centuries and
encompasses a vast range of styles, each leaving a lasting mark on the world.

® America: In North America, diverse indigenous cultures form a mosaic of artistic
expressions rooted in nature and spirituality. Contemporary artists, such as the bold works
of Jean-Michel Basquiat, reflect the complex identity, history, and societal issues, adding
layers to the conversation. In South America, art is a fusion of indigenous roots and colonial
influences. Diego Rivera’s murals in Mexico, with their strong social messages, and
Joaquin Torres-Garcia’s geometric abstractions in Uruguay showcase the diversity of

artistic expressions across the continent.
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® Australia/Oceania: Australia and Oceania’s indigenous art traditions, including the iconic
aboriginal dot paintings, showcase a deep connection to the land and a rich storytelling
tradition. Renowned artists like Emily Kame Kngwarreye have brought global attention to
the unique visual languages of these cultures.

Join us to explore the captivating stories behind the masterpieces from every continents. Let's

celebrate the creativity, diversity, and connections with our world's cultures, where each

brushstroke, drumbeat, and dance step tells a tale of humanity's shared journey.
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narrative REH captivating 5B

cultural appropriation | “Z{E3ER

@ Embarking on a global journey allows us to

#4)(1) : Embarking on a global journey allows us to explore the richness and essence of arts
and cultures across five continents.

B FERER GBI AR OV R B S b B R LS A
f4)(2) - Embarking on a global journey allows us to meet people from all places.

B EIRER 2R > MRk 1 AR E Sy AT

O In , art serves as a vibrant expression of

f4) - In Africa, art serves as a vibrant expression of cultural identity, blending tradition and
contemporary influences.

FEIEN > Bl S i EERE - M EREERTE -

@ Notable artists like , known for

4] : Notable artists like EI Anatsui, known for his monumental metal sculptures, bridge
traditional and modern artistic practices.

SR AR Py (Bl Anatsui ) DI ECKHY S BRESE > HGE T (#agBR
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(4] reflect artists' profound connection to

47« China's meditative ink paintings/ Muslims intricate calligraphy reflect artists' profound
connection to spirituality and nature.

BT G TR A R T SR (BT 1 20
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(5 ) boasts

4 - Asia boasts ancient traditions coexisting with cutting-edge innovation.

S E Ry (RS B m BT A ©

(6] . with its . has been a cradle of

4 - Europe, with its rich history and cultural heritage, has been a cradle of artistic movements.

BOM - DI SIS B SEAIS B8 E - iR B S SR -

(7] showcase the diversity of artistic voices across the continent.

4] : Diego Rivera‘s murals in Mexico and Joaquin Torres-Garci's geometric abstractions in
Uruguay showcase the diversity of artistic voices across the continent.
SV EFE4ERL (Diego Rivera) HYEEE » DU SHIEAFREIT- I AR (Joaquin
Torres-Garcia) HYR&MIFISELL » R T (G2 &t i S iy 2B

©® Renowned artists like have brought global attention to

47 - Renowned artists like Emily Kame Kngwarreye have brought global attention to the
unique visual languages of these cultures.
ELENT S (55 IEHES (Emily Kame Kngwarrey ) 4 BREBIEAS S T 20
R REES -
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© Join us to explore

4 : Join us to explore the stories behind the masterpieces on the continents of the Earth.

IIAFAT— FEHE BB A BRI AMNHI B E R 185 | N ABFHYECES -

@ Let's celebrate

4 - Let's celebrate the creativity, diversity, and interconnectedness of the world's cultures.
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Artist, Artwork and Culture

Indigenous art is a special kind of artwork created by the first people who lived in a place. These
artists use their art to tell stories, share their traditions, and show their strong connections to the
land and nature. One amazing indigenous artist from Australia is Emily Kame Kngwarreye. Her
art is filled with vibrant colors and meaningful patterns. Emily used to paint on canvases, and
her most famous artworks are the "dot paintings.” In these paintings, she created beautiful
pictures using tiny dots, and each dot tells a part of a story or represents something important in
her culture. Emily's artworks are like a language, telling the stories of her ancestors and the
connections between the people and the land. One of her best-known paintings is called Earth's
Creation, where she beautifully depicts the cycles of life and nature. Indigenous art, like Emily’s,
is not just beautiful art — it is a way of preserving history and passing down important knowledge
to younger generations. These artworks are a celebration of culture, and each piece is a unique
expression of the artist's identity and the rich heritage of their community.
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Question 1: How do indigenous artists use their art?

Possible Answer: Indigenous artists use their art to tell stories, share traditions, and express their
connection to the land and nature.

Question 2: What is a common feature in Emily Kame Kngwarreye's paintings?

Possible Answer: A common feature in her paintings is the use of vibrant colors and meaningful
patterns, especially in her famous "dot paintings.”

Question 3: How does indigenous art contribute to preserving culture?

Possible Answer: Indigenous art contributes to preserving culture by serving as a language that

tells the stories of ancestors and the deep connections between the people and the land.
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Group Practice and Creation
Materials Needed:

1. Magazines or printed images representing various cultures and art styles.
2. Scissors.

3. Glue or sticky tape.

4. Poster board or large paper for the collage base.

5. Markers or colored pencils.

Procedure:

1. Introduction: Begin by discussing the diverse cultures and artistic styles
mentioned in the introduction to the five continents. Talk about

the significance of representing this diversity through a collage.

2. Gather Materials: | Provide students with magazines/printed images, (or print out
materials from the internet), scissors, glue, and a large paper or
poster board.

3. Select Images Ask participants to go through the magazines and select images
that represent the cultures and artistic styles of Africa, Asia,

Europe, North America, South America, and Australia/Oceania.

4. Cut and Arrange | Ask students to cut out the selected images and arrange them on
the poster board in a visually appealing way. Encourage creativity
in the arrangement.

5. Color and Use markers or colored pencils to add colors and symbols that
Symbolism capture the essence of each continent. Discuss the symbolism
behind their choices.

BPANAEREEARET RSP EFR%Y
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6. Collage Once everyone is satisfied with their arrangement, glue the images
Completion onto the poster board to create the collage.

7. Presentation Have each participant briefly present their collage, explaining the

images chosen, colors used, and the symbolism behind their

representation of each continent.

8. Group Discussion | Conclude with a group discussion about the similarities and
differences in the collages, emphasizing the rich diversity of

cultures and artistic expressions across the continents.
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Teacher: Today, we will create a cultural collage to represent the diverse cultures and art
styles of five continents.

Student: What materials do we need for this activity?
Teacher: We need magazines or printed pictures, scissors, glue, poster board, and markers.
Student: How do we start making the collage?

Teacher: First, choose pictures that represent the cultures and artistic styles of the continents
of Africa, Asia, Europe, North America, South America, and Australia/Oceania.

Student: After choosing the pictures, what should we do next?

Teacher: Cut out the pictures and arrange them on the poster board creatively. Then use
markers to add colors and symbols.

Student: Should we discuss the symbolism behind our choices?

Teacher: Yes, discussing the symbolism is an important part of this activity.

Student: Once we are happy with the arrangement, how do we complete the collage?
Teacher: Glue the pictures onto the poster board to finish the collage.

Student: After finishing, can we present our collages to the class?

Teacher: Absolutely. Everyone will briefly present their collage, explaining the pictures,
colors, and symbolism.

Zh D SR BATRRIE—(ESLPFRE RS - 23 A A2 7T 30 b R ZE i A -
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Art Appreciation Activity
Artist: Pablo Picasso

Artwork: Les Demoiselles d*Avignon (The Young Women of Avignon) (1907)

Background/Motivation: Pablo Picasso, a Spanish artist and a Cubism pioneer, drew deep
inspiration from African and Iberian art in the early 20th century. Encountering African masks
sparked a transformation in his style, as he was fascinated by their abstract and geometric

qualities.

Description: Les Demoiselles d'Avignon is a groundbreaking masterpiece marking Picasso's
departure from traditional art. The painting depicts five nude women in a brothel, showcasing
angular forms reminiscent of African tribal masks. Bold and fragmented facial features reveal

the clear influence of African art.

Motivation: Picasso's motivation for the painting blends his fascination with African art, an
exploration of primitivism, and a desire to challenge notions of classical beauty. Confrontational
gazes and distorted bodies showcase Picasso's innovative approach, making this work a seminal

piece in Cubism's development, shaping modern art.

Note: While Picasso's embrace of African art transformed his style, acknowledging the
controversy around cultural appropriation and the Eurocentric view of African art during that
time is crucial. The impact raises ethical questions about borrowing from different cultures in

the art world.

BOERS EERETRL Y EFRR
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Teacher: Have you heard of Pablo Picasso's Les Demoiselles d'Avignon (The Young Women
of Avignon)?

Student: The painting by Picasso? It looks so unique.
Teacher: Yes, he was inspired by African art. Do you know what inspired him?

Student: | think it's because he was fascinated by the abstract style of African masks and
sculptures. And he wanted to incorporate those elements into his own work.

Teacher: The five women in the painting look like they've been adorned with African masks.
Student: Exactly. It was Picasso challenging traditional aesthetics.
Teacher: It was a real revolution in art.

Student: In addition, this painting also marks his move towards Cubism, influencing modern
art profoundly.

Teacher: But I've also heard that there's some controversy about cultural appropriation and
other ethical issues.

Student: Absolutely, that's why we need to consider the history and cultural context behind
art appreciation.

12 BYEN SRR TR E R S
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The Visual Arts of Subcultures: A Vibrant Expression of Identity

EPHICEEE R PN WA

B AIS Introduction

Subcultures are like the vibrant colors of a vast cultural palette, each with its unique style and
voice. For junior and senior high school students in Taiwan, exploring the visual arts of these

subcultures can be a journey into a world of creativity and expression.

Subculture in art is not just about beautiful artworks; it is also a powerful form of communication
that conveys messages, emotions, and identities. One of the most visible forms of subcultures in
art is street art, which encompasses graffiti, murals, and installations that transform public spaces
into open galleries. These artworks often spark conversations about social issues and amplify the

voices of marginalized or overlooked individuals in mainstream society.

Other captivating facets of subcultures in visual arts lie in the realms of tattooing, sneaker
painting, zines, and DIY fashion. Tattooing involves inserting ink into the skin to create
permanent designs, often symbolizing personal beliefs or cultural heritage. Artists like Yang
Jinxiang from Taiwan combine Asian and Taiwanese cultural elements in their intricate designs,
showcasing the evolution of tattooing into a highly appreciated art form. Sneaker painting has
also emerged as a unique art form, with artists using sneakers as their canvas to create stunning
and personalized designs. This form of art allows individuals to express their creativity and

personality through wearable art, using bold colors and intricate patterns.

Additionally, zines are small, self-published booklets that cover a wide range of topics, from
music and movies to social activism. They provide a platform for young creators to share their
thoughts and artistic talents without relying on mainstream publishing. Similarly, DIY fashion
enables individuals to express their unique identities through customized clothing, often using
handmade accessories.

14 BOERS EERETRL Y EFRR
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These art forms celebrate individuality and serve as platforms for personal expression outside
mainstream channels, showcasing the fusion of art, fashion, and personal expression in dynamic
ways. Subcultural art is a dynamic and ever-evolving field that encourages young people to
question, explore, and express themselves. It fosters a sense of belonging and community among

those who participate in it, enhancing our understanding of the world around us.
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@ \What are some examples of ?
Examples include

#i4y - [1]: What are some examples of subcultures that are vibrant colors in the cultural palette?
[2]: Examples include punk, hip-hop, goth, and skateboarding cultures. Each of these

subcultures has its unique style, values, and beliefs, contributing to the diverse cultural
landscape.

[L]: (78RS bl el Tl ST RIS BRI B 2
[2]: FERGE IR TR AR - VS ~ SFRINIENCUE - BETCUER A HE
FFIERS - EEBME > 88 7 ZoUbEE -

©® How can be a journey for students?
can be a journey of discovery (and ) for students.

4y - [1]: How can exploring subcultural visual arts be a journey for students?

[2]: Exploring subcultural visual arts can be a journey of discovery and self-expression
for students. It allows them to delve into different artistic styles, themes, and
techniques, fostering creativity and critical thinking.

(T: BRI LR T 2 A AR — SRR RRR 2

[2): RIS o DR S A SRR B IR » ST AT
[EHY Sl R ~ EREAIRTS - 558 T RS A AI M R 4 -
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© Why is considered to be a powerful form of communication?
Is considered a powerful form of communication because

47 - [1]: Why is subcultural art considered to be a powerful form of communication?
[2]: Subcultural art is considered to be a powerful form of communication because it

can convey messages, emotions, and identities in a visually impactful way. (It
transcends language barriers and resonates with individuals on a personal level,

making it a potent tool for social commentary and cultural expression.)

[1): Ry bl #a8 Fye—TRsR RAVE = ?

[2]: AL MrHeER R — TR KRR BT 2 - INAER LA E5 [ EHETT
AFENE - BRI S - Tl 1 58S T BE A E A g bEf st
NS5 > (R Rt G Rram AU ERZRTE I LA -

O What forms of art are included in ?
includes various forms of art such as

4« [1]: What forms of art are included in street art?
[2]: Street art includes various forms of art such as graffiti, murals, and installations.

(Graffiti involves painting or drawing on public surfaces, murals are large-scale

paintings typically found on walls, and installations are artworks created in a specific
environment.)

0 G I 2 2
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© How do artworks in spark conversations about social issues?

4y - [1]: How do artworks in street art spark conversations about social issues?

[2]: Artworks in street art depict social issues that provoke thought and discussion. (By
using public spaces as their canvas, artists can reach a wide audience and bring
attention to important societal issues that may be overlooked.)
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@ What is the significance of ?

4y - [1]: What is the significance of tattooing in subcultural visual arts?
[2]: In subcultural visual arts, tattooing holds significance as it serves as a form of personal
expression, cultural preservation, and rebellion against societal norms.
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@ How do artists use asacanvasin___ ?

4 « [1]: How do artists use sneakers as a canvas in shoe painting?
[2]: Artists use sneakers as a canvas in shoe painting by applying various painting
techniques and materials to customize the shoes. (They transform ordinary sneakers
into unique pieces of wearable art, often using bold colors, intricate patterns, and

detailed illustrations to create visually striking designs.)
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©® What role do

play in providing a platform for young creators?
47 - [1]: What role do zines play in providing a platform for young creators?

[2]: Zines play a crucial role in providing a platform for young creators to share their

thoughts, ideas, and artistic works with a broader audience. (They offer an alternative

to mainstream publishing, allowing creators to self-publish and distribute their work,
fostering creativity and diversity in expression.)
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© Why is considered

4y - [1]: Why is DIY fashion considered a celebration of individuality?

[2]: DIY fashion is considered a celebration of individuality because it allows individuals

to create clothing and accessories that reflect their unique style, preferences, and
personality. (It empowers people to express themselves creatively, breaking away
from mass-produced, mainstream fashion and embracing their distinctiveness.)
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@ How does enhance ?

47 - [1]: How does subcultural art enhance our understanding of the world around us?
[2]: Subcultural art enhances our understanding of the world around us by offering diverse

perspectives, cultural insights, and alternative narratives. (It challenges mainstream
ideas and conventions, encouraging us to think critically and empathetically about
different cultures, identities, and social issues.)
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Graffiti Art
One of the most visible forms of subcultural art is graffiti art, which can transform public spaces

into open galleries. These artworks often spark conversations about social issues and amplify the

voices of marginalized or overlooked individuals in mainstream society.

For instance, Taiwanese graffiti artist Bbrother draws inspiration from George Orwell's 1984.
His stencil-based art blends personal and political narratives, often featuring images of friends,
family, and historical photos. Through his work, he challenges authority, participates in social
movements, and uses graffiti as a form of cultural and political expression. His art has sparked
controversy, notably during the “Huashan Graffiti Incident” (2006) and has been featured in

exhibitions exploring avant-garde and urban art, including the Taipei Biennial in 2008.
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Another notable figure in street art is Banksy, whose works often carry satirical and political
messages. One of his most famous works, "Girl with a Balloon," features a young girl reaching
for a red, heart-shaped balloon. This image has been reproduced and reinterpreted in various
contexts, symbolizing hope, love, and the fleeting nature of life. Banksy's anonymity and
provocative art have made him a prominent figure in the street art scene, challenging societal

norms and raising awareness about pressing issues.
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Teacher: Have you ever noticed any graffiti art in our cities?
Student 1: Yes, there's some near a park. It's colorful and looks really cool.

Teacher: Do you think graffiti art can be a form of social commentary?

Student: Definitely. Some graffiti artists use their art to talk about important issues like

politics and inequality.

Teacher: What do you think about Bbrother's approach to graffiti art?
Student 1: I think it's interesting how he combines personal stories with political messages.
Student 2: I think it makes his art really impactful.

Teacher: How do you think Banksy's anonymity affects the way people view his art?
Student 1: I think it adds to the mystery and intrigue.

Student 2: People are more curious about his message because they don't know who he is.
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Teacher: Why do you think street art like Banksy's is important?
Student 1: It can make people think about things differently.

Student 2: His art is often thought-provoking and can start conversations about important
topics.
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Creative Process: A Tribute to Some Masterpieces
Please select a famous graffiti artist's classic work (such as Banksy's "Girl with a Balloon™) as a
tribute to their masterpiece. Choose elements with significance and cultural context from the
artwork and transform or substitute them with people or things from your life to create a graffiti
piece that explores new social issues. Use media to express your creativity on the worksheet.
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1. lchose __ (Banksy's classic work Girl with a Balloon ) as a tribute because

HOBEE T (BLTer&C i E L (SR BRAY2Z) WEREECZAF » RBs___

2. In my work, I transformed (the imagery from the original artwork) into (people
or things from my life,) making it more relevant to (the real world, and...)

R > B (RIEFHER) B LR __ (FRAEEFNANEY) » BEEERT
_ (HAEF - wH..)

3. This graffiti piece made me think about new social issues, such as...

EIEEISE R S 2] TR R - ..

Teacher: Good morning, everyone. Today, we will create a tribute to a famous graffiti artist's
classic work. Let's look at Banksy's "Girl with a Balloon."

Student 1: | chose Banksy's classic work "Girl with a Balloon" as a tribute because it is very
powerful and emotional.

Teacher: Great choice, (Student 1). Now, how will you transform the imagery from
the original artwork?
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Student 1: In my work, I transformed the balloon into a smartphone, making it more relevant
to the modern world.

Teacher: Interesting! That’s a creative transformation.
What new social issues does this graffiti piece make you think about?

Student 1: It reminds me of our dependence on technology.
It also made me think about how technology affects our personal relationships and
mental health.

Teacher: Excellent point, (Student 1). Now, everyone, use your creativity to
express your ideas on the worksheet.

Student 2: 1 will also think about how social media influences our self-image and confidence.

Teacher: That’s another important issue, (Student 2). I'm looking forward to seeing
all your creative works.
Student 2: Thank you, Mr./Ms. (Teacher’s family name). | will start now.
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Appreciation-Body Art and Tattooing
One of the most prominent forms of body art is tattooing, also known as "flJ& (ciging )" in
Mandarin, which has a long history in various cultures worldwide. In Taiwan, tattooing has been
traditionally practiced by indigenous tribes such as the Atayal and Saisiyat, who tattooed intricate
designs on their bodies as a symbol of identity, status, and cultural heritage. These tattoos, often
featuring symbolic patterns and totems, hold deep meaning within these communities and are

considered sacred.

In contemporary Taiwan, tattooing has evolved into a vibrant art form. Yang Jinxiang is a tattoo
artist from Kaohsiung City, whose work combines elements of Asian and Taiwanese culture.
With over 30 years of experience, he is now an international tattoo master. His most inspiring
and skilled tattoo images are Buddha statues, earning him the nickname "Buddha Yang." His
work reflects a deep understanding and respect for Buddhist culture and demonstrates his
resilience and courage in life. Yang's tattoos blend traditional and modern elements, showcasing

a unique style that is beloved by many.

Despite its growing popularity, tattooing in Taiwan still faces some challenges, as it is not yet
fully accepted in all social circles for various reasons. However, with the rise of tattoo culture
worldwide and the increasing recognition of tattooing as a legitimate art form, attitudes towards
tattoos in Taiwan are gradually shifting. Through this exploration, students will gain a deeper
understanding of the artistry and cultural significance of tattooing, as well as its evolving role in

modern society.
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Please conduct a content analysis based on culturally significant body art or tattoo designs in
Taiwan or other countries. Additionally, choose a suitable body location using the body position
diagram below (or create your own), and integrate your own creativity or cultural context. Depict
your creative results on paper using a pencil or other materials.

AR IRFT & FI =28 St B 2 B SUEE R SRS s8iF B R ETNE ST - [F
RiiRIE N Z B EnERE (RECER) » EEcENVSERUE > BAECHIA]
BECUENRES > B RITE R s S B R ag k| -

EEEmZ AR ENE
1. The cultural significance of [specific body art/tattoo design] in

[Taiwan/other country] is evident through its use of
[symbols/colors/patterns] to represent [specific cultural
beliefs/heritage/identity].

[RrEr Saesiln /RIFET] £ [28  HAE %] S UtEREN S R > il
{5 [FrokBRE, B %] AR e UbEMWEE 5] -

2. Theintricate detailsof __ [specific body art/tattoo design] reflect the rich
history and traditions of _ [Taiwan/other country], showcasing

[specific cultural practices/rituals/stories].

(R 0y S #aEila /R 3] BVAEEs St T [0/ BAth B ] 1Y & & FE sk
FIESE > B T [Fre b EE /= HE] -

3. Through the analysis of [specific body art/tattoo design], one can
decipher the deep-rooted meanings and messages embedded within the

[symbols/colors/patterns], offering insights into [specific

cultural values/philosophies/traditions].
FEiY [FER S ReEla,RIFsET] 690 - n DA E rh S 0 R L R FR
SR REY e SULEEE TR/ E] iRZE -

Teacher: Today, we will explore body art and tattooing, focusing on the cultural
significance and creativity involved.

Student 1: Yang Jinxiang is a famous tattoo artist from Kaohsiung. His work combines
elements of Asian and Taiwanese culture.

Teacher: Exactly, (Student 1). What makes his tattoos unique and respected?
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Student 2: | can answer that. His tattoos blend traditional and modern elements, and he is

known for his Buddha statues.

Teacher: Correct. Now, let's analyze the cultural significance of a specific tattoo design.

For example, how are symbols used in tattoos in Taiwan?

Student: The cultural significance of the Atayal tribe's facial tattoos in Taiwan is

evident. Through their use of intricate patterns, it represents identity and
heritage.

Teacher: Very good. And what about the details of these tattoos?

Student: The details of these tattoos reflect the rich history and traditions of the Atayal

tribe, showcasing specific cultural practices.

Teacher: That's exactly the point. Now, use your creativity to design your own tattoo.

Try to incorporate cultural elements and personal significance.

Student: 1 will think about how to integrate modern elements with traditional patterns

in my design.

Teacher: That sounds great. I'm looking forward to seeing all your designs.
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Design Thinking: Theory, Steps, and Creative Manifestations
(B0 EE-=1iERA)
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B BJS Introduction

Design thinking, rooted in empathy and problem-solving, provides a novel perspective on
creativity. Originating from Stanford's d.school, it guides designers to address complex
challenges through a human-centric approach. At its core, design thinking prioritizes a theory of
emphasizing a human-centric approach, encouraging understanding of users' needs, defining

problems, ideating creative solutions, prototyping concepts, and refining designs.

An exemplary manifestation of design thinking in art is the "Before | Die" project by Candy
Chang. Inspired by personal loss, Chang transformed an abandoned building into an interactive
installation. Passersby were invited to complete the sentence "Before | die, | want to..." on a
chalkboard wall. This project engaged the community, fostering connection and introspection
through a collaborative art experience.
Here are several influential designers who have embraced and propagated design thinking
principles:
1. David Kelley: Co-founder of IDEO and founder of the Stanford d.school, Kelley's
human-centered approach has left a lasting mark on the design thinking landscape.
2. Tim Brown: As CEO of IDEO, Brown is an advocate for design thinking, emphasizing
creativity, collaboration, and user-centered design.
3. Jony lve: Former Chief Design Officer at Apple, Ive's role in designing iconic products
like the iPhone and MacBook exemplifies design thinking principles in action.
In conclusion, design thinking, with its emphasis on empathy, problem-solving, and user-
centered design, has evolved into a transformative force. As seen in the "Before | Die" project
and through the influence of designers like David Kelley and Tim Brown, design thinking
continues to inspire and redefine the way we approach challenges, fostering innovation and

meaningful connections in both the artistic and design realms.

B 38 Rl

BOERS EERETRL Y EFRR



31

CRTIVFR R T 2 AUSRT P o EMASEHBHREDDL

sca R IR SEEREE AR - RBElE AU Ay A - JRE 5 S R 2
d.school (BE1E20¢) - 5 [E AT PALAA R H1 0y 7 A RE SRR -

FEHZL > iET R RS E e - BAE () SRR LR IT7A > (b) Sl 1

FFRERAVELE - () e - (d) BERTEMAT RN - (6) MELSHIMERE - DU (f)
SEE AT

et AR TRl iy —(E #8214 172 Candy Chang fy“Before I Die” HH - ZFI¥i#
NEERIBLES > Chang 1 — [ RS iRl s by A BN E - B AWBIEEE—(EmERE L -
PrRESERk TRt 2 FT > B VAT - B EEER SRR T & B
flirHehs » (PRI -
—E R IRGETEI A T2 W ES 1 et BBy Al
1. R -gUF : IDEO Y& AIE AFISEFH# d.school HIAIEEA - SIFIHILAA R 0
T E T BB IR N T IRZIRIENET -
2. W AAEA R IDEO WEEHITE @ MEA—E &1 E%S - mPFHalE - HiEA
DL Bt E % -
3. Jony lve : BEEATEFERETE » Ive {E£ iPhone F1 MacBook SEREEEM: 7 ik T HY
B BR BT R SR R S -

W BetEEmERE - BB B oHEGT » BRI —REETE -
IE4N#E “Before I Die” JHH PR, > LLURAS -SRI AR B e TRy 2 2R ey
Atk - SeatT BB R EREE I B E e MDY T2 - (e (E AT E EE R 198k
FHISEF AR -

BB R EERE TR E SRR



ON w7 R T 2 kT

BB

R ETERME R
B hiE RE 5 thEE
design thinking Bt EE methodology Db
empathy HE problem-solving S RE R
human-centric BANEsHL innovation Al
perspective ! prioritize DL... BsfBo
concept prototyping | ME&RE continuous improvement | FF4E
catalyst (for innovation) | (BI#THY)fE{LA] | manifestation =Nl
passerby PN collaborative T fERY
foster flefd ~ fleiE propagate =k
influential IER=Z Ly pli] advocate WS
iconic product o M exemplify & Ry . B
emphasis on SRR evolve into R
a transformative force | —HEEEIE EZZIz;:tsistic and design ST AIEET<HEk
32 B¢ AR

EERE TR EEENRY



P

=

33

KPR TR Ry P o EMALERBHERD

(1) is deeply rooted in

41 « Design thinking is deeply rooted in empathy, ideation, and iterative problem-solving.
S R Y - R PR AT T A
#i4(2) = Culture is deeply rooted in the mind, behaviors, and products of groups of people.

AL —BHe R L [E DB R AT Ry R -

©® Originating from , it guides through :

#14)(1) : Originating from Stanford's d.school, it guides designers to address complex
challenges through a human-centric approach.

JRE R SEFHIARERRY d.school SEETERRT - 5 [EEE BB UA R LI ITE - &
ESHEREDLEL -

#47(2) = Originating from Zen philosophy, it guides Japanese designers to decorate their
gardens through a metaphysical approach.

BRERERTE - 5[ EHASGETRIE RN EAREE - KRR =M -

@ At the heart of lies

4 - At the heart of design thinking lies a theory that prioritizes a human-centric approach.

feasat EF IR0 - TR - SR A RO E -

(4] unfolds in

4+ The design thinking process unfolds in five key steps.
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(5 ) is an advocate for
A1) : Tim Brown is an advocate for design thinking, emphasizing creativity, collaboration,
and user-centered design.
FRIHT R — B 2akat B - AR - WIEMLIHFE RS OrviE# -
47 (2) : Jane Goodall is an advocate for responses to alarming deforestation rates and
decreasing populations of endangered species.
PR EEHS NERNAMIR GRS EYEEE TR TE) -
(6 ) showcases
#4y(L) « Ive's role in designing iconic products like the iPhone and MacBook showcases design
thinking principles in action.
lve 7£ iPhone 1 MacBook S g M fnasa T A & - B R B Esas T A5 R Ay 8L
# ©
f47(2) : Taiwan’s role in enriching cultural variety in Asia showcases its importance in global
cultures.
2B S EuN UL EryEe b EEEEREERSUE— i FHVEZE M
(7] engaged , fostering
f47(2) = This project engaged the community, fostering connections and introspection through
a collaborative art experience.
EHEEETERR S - BB - (RIS -
#45(2) = This building engaged the community, fostering connections through the experience
of the space.
EPESEERE - AR EIRVRSEE o (e R
@ Based on : articulate the problem statement, providing

4 - Based on insights gained through empathy, designers articulate the problem statement,
providing a foundation for the creative process.

TRIZILIBFTEGHY R - SETRTBRALRE - feft 7 AR B YA -
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(9 , With its emphasis on , has evolved into a transformative

force.

f4)(1) = Design thinking, with its emphasis on empathy, problem-solving, and user-centered
design, has evolved into a transformative force.

acaT 85 > HomgE I - BAREMDHE /TG CESREN—-REEE -

f4)(2) : Postmodern Art, with its emphasis on multiple values, dialogues, and decentering, has
evolved into a transformative force.

RIFAE - HoRgH 2 TEE ~ HEE il - Bl 2R E -

@ Asseenin : continues to

4 - As seen in the “Before I Die” project, design thinking continues to inspire and redefine
the way we approach challenges.

1E404E “Before I Die” YHH AT R, > st 85 GRS I B W E Fe P MBI PRERHY
FiE e
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Five Steps of Design Thinking Process
The design thinking process unfolds in five key steps:
1. Empathize: Designers delve into understanding the needs and experiences of users,
laying the foundations for problem-solving.
2. Define: Based on the insights gained through empathy, designers articulate the problem
statement, providing a foundation for the creative process.
3. ldeate: Unrestricted by limitations, designers generate a myriad of creative solutions,
fostering a culture of uninhibited ideation.
4. Prototype: Tangible representations of ideas are created for testing and refinement,
allowing for a hands-on exploration of potential solutions.
5. Test: Solutions are tested, and feedback is gathered, initiating an iterative loop for
continuous improvement and refinement.
Based on the explanations of each of the steps above, which step do you think is the most

important step? As a student, how can you improve your daily life by applying design thinking?

e EEBREZ AT
G W i e SO e ] iaFzazg 7
1 305 BETRIRA TERH] PHYFSRANELE » Ry AT AL -
T - BB GHT GRSt AiBRAL T - S0t T AR AERR AR -
B - A 2RI ATE S AR T E - S E R RSt -
4. JRES RN SE 2 A nl il R AR S IR HEf VR T ZERY B IR R R -
5 HIR : WEERATTE > RS F@}JK@TE&&_W% AYIEATEER -
TR AP BRAVERI > AP RS RE S 7 Ry ? IRIF Ry — 224k > fRe] LA
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Teacher: Today, we're going to explore the first step in the design thinking process:
empathize. This involves understanding the needs and experiences of users. Can
anyone think of a real-life situation where empathy could be important?
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Student: Well, I think when creating a new product, it's important to empathize with potential
users. It can ensure it meets their needs and solves their problems.

Teacher: Great point! Now, moving on to Step Two: define. After gaining insights through
empathizing, designers articulate the problem statement. Can someone give an
example of defining a problem based on empathy?

Student: For example, in a school setting, if students are struggling with a particular subject,
defining the problem could help. It involves identifying the specific challenges they
face through empathetic conversations and observations.

Teacher: Excellent! Now, let's discuss Step Three: ideate. Designers generate creative
solutions without limitations. How might this step be applied in everyday life?

Student: | think when planning a family vacation, ideation can involve brainstorming various
destinations and activities to ensure everyone's interests and preferences are
considered.

Teacher: That’s a very practical example! Now, onto Step Four: prototype. Tangible
representations are created for testing. Can anyone think of a situation where
prototyping could be useful?

Student: When planning an event, like a school fair, creating a small-scale prototype of the
layout and activities could be useful. It could help participants in visualizing and
refining the overall experience for attendees.

Teacher: That's a great application! Finally, Step Five: test. Solutions are tested, and feedback
is gathered. How could testing be applied in our daily lives?

Student: As a student, when trying to improve time management, | can try to test different
productivity methods and learn from personal experience. By doing so, it can help
in refining and optimizing my schedule.

Teacher: Fantastic examples, everyone! Applying the design thinking process in real life can
lead to innovative solutions. It also leads to continuous improvement.
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Designing Positive Change: the “Art for Change” Project in Taiwan

This study explores an imaginative and potentially practical design thinking project known
as "Art for Change." It's a special initiative that uses design thinking principles to tackle social
issues in Taiwan. The project suggests an idea initiated by local artists, designers, and
community organizers working together, aiming to bring positive change through innovative and
culturally sensitive art interventions.

The study looks into how design thinking is applied throughout the project's life, focusing
on understanding community needs, generating ideas, creating prototypes, and testing them. By
including local perspectives and involving the community in the creative process, the project
shows how design thinking can be a powerful tool for creating lasting solutions that connect with
the diverse cultures of the region.

Key points in the study cover the project's start, the collaborative design process, challenges
faced, and the impact on the communities involved. It highlights how design thinking not only
shapes artistic work but also contributes to community empowerment, social unity, and
sustainable solutions to important issues.

Through this study, readers get insights into how art, design thinking, and community
development intersect. It demonstrates the potential for similar projects to bring about positive
change and address complex challenges in diverse cultural contexts.
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Teacher: Good morning, everyone! Today, we will discuss an imaginative and potentially
practical design thinking project called "Art for Change." It is about the concept of
reshaping a community.

Student: That sounds interesting!
Teacher: Can anyone guess where the inspiration for this project comes from?
Student: Is it about using art to change the community to be a better place?

Teacher: That’s pretty close! The project applies design thinking principles to address social
issues, involving collaboration between local artists and community organizers.
What social issues do you think exist in a community?

Student: Could it be the forgetting of the community's history and values?

Teacher: Absolutely. The accumulated history and values of a community over time are
essential to its residents. Shared memories can unite a community, fostering mutual
assistance and indirectly addressing some social issues.

Teacher: So, how can we use artistic expressions to present? How can we draw attention to
people's awareness and action?

Student: We can collect old photos. We can also transform the underutilized (or abandoned)
spaces into dedicated exhibition areas.

Student: We can also design different activities based on different purposes, such as
organizing photography contests to preserve beautiful moments.
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However, what's even more important is not to forget to apply the design thinking
process, emphasizing empathy, ideation, prototyping, and iterative testing.

It's crucial to incorporate local perspectives to ensure that the community members
are actively involved in the creative process.
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Reshaping the Campus Project
The campus is not only a space for students and teachers to learn but also a place where shared

memories are created. Now you are going to apply the principles and processes of design

thinking to explore the possibilities of reshaping the campus space through artistic expression.

Use the table below to create a design thinking process chart. This chart should include data
collected through interviews and observations, empathizing with the problems to be faced when
reshaping the campus space, such as considering the unique features of your school, identifying

the core values of campus space transformation, and defining the users.

For the define and ideate stages, it may involve the redesign of physical spaces, decorations or

murals, finding exhibition spaces, and organizing art events.

For prototyping and testing, you can use sketches to visualize the outcomes of design thinking.
Please also refer to the attached case study on the use of design thinking for campus

transformation in Taiwan.

Group Task/Assignment:
1. Discuss and complete the Design Thinking Process form:

This task corresponds to the initial part of the content, where the students are asked to apply

design thinking principles and process to explore the possibilities of reshaping the campus

space. The Design Thinking Process form is intended to guide the discussion and

consideration of key elements like empathizing, defining, ideating, prototyping, and testing.
2. Sketch a draft illustrating the envisioned campus renovation:

This task is in line with the later stages of the content, particularly the part that mentions

using sketches to visualize the outcomes of design thinking. Sketching a draft is a practical

application of the ideation and prototyping stages mentioned in the design thinking process.
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Teacher: Good morning, class(/everyone). Today, we'll discuss how we can reshape our
campus space through artistic expression. Have any of you thought about this
before?

Student: Not really, but it sounds interesting. What exactly do you mean by reshaping the
campus space?

Teacher: That’s a great question. It's about using design thinking principles to transform our
campus. It should reflect our core values and create shared memories. For example,
we could redesign physical spaces or add murals.

Student: That sounds cool! So, where do we start?

Teacher: We will start by empathizing with the users of our campus — that's all of us, including
students, teachers, and staff. We need to identify the unique features of our school
and problems we face with the current layout.

Student: So, we could interview people and observe how different areas are used?

Teacher: Exactly! We collect data through interviews and observations to understand what

changes would be most beneficial. What do you think we should look for during this
process?

Student: Maybe we can ask if there are any areas that people think are underused or if there
are any places where they feel uncomfortable.

Teacher: Yes, that's a great start. After gathering data, we'll move to the define and ideate
stages. This is where we identify specific problems and brainstorm creative
solutions. It could include redesigning a space, adding decorations, or even creating
murals.

Student: | can already think of a few places that could use more color and better seating areas.

Teacher: Fantastic! We'll compile everyone's ideas and create a design thinking process chart
to guide our project. Remember, our goal is to make our campus a more inviting and
inspiring place for everyone.
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Modernism in music is an aesthetic stance underlying a period of diverse reactions in challenging

and reinterpreting older categories of music, which were innovations that led to new ways of
organizing harmonic, melodic, sonic, and rhythmic aspects of music. A change in the visual
worldviews occurred during the period of Modernism as well. It is a period in the history of
music where no genre has held such dominance. "Innovative" is frequently used to describe the

music of this period.
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(1) associated with

4+ The keyword most associated with modernism in music is "innovation".
A E R TR AR AR F A2 T A, -

(2] committed to

47 - Modernist composers and musicians committed themselves to exploring entirely new
means and methods of expression.

RAOERFHFE ER BT FRR TR RIEA5 2 -

©® According to :

47 = According to the study, expressionist music attempted to eliminate all of traditional

music’s conventional elements.
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Make it new!

Early in the 1890s, a period of modernism in music was ushered in by the rejection of Wagner's
great operas, the canonization of musical conservatories, and the traditional styles of composition
and performance they promoted. Musicologists typically consider the era of modernism in music
to have been from approximately 1890 to 1930. This period is thought to have followed the
postmodernist movement of the 1930s. Similar to other artistic mediums, innovation is a crucial
concept in contemporary music. Composers and musicians explored totally new avenues for
expression, musicianship methods, and artistic processes and effects.

The twelve-tone technique, developed by Arnold Schénberg, moved from tonality to atonality,
representing a completely new approach. Igor Stravinsky abandoned traditional classical
approaches more and more in regards to the metric rhythm. Furthermore, Alexander Scriabin
called for the performance of some of his music to be enhanced with additional musical effects
such as light shows and the circulation of fragrances in the performance hall. Others called for

the use of instruments that had not previously been used in such a way.
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Teacher:

Teacher:
Student:

Teacher:
Student:

Teacher:
Student:
Teacher:
Student:

Teacher:
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Based on the content knowledge of this unit, I’d like to ask you a couple of questions
about modernist music.

What was the most significant characteristic of modern music?

Composers called for innovative changes in many aspects of music from
composition to performance.

Would you please provide an example?

Take Arnold Schonberg as an example, he offered a completely new approach
which replaced tonality by introducing atonality.

What was the measure Arnold Schonberg developed to deconstruct tonality?
Arnold Schonberg created a system named the 12-tone technique.
Which word would you choose to describe modernist music?

I guess the most appropriate word would be “innovative”, because modernist
composers committed to making new approaches which had never been seen before.

Very good! You understand the key points about modernist music.
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Neoclassicism

Neoclassicism brought classical music's order, balance, economy, clarity and restraint, emotion,
composition, and performance back to the forefront following World War 1. It rejected both the
intense emotionalism of Romantic music and the very experimental music composed between
1900 and 1919. Smaller orchestras and chamber groups were formed, performance values were
raised, compositions concentrated on rhythm and counterpoint, and the music shifted away from
Romanticism's "programmatic™ style—which the neoclassicists disapproved of—and toward

"absolute" music.

Expressionism

German and Austrian influences are the source of expressionism in music, which is strongly
associated with atonality and the second Viennese school. Expressionism emphasizes the
expression of more fundamental and discordant feelings, such as grief, despair, and rage.
Expressionist music seeks to completely convey these deeper, frequently intense feelings
through similarly intense, disruptive, and occasionally even violent sounds that are meant to

elicit unsettling reactions from listeners.
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Teacher: 1 am going to ask you a couple of questions about neoclassical music and
expressionist music based on the content knowledge of this unit.

Teacher: What are the features of neoclassical music?

Studentl: There are several features of neoclassical music, for instance, orchestras and
chamber ensembles became smaller, and performance values became more
restrained.

Student2: In addition, composition focused on counterpoint and rhythm, and the music became
less “programmatic” and more focused on “absolute” music.

Teacher: Very good. Both of you are correct.
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Teacher: Scriabin’s "mystic chord" is a typical example of an innovation in which he created
the impression of a completely new musical world. Let’s look at the "mystic chord"
as it is shown in this picture.

How is it different from the traditional triad chord?
Student: Traditional triads are made up of intervals of thirds. The "mystic chord" is not.
Teacher: Correct. What are the intervals of the "mystic chord™?
Student: I suppose it is constructed on intervals of fourths. Is that correct?

Teacher: Yes, that is correct. You can tell that Do-Fa, Fa-Si, Si-Mi, Mi-La are all built on
intervals of fourths.

Now when we break this chord into a scale, what do we find out from the scale?

Student: Wow! The chord makes a scale that can be understood as a partially whole-tone
scale.

Teacher: Yes. If we examine the first four notes, they truly fit the concept of a whole-tone

scale.

As we have already analyzed, the "mystic chord" said “no” to a traditional chord
which is conventionally made up of intervals of thirds. In other words, Scriabin
overturned the traditional concept of triad chords.
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Now we are going to listen to three pieces composed during the modernist period.

Arnold Schoenberg: String Quartet No. 2, Op. 10 (1907-08)

The String Quartet No. 2 by Schoenberg is composed of four movements. The remaining
movements use features typically found in program music, except the opening movement, which
appears as standard absolute music. The folk ballad "O du Lieber Augustin” from Vienna is
referenced in the second movement. Stefan George's poetry is used in the third and fourth

movements, which are rare for a string quartet since they also feature a soprano voice.

Arthur Honegger: Pacific 231 (1923)
In Honegger's own words, this piece of music portrayed a scene: the quiet breathing of a machine
at rest, its effort to start, the increasing speed, the progression from mood to mood, as a 300-ton
train hurtles through the pitch-black night at 120 miles per hour.
The work consists of five main sections:

Standstill

The start of the locomotive

Increasing speed

Driving at top speed -

Deceleration and stop

Using ostinatos, other textural markers, and melodic motifs, the five major sections are separated
one from the other in a sequential fashion. Every sound is a component of a train and the various

soundscapes that are created prior to, during, and after the train travels.
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Teacher: When it comes to innovation, what can you find in Schoenberg’s String Quartet No.
2, 0p.10?

Student: Although it is a modern work, it uses traditional folk songs and adds vocals to what
is usually an instrumental string quartet. These are all innovative approaches.

Teacher: Very good. Let’s shift our attention to Webern’s Piano Sonata, Op. 1. What
innovative approaches did he use?

Student: Classical sonatas usually consist of three or four movements, Webern only wrote
one movement. Furthermore, he frequently used diatonic and chromatic scales,
which led to hazy tonality. These two points can be seen as both an example of his
creative approach and a feature of modernist music.

Teacher: Very good. The third piece depicts the motion of a steam train. Does it sound vividly
lifelike? What do you think about using musical instruments to describe the
mechanical sounds of everyday life?

Student: | find this music amazing because it rejects the affirmative and harmonic aspects of
music.

Student: Moreover, the composer uses the instruments as tools to imitate the mechanical
sounds of daily life. For me, it is a huge change in musical aesthetics.

Teacher: All of you have very strong senses of music. Through these works, you have grasped
the innovative qualities of modernist music.
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Musical Journeys on Water and through Time
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By listening to the second movement Moldau of the masterpiece Ma vlast (My Fatherland),
students will be able to understand more about the content knowledge of Czech Nationalist music.
They will also learn more about the background and contributions of Bedfich Smetana, and they

will be able to discuss the impacts of climate change on European summer droughts in recent

years.
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crescendo b river width ML
decrescendo p Bohemia R PEK R

@ How is _(music style/concept) expressed in _(nation) music?

f4)(1) - How is nationalism expressed in Czech music?

T E SN IR AR 7

f4)(2) - How is nationalism expressed in Norwegian music?

PR SR T PR AR 7

(2] consists of (parts/sections/movements, etc.).

47 - The masterpiece M4 vlast consists of six movements.
R (FREVHED) HNEZEEEAHRR -

© The _(scenario) is depicted in dynamics by a (musical term).

f4)(1) : The waterfall is depicted in dynamics by a crescendo.
AT LAHITGRAY (5 4E) JI T BT H2KE
f47(2) + The river in drought is depicted in dynamics by a decrescendo.

RZJE N T LA 950 ( 48) T FE S ek

O When it comes to :

4 - When it comes to the depiction of water in music, composers may imitate the sounds of
water in a realistic manner, for example by using an undulating melodic line with a
moderate tempo to represent the flow of a river.
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How do composers depict water in music?

They can mimic the sounds of water realistically, like Beethoven and Vivaldi do, by employing
a descending melodic line and rapidly moving notes to simulate rain falling during a storm.
Alternatively, they can use Debussy's technigue of avoiding distinct major and minor modes and
using tone colors to paint a mood in order to translate their feelings and experiences into music.
In the absence of that, they might use different combinations of melody, harmony, dynamics,

tempo, and rhythm to attempt to evoke a particular emotion or occasion.

TR R AR FEETHIK ?

I EERTAR KRS - B0 5 208 IR AR B MTHi AR R %
PR R IR > B B MIRIKRE SRR - EEA R EARPE R IERDS - A
WTEIR/NGR > DLE G — R O - S P el E iR e YRR BE 5 - 1B
FRERE R ~ AOEE ~ JIE ~ ERERIEZE

58

Teacher: Let’s listen to Claude Debussy’s work “Reflets dans 1’eau” (Reflections in the
Water) from Images.
You should point out how Debussy depicts water in this work.

Student: Debussy wanted to use a series of chords to simulate reflection to create a
soundscape that resembles water.

Teacher: You have great imagination and auditory sensation. Does anyone else have any other
ideas?

Student: I can hear that it expresses senses by making use of non-functional harmony and
ambiguous key signatures.

Teacher: Good, you are aware of the harmony and key signature. Any other ideas?

Student: | think that Debussy did not intend to create linear musical progression, but the new
tone colors represent the reflection of water.

Teacher: Excellent! You all listen to the music very carefully and have great insights!
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Teacher: Now we’re going to listen to the ways Smetana’s Moldau depicts the flow of water.

Studentl: There are two sources of this river: one is agitated, voiced by a violin; the other is
calm, voiced by a flute.

Student2: | hear a section with French horns. It sounds like people are hunting.

Student3: When the music becomes bold and slows down, it draws a scene where the river

flows down to the Bohemian Forest and the river widens.
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What is program music?

Instrumental art music that aims to musically depict an extramusical narrative is known as
program music or programmatic music. The title of the piece may present the story to the
audience, encouraging creative associations between the music and story. Given that the nature
of music is constructed over time, we can get some good ideas from the titles the composers
chose, the event the music was written for, and the texts they based their work on, for instance,

Vivaldi’s Four Seasons violin concerto, Beethoven’s Symphony No. 6 the Pastoral Symphony.
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Teacher: As | just explained, you can tell whether a piece of music work is program music or
not by identifying the title of the work. Let’s play a game. You are going to see the
titles of pieces of music and you have to recognize which are program music.

1) 2) 3)

The Carnival of the Animals Symphony No. 40 in G Grand Canyon Suite by

by Charles Camille Saint-Saéns | minor, K. 550 Ferde Grofe
by Wolfgang
Amadeus Mozart
4) 5) 6)
Symphony No. 9 in D minor, Peter and the Wolf Lincoln Portrait
Op. 125 by Sergei Prokofiev by Aaron Copland

by Ludwig van Beethoven

Student: My answers are 1, 3, 5 and 6 are program music.

Teacher: Can you explain your choices?

Student: Those four pieces of work have the titles which depict real things, such as animals,
a story about a boy named Peter, a national park in America, and the former
President of the U.S.A.
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Teacher: Nice work! You are correct.

Student: | remember that Symphony No. 9 by Beethoven is also known as “the Choral”. Why
IS it not in the category of program music here?

Teacher: You have great knowledge about Beethoven’s symphonic works! As you said, this
work is also known as the “Choral Symphony” because Beethoven used a choir in
the final movement. The first three movements are absolute music in nature.
Therefore, the whole work is acknowledged as absolute music instead of program

music.
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As the longest river in the country, the Moldau is known as the national river of the Czech
Republic. Actually, it is the German name for this river, Moldau, which is translated in Chinese.
This river is known as the Vltava in Czech. Bavaria is the source of two rivers. The Moldau joins
the M¢lnik and Elbe rivers after passing through the Bohemian Forest in the Czech Republic.
M& vlast combines the symphonic poem form, with the ideals of nationalistic music of the late
nineteenth century. It consists of six movements. Each movement depicts an aspect of Bohemia's
countryside, history, or legends.

Now we will listen to the M4 vlast.

Conductor: Rafael Kubel ik

Orchestra: Czech Philharmonic
(Source: https://www.youtube.com/watch?v=76RON2GN6J0)
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Teacher: Please take the masterpiece Ma vlast as an example and explain how nationalism is
expressed in Czech music.

Student: For example, the Czech composer Smetana depicted the longest river Vltava in his
masterpiece Ma vlast. The nationalist artists were fond of using sources which are
related to their cultures.

Teacher: Very good. Can anyone describe the Vltava river?

Student: The Vltava River is approximately 430 kilometers long and drains an area of 28,090
square kilometers in size, over half of Bohemia and about a third of the Czech
Republic's entire territory.

Teacher: Very good. How did Smetana depict the river in this work?

Student: He depicted how the width of the VItava becomes wider in dynamics by using
crescendo.

Teacher: Very good. Keep this in mind when you listen to the work.
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Let’s read some news about the drought of rivers and the reemergence of Hunger Stones in 2022.

B —rAERIE A RAEON 2022 4701 kg ke " 8LEk 2 0 FEERAYETE -

(1) Are drying rivers a warning of Europe's tomorrow?
B B BRI R E S
Source:
https://www.bbc.com/future/article/20220912-are-drying-rivers-a-warning-of-europes-tomorrow
https://www.bbc.com/zhongwen/trad/science-63117325

(2) Hunger stones' resurface across Europe as a warning from droughts past

A KB B AR E S B 28X

Source:
https://www.lemonde.fr/en/environment/article/2022/08/20/hunger-stones-resurface-across-europe-as-a-
warning-from-droughts-past 5994193 114.html

Teacher: What is the news about? Please find the supporting information from the news.

Student: It shows "hunger stones" that reappeared during the month of August in 2022, due
to drought.

Teacher: Good. According to the news, what are the "hunger stones"?

Student: These are rocks buried in rivers to show the water level and warn future generations
of the impending starvation and hardship in the event of a drought. The stones are
removed periodically to reveal the water level. "If you see me, cry!" That's what it
says on a stone.

Teacher: Very good. Why was it being mentioned in the news?

Student: Though it was engraved in 1616, the inscription still serves as a water-level marker
and was probably used at the time to warn future generations about looming trouble.

Teacher: Was the drought severe in 2022?

Studentl: The hunger stones had already resurfaced four years before on the banks of the Elbe
River, in the Czech Republic. The drought in 2022 might have been "the worst in
500 years"!

Student2: According to one study, the water level markers are also associated with soil
moisture deficit, water and heat stress that can lead to a decrease in crop yields.

Student3: 1 also read a couple of other related news stories. In recent years, frequent droughts
have become one of the most significant signs of climate change in Central Europe.
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Teacher:

Student:

Teacher:

Teacher:

As you noted, the situation is being seen as a warning that the effects of climate
change are becoming more and more severe.

When it comes to environmental issues, scientists often focus on greenhouse gases,
especially carbon emissions. | think we need to know more about the system of
carbon trading which has been discussed quite a lot recently in Taiwan.

Very good. You have all read the news carefully and applied a wide range of
knowledge about the issues.

Whenever we face a problem, a solution must also be proposed. You have 15
minutes to discuss solutions in pairs. You will then share your ideas after the
discussion.
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Popular Music Industries
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Popular music is generally defined as having a broad appeal and being made available to a large

audience via the music industry. It is meant to be listened to and enjoyed by common people in
modern society where urban culture predominates. Theoretically speaking, popular music is a
branch of the cultural industry. Through marketization and industrial organization, the cultural
industry provides pop music products and services and is committed to transforming popular
music and artistic expression into the value of commercial activity output. This unit introduces
the categories of popular music based on the world's major popular music awards, as well as the

development trends of digital music and streaming music as communication channels.
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rock music A e country music RN
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new age music Hritad e (heavy) metal music ESNEARES
the Billboard charts | 257 ff%EE the Grammy Awards BRI
streaming music | BRI AL digital music Bfir e
gramophone PR overhauled KB
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@ What are the differences between _(music genre) and _(music genre) ?

4 - What are the differences between rock music and heavy metal music?

ERE
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(2] is

combined with

4] : Rhythm and blues is jazz music and gospel music combined with blues music.
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(3] . whereas/while

4« My dad likes country music, whereas/while my mom prefers gospel music.

HEESHIFLE > AP =S EEZ % -

O Nevertheless/nonetheless,

4 : The production team tried their best. Nevertheless, they still couldn't win a Grammy.
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The popularity of musical genres varies dramatically over time. Many things, including historical
events and current trends, can have an impact on this. Rock music peaked in America in the
1980s and then gradually lost its position at the top as pop music started to rise in the charts. Pop
music has topped American music charts since the early 2000s, but since 2017, R&B and hip
hop have surpassed pop music in that position. However, the most well-liked musical genres are
ranked differently globally. There are also extremely specialized musical genres. For instance,
video game soundtracks are the most well-liked niche musical genre in Canada. Black metal is
a specialized musical genre in Sweden. Carnatic music is a specialized kind of music that is

popular in South India.
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Teacher: What is your favorite popular music genre? Please introduce the style to us.

Student: | prefer rhythm and blues more than any other music style. It is a musical form first
adopted by African-American artists and it combines jazz, gospel music and blues
music. This musical term was coined by Billboard in the late 1940s.

Teacher: Very good. You know a lot about R&B. Can anyone name five popular music
genres?

Student: Let me try! Gospel, jazz, R&B, rock and heavy metal music.
Teacher: Very good. Who can introduce reggae?

Student: Reggae originated from Jamaica in the 1960s and the word ‘reggae’ means “trivial
things in daily life”. Do the Reggay, sung by the band Toots & The Maytals in 1968,
was the first reggae song, hence the name of this type of music. Reggae music lyrics
are often about news, social events, and politics

Teacher: Very good. Now, please check out the Billboard charts and find what number one
was on the Hot 100 song chart last week.
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The Differences Between Rock and Metal Music

1. Rock began in the 1950s, while metal started in the 1960s
The 1950s are when rock and roll first emerged. Then, metal music emerged in the late 1960s.
The 1950s and 1960s saw the emergence and development of both rock and metal music. Artists

like Elvis Presley and Chuck Berry were regarded as notable people at this time.

2. Rock is the main genre, while metal is a subgenre

Rock music was the first to become widely popular, followed by metal music. New subgenres
have occasionally emerged as the genre has continued to develop since it first entered the music
scene. Heavy metal is one of the most popular rock music subgenres. Metal as a subgenre clearly

borrows elements from rock music.

3. Rock does not use power chords on the guitar, unlike metal

Rock music is a synthesis of popular music genres, featuring drums, electric or bass guitars, and
vocals as the main instruments. Contemporary rock bands typically take cues from electronic
instruments like synthesizers as well as blues, country, folk, and jazz music. Conversely,
synthesizers can also be heard in metal music, although these instruments are frequently less

prominent than the double bass, electric guitars, and keyboards.

4. Rock has a less deep and resonant sound than metal
The acoustic differences between rock and metal music are arguably the most noticeable. Metal

is typically heavier than rock, especially in the extreme black and death metal subgenres.
Moreover, while rock music often features an electric guitar with cleaner and softer tones, metal

usually has pulsating, double bass, and distorted guitars.
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Teacher:

Student:

Teacher:

Student;

Teacher:
Student:

Teacher:
Student:

Teacher:

What is the difference between rock music and metal music? You can name just one
difference.

Rock music began in the 1950s, while metal music started in the 1960s

Very good. Who else has an answer?

As a subgenre, metal music has noticeable traces of rock music. In other words, rock
music was the first to emerge as a popular genre.

You are correct. Does the rock music genre combine other music styles?

Yes. Modern rock bands usually draw their inspiration from blues, country, folk, and
jazz music.

Very good. What other differences are there?

Perhaps the most obvious difference between rock and metal music lies in their
sound. Compared to rock, metal is usually heavier.

Very good. Now you are equipped with comprehensive knowledge about rock and

metal music.

EREEN S BRI ?

FEIRIARY 1950 4T - (i fELEiaht 1960 H4X -

FRFELF -

AR - B ERA Y

BBEEME RO > BUERSE R TR S R ke - M a)ehal © IE/REERE
Jesg AR TR -

STH - EIREER S S H A S S ©

B A EERET ORI EERRYE



DETIFRR T 2 B R P J. EMAEFHRBHARF O

pli
HF

Y - A REEEIEE A - A0 - RREEE %

EH FEEY o BAEHMAYE R ?

B BEPEREN SR MRHENE I ER M EE - BEERMELE - &8
CEIEE R E -

N IREL - BUERMRE R EIEEREEN BB R T -

EEN—
St AEE) RS B RS B R SRR I -

Students explore and discuss the background and categories of the Grammy Awards. By asking
related questions, students share their findings.
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Teacher: Time is up. Now | am going to ask you a few questions to test your knowledge about
the Grammys.

Teacher: The first question is why was the Grammys created?

Student: The most exceptional composers, songwriters, and musicians in the music business
were recognized with the first Grammy Awards ceremony, which took place in
1959.

Teacher: Bingo! The next question is “Why were they originally called the Gramophone
Awards?”.

Student: The trophy depicts a gilded gramophone and “Grammy” is short for gramophone.

Teacher: You are correct. Question three is: is the Grammys considered one of the major
annual American entertainment awards?

Student: Yes. It is considered one of the four major annual American entertainment
awards with the Academy Awards (for films), the Emmy Awards (for television),
and the Tony Awards (for theater).

Teacher: Very good. The last question is: what is the Grammys effect?

Student: Winners, nominees and performers often gain a bump in album sales after appearing

at the Grammys.
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Teacher: That’s correct. Moreover, a new study, conducted by three seasoned scholars,
suggests that Grammy winners are more likely to try out new sounds and make
stylistic innovations on their next record. Isn’t that terrific?

Here is the link to the study for your reference DOI: 10.1177/00031224221103257
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Understanding the Billboard Charts

The relative weekly popularity of songs and albums in the US and other countries is tracked by
the Billboard charts. The outcomes are released in the Billboard magazine. In addition to year-
end charts, Billboard biz, the Billboard charts' online counterpart, offers extra weekly charts. The
Billboard Hot 100 for songs and the Billboard 200 for albums are the two most significant charts.
Other charts might be devoted to a particular genre, like rock, country, or R&B, or they might
cover all genres. All three sources are used to compile the main song charts, like the Hot 100
song chart, and the charts can be ranked based on sales, streams, or airplay. In addition to album

sales, streams and track sales are taken into account for the Billboard 200 album chart.
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Teacher: Based on the content knowledge I just shared, you are going to answer the questions
on your worksheet. You have twenty minutes to do some research.
Time is up. Now we will go through the questions on your worksheet.
What is the answer to the first question?

Student: The pop, rock, country, dance, bluegrass, jazz, classical, R&B, rap, electronic, Latin,
Christian, world, and holiday music genres are all represented on the Billboard
charts. There are also ringtones for mobile phones.

Teacher: Very good. You checked very carefully. Next, what is streaming media?

Studentl: Streaming media is video or audio content sent in compressed form over the internet
and played immediately over a user's device.
Student2: The media file that is played on the user's device is not saved to the hard drive or

solid-state drive; rather, it is continuously transmitted over the internet via a wired

or wireless connection, retrieved from a remote location.
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Teacher: Good teamwork. In other words, with streaming media, a user does not have to
download an entire audio or video file to play it.
The fourth question is: what are the differences between streaming and digital
media?

Studentl: Instead of buying physical copies of music albums, we can now access them online.
And when it comes to accessing media online, there are two main options: streaming
and downloading.

Student2: Streaming is the process of playing media over the internet, without downloading it
onto your device. For example, when you watch a video on YouTube, you are
streaming content. With streaming, you don’t have to wait for the entire file to
download before you can start watching or listening.

Student3: On the other hand, downloading is when you transfer a file from the internet onto
your device. For example, when you listen to a song from iTunes, you are
downloading content.

Teacher: Very good. Perfect teamwork again.
You are aware that it takes time to download media files and that the file needs to
fit on your device's available storage space. Additionally, downloading media can
be a little risky because files from dubious sources may contain viruses and malware
that infect your device.
The last question is: how does streaming affect the music industry?

Studentl: Music streaming has made it easier for us to discover music artists who previously
would not have had the opportunity for such exposure without being signed by a
label.

Student2: Additionally, it is much simpler for musicians to distribute their music online via

streaming services.
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Social Issues in Greek Tragedies
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Greek tragedies are classic works that have had big impacts on so many theories and plays.
Tragedies have well-organized and structured plots and complicated character settings. They
inspire audiences to wonder about the dilemmas we face in everyday life and to have more in-
depth thinking about issues that affect us all. Also, since Greek tragedies create conflicts for
people to think about from different perspectives, they are good material for students to generate
ideas and debate certain motifs. So, we will use the Oresteia, the trilogy telling the tales of
Agamemnon’s family, to consider social issues, and then get students to join dramatic situations

to analyze either the scripts or the jury system.
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@ Please hold to

4 - Please hold the cloth to your face.
ST EIIRAVRRAT

© Share your experiences.

4 : [1]: Let’s share your dance experiences
[2]: | broke my arm once.

(T0: 53 SRR -
2 M AT -

O If it were a different , | might have a different opinion.

fiay - 1f it were a different person, I might have a different opinion.

e A FERIA - WATREE A A ERER

@ Could you explain more about the that we are discussing?

4y - [1]: Could you please explain more about the trial that we are discussing?
[2]: Yeah, I think he is guilty because he has broken the law.

[1]: BRI EAE S amAyaE A - SRR ] DARRHY B 251 2
2: 476y > PR ReftA TR » N RIRMT A EZESOAE -

@ State your

4« [1]: Can you state your name and occupation for the record?
[2]: Yeah, I'm Owen and I’m a teacher.

[1]: 5o8k M - AEd on EER AL Imay 2k Rk ©
[2]: 47y > Hod Owen — AT -
@ It is my opinion that

4« 1t is my opinion that Agamemnon should not sacrifice his daughter.
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@ Based on my analysis,

47 - [1]: Based on my analysis, | found that the queen, Clytemnestra, is a suspicious and jealous

woman.
[2]: How do you know this?

[1]: You can see some dialogues that are showing that.

[ FREBEIRA T - KR E S Clytemnestra JEH 258 XS4 MRE -
[2): IR EERIER ?
[1): fRA] LA R 2 SR EREUR AL -

© We find the defendant innocent/guilty.

4 - After deliberation, we find the defendant guilty.
K - MR A EASE -

@ Do you have anything to say before sentencing?

47 = [1]: Do you have anything to say before sentencing?
: I would say it is unfair.

RN

: Nothing is fair.
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In the first part, the teacher needs to interpret the relationships in Agamemnon’s family. The
main concept is to bring up the conflicts between the family members. You can start by
introducing the story when Agamemnon sacrificed his daughter for sailing away, and finish at
the point when Orestes was haunted by the Furies and Athena held a court trial for him. After
interpreting and explaining the concepts clearly, teachers will be able to have a better discussion
with students, and students will be able to use the background and setting as references to engage

with the issues and have more in-depth thinking.
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Teacher: In today’s class, we will learn about a kind of story known as a tragedy:
Agamemnon’s family story, the Oresteia. He was a king, and one day he needed to
sail to battle in the Trojan war. Does anyone know why they were going to have a
war?

Student: I know, you said it before. It was because of Helen.

Teacher: That is correct. They were trying to win her back. But they found it was hard to sail.
Every time when they finally moved forward, somehow, the wind blew them back
to the shore.

Student: I think it is because they had a terrible ship.

Teacher: Not exactly right. It was because many years before, the king had promised that he
would make a sacrifice of the first living thing that they caught in the hunting season.
But while he was hunting, he got the message that the queen had given birth to a
baby girl.

Student: So, when he went home and held his baby, the baby became the first living thing
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Teacher:

Student:

Teacher:

Student:

Teacher:

ER

Eh

Right! So the situation was that the god, Athena, was punishing them, making their
ship go back and forth but not where they wanted to go.

What could they do to fix this?

The king knew that he had to sacrifice his daughter, or the gods would never let them
sail to Troy.

Is that what he did?

Unfortunately, yes. I know you all think that he’s a villain now, but you also need
to think about one thing. He was the king, so if he needed to help the country and he
knew how to do it, of course he would do that because his subjects were more
important than anything else. However, his other role was as a father, and of course,
he was a very terrible father to sacrifice his daughter.

£S5 RERIE T > BAMR T fE —(E &5 > BCE IR A LER 2 — (E R A
Agamemnon ZJRHVE S - Oresteia » ff2—fZ B L > BAZR - H—K > fFEEEL
iSRS T - B KIS Ry (TRt TSt Eh ek 540 2

DOREIE > R ATERE o [REy Helen o
D OIEHE > FrDMEREEE G - TS E o (HAI SRR SR - B E IR

AHE > ARIETERY > JEEE A e A -

D AR R MIEIAEAERE T -

e AEE > B E Agamemnon > LR S SR HHEE - ZERIM
?% TRHRE B TRYIEEL - (BAEMSTRR T - R ESR L EE T —E

A_H

MBI AT TS 2 FrlA - AMEZ T e S — (R ?

SEEIEHE - IRAERVIENLE » L Athena {EFEETMLFT - A LAAL ARG A ] 5
-

b At PIRE R LA (R 2

[ TRIE MR E CHY 25 > AR S M RTE] Troy -

bt T ?

AEEHE - B > MERRM T o WAERIERAEE L AR ERA - EIRF

UHEEZE—FF - ML > WRMFER B - i B MR E
i E AL E BRI - IP%MEI’JAEttﬁM% HEEE - 2800 > A S —
{Et - B —EGH - B2 > B —(EIRH nIaEysCH -

B A EERET ORI EERRYE



83

==
st - AT

When students understand the relationship between the characters, they can start analyzing all

the characters. Every character is meaningful in a play. Sometimes, they carry important
messages, or they are the ones who create conflicts. So, there are a lot of details we can think
about. Depending on the script or the story, we can think about why characters do certain actions

and have dialogues like that, and then we have even more things to analyze.
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Teacher: So, as | mentioned above, Agamemnon had several roles. He was a son, a father, a
king, and a warrior. Every role had an impact on him, forcing him to make different
decisions and take actions. And sometimes, other characters pushed him to face
dilemmas because there were also some invisible conflicts occurring.

Student: Like what?

Teacher: Such as offering his daughter as a sacrifice. If you were him, what would you do?

Student: | think | would not sacrifice my daughter because she is my family, and my family
would be torn apart if 1 did that.

Teacher: But if you were the king and you didn’t destroy your family, that might destroy many
other families and your people would not trust you anymore because they would
think you were selfish.,

Student: | see, it is complicated. Sometimes | face these dilemmas too. I mean when two of
my roles are conflicting.

Teacher: Sure, it is a common problem. The play shows the realities that human beings face.
We are like complex tapestries of multiple threads tied together, so you cannot read
people in only one way.

Student: But, how do we analyze and read the characters?

Teacher: You can start from the character relations.

Student: The character relations?

Teacher: The character relations include things like the relationships between the different
characters, the hierarchy, and the dialogue. Once you understand this, you can see
why each character has to be in the play.
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We need a hook at the beginning to get students into the roles. You can find some materials and
elements which are relatable and which help students to get into the situations. For this tragedy,
we can try to let students be the citizens because in that setting they will attend the court and
vote at the trial. So, you can run a short activity for students to act and participate in. After that,
encourage students to try to think about these situations differently instead of just using their

normal perspectives.
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Teacher: Everyone pay attention to me, please. | need you to grab a cloth and tie it around
your body like this. Ok, everyone is done. (Clear throat) Dear citizens, welcome to
this noble place. The goddess Athena will hold a trial right here and now.

Student: What is the trial about?

Teacher: It is about a criminal, Orestes, who killed his mother.

Student: Oh no, what happened?

Teacher: Orestes wanted revenge for his father because his mother had stabbed his father to
death. After his crime, Orestes got haunted by Furies every day. Now, | believe some
of you will say a crime is a crime, so there is nothing to debate. |1 want you to
experience how tough and painful it would be if Furies were haunting you all the
time.

Student: Actually, I don’t think that would be too hard.

Teacher: Okay. Everyone get in groups of three. I need one of you just to do your daily things.
So for example, let’s do having lunch together. Just pretend that you are having a
meal, that’s it.

Student: And then?
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Teacher: The other two, please try to annoy her. For example, when she’s eating, you could
pull on her chin.

Student: That’s so annoying!

Teacher: Yeah! That is how Orestes felt.
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Taiwan has recently started using a jury system, which means more citizens will join the trials
and determine the results. So, we can use this tragedy for students to do a debate like a real court
trial. To see if they were in those situations, would they be able to understand all the information
and make unbiased judgements. After this, they can also think about the advantages and

disadvantages of the jury system.
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Teacher: After the closing argument, | believe, citizens, you have all come to your own
verdicts. First, we have some time for you to have an open discussion. Then we will
vote and reveal the results to see if Orestes is guilty.

Student: | would like to say something. | agree that Orestes is guilty because a crime is a
crime. The law has to be followed by all. I don’t think that we could mutually decide
to break the law.

Teacher: Does anyone want to speak for the other side?

Student: Can I say something? | understand the importance of the law; however, Orestes had
to take revenge for his father as he had no choice. And the Furies were bullying him,
which did nothing to help Orestes act nicely because they were using violence too.

Teacher: Ok, I think we had plenty of discussion on this, so please vote for your opinions. OK,
the results are in. We agreed he is not guilty. And now, we will have some questions
to contemplate. The first one is: do you think we made a good decision?

Student: For me, | would say we did not because | do not support what he did. Nonetheless,
I would say that it is our decision, and | will take responsibility for it.

Teacher: Ok, the next question is: what do you think of the jury system?

Student: I think it is a bit unfair. I wasn’t really paying attention to what was going on, so |
just randomly voted. I don’t even remember what I voted for.

Teacher: Yeah, | think that normally they would avoid choosing some people who are not
suited to being jurors for the trial. So, it would be a bit different from our classroom.
They would try to make the procedures fair to both sides, and then that would get
the best results.
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Combining issues in the curriculum is a useful way for students to have more awareness of the

environment. This allows them to learn about the world starting from their own perspectives. In
drama, as a pedagogy, we are open to letting students use their imaginations, and we can create
immersive scenarios to see how students take actions to deal with issues. In this unit, we will
focus on environmental education, and expect that students will be able to think about
environmental issues. We can start from raising awareness, then experiencing nature, and finally

taking action to help the environment.

BT T R R A S I T Ry — A TR - TR DU H CHYInG e
RIS VG - BB - (E R —EEERE - SRR RE S HIARG ) > BAFI ] LARERTDIL
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(1 ) is key to :

47 : Reusing things is key to decreasing litter. 1 will use this plastic bag again.

RS BLELIR RS - TG ER LS -

©® Environmental harm can be by

47 : Environmental harm can be limited by humans not entering natural environments.

Humans should not destroy animals’ habitats.

FEER OB EH AN AR T LI RIRRGE - AR EZIURE YRR -

(3 ) is vital for

4« Biodiversity is vital for maintaining ecological balance.

ERUEZZAER )N RSN ST e
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(4] contribute to

» EMMAREFHBHIEHRD

4+ Recycling programs contribute to minimizing waste and conserving valuable resources.

[T A BT e MBI R E B B AT E

(5 ) commissioned to

47+ [1]: You have been commissioned to help leopard cats.
[2]: Sure, | would love to help.
[1): IRt B AR
2]: ERYr > FARFEEET

@ How do/does enhance ?

47 [1]: How do you enhance your environmental awareness?
[2]: My dad works for an environmental organization.
[1]: fRAN S SR IR BRI A2 2 7
2: B S B RHSTAF -

@ Well spotted!

4« [1]: There is a leopard cat.
[2]: Well spotted!
[1]: A EaRE -
[2]: TRAFHYEEHA

@ to get involved in

fi47 : [1]: Who wants to get involved in this charity event?
[2]: Count me in.
l SRS BLE(E R ZEE) 7
2]: B -

91 % ¢ e

FERE

_/)573‘?" .

SRR



KTIFFRT AR T P J. EMMAEBHBHEF DO

£

© to engage with the environment

4 : The purpose of us doing this is to engage with the environment.
HMIUEny HEVE Ry 7 BRI O &) -

(10) be committed to

4 - 1deally, we should be committed to saving the environment.
HITEE T IMIEZET TN RBERER -

W=—
BRHA ¢ RN R AR
We will start by letting students gain more awareness of the environment, and then they will
have more observations of their surroundings. We can explain some of the issues and also choose
one topic to have more thinking and discussions about it. For this step, we will not only teach
information and knowledge, but we will also create a situation for students to experience the
issues first-hand.
TErREE AR BRI B Nyl BrAe - B M MR R B ER S T B 2B 22 - A v DL
RERTRARRE S > W —(E ERBALG - DUMRMEE 2 BE M m - 208 » 1A
18 Bl &I, - BrI LIRS — (15 - B A BT E R TR -

Teacher: Has everyone brought a picture? Who would like to share their picture with

everyone? | will ask you some questions about it.

Student: 1 can do it. This was taken three years ago. My family and | went to a park in Chiayi.

Teacher: Do you remember the temperature?

Student: It was summer, so | think it was hot and very humid. | remember I sweated a lot.

Teacher: Good work! So, we all have at least one picture. | need you to share the details of

the picture and also ask your partners some questions.
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Student: After sharing, I found that we are actually surrounded by lots of nature, but I’ve
never noticed it before.

Teacher: That is correct. To become more immersed in nature, now I need you to be one of
the elements in the picture. You can be a rock, a flower, or a tree, but | will need you
to portray the element’s feeling when someone is standing next to you taking
pictures. How would you feel if you were a part of nature in that situation?

Student: Can you have a look at us?

Teacher: Sure. Wow, it is so nice that you show facial expressions of how you feel about
human beings. Who would like to share?

Student: I’'m a rock, and I don’t like people stepping on me. It makes me uncomfortable, and
it is so impolite to me.

Teacher: Good point. Let’s look at the other teams too.

EH  SERAEWIRR RS ? AR DA E A o A R R -

B0 APl o BRE SRR - AR AL T EEA—EAE -

LRl RECRE R AR NS ?

B RER - P REEZRE - M IR AR - RECFRERL TRET -

RN RY > EAIRTIFTE RN OB ZE VA —RRR - RFEZERMSERA
FAYAHER > TEIREVRHERER

B IRESESER > PEERRMER LIRS E 2t R20E > MBI ER
EEI

Rl BN R T EBIRTTERA > SRR EIRFIR AR R Py —#ETER
R DU — B - — 4L B—PREs - (HIRFE IR T4 & A NI EIRSS
BRI - EiRE B AR— B R R G S (TR -

B {RRERE I ?

EE OB R (RIS TR AR A EE R - A AR E

I];% (?
SR FREWEATE  ROFEEOMBRERS L o ERREE R AR » HROGRIE
T -

LRl RAFHVER o Mt E R A AN -
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After raising their environmental awareness, students should be able to gradually empathize
more with the environment. However, it could be a long process. We can design some activities
for students to use different senses to feel the everyday environment. They could be blindfolded
and then be led by their peers, or they could just take some time to listen to the sounds of every
corner of the room. This section is designed so that students can experience the environment and

see more diverse angles and visions.

fEE 1R - MRt S MY [F BER T - 281 - B RE g e —(E)2 RAVAERE - k(M
AL aeat— e EE) - SRALFIE A ERYRVE Bz H a4 SR - i f ] DARA b
IR AL RIS EETT - st — IR TEE (E AR g - B iy HHYE e
A RESTRE B R SRIREE > B EE X X TR A AT -

Teacher: Here we are. Does anyone know where we are now?
Student: This is the basketball court.

Teacher: That’s right. Obviously, you guys usually come here for PE class, but today we are
going to find something that we think is ordinary but it’s actually not. I need you to
clear your mind and close your eyes. We can try to listen to the environment and
hear five sounds. Let’s do it for two minutes.

Student: It’s so quiet.

Teacher: Yes, it should be quiet, so please concentrate. [After two minutes] Ok, time’s up.
Share with the classmate who is next to you.

Student: | heard a bird singing, the teacher’s footsteps, cars, the wind, and some people were
whispering.

Teacher: Well done! Now, two people in a group and one of you close your eyes while the
other person holds their partner’s hand. Guide your partner to touch five different
things. Let them guess what it is. And remember: safety is always the priority.

Student: It’s so scary!
Teacher: Let’s try to use our different senses to feel the surroundings.
Student: Oh, is it a stone? Or a brick?

Teacher: It doesn’t matter if you get it wrong. The whole point is for you to feel the
environment.
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Since students are expected to have connections with the environment through the above
activities, in this section we will focus on one topic to generate more ideas with students. You
will see leopard cats to be the main topic as an example. Students will get involved in the
situations and imagine what they can do for leopard cats.

FR THERER Af i id b ol S Sh SR d T IS - B — 0 M T DA R — (R E £
o BB —[EE A B HIREUE - DUORIE /RG] S2AER S EIESE - TREARMA
FIRE B PR - AP Er B R T E) -

Teacher: We’ve done some research on leopard cats, so we now know about the crisis that
they face. So, we should think about what actions to take to save this special animal.
Now, as a student, to save a type of animal, what will you do?

Student: 1 think we can join some environmental organizations.

Teacher: Yeah, good point. That is a good way for us to engage with the environment. We
could volunteer to do some work to help the species. We could also have an event
to promote awareness of the leopard cats’ crisis to more people. Now please go to
your groups.

Student: What are we doing now?

Teacher: Grab a piece of paper. | need you to come up with one concept that you want to
educate people about. It could be roadkill or something else. Then use this idea to
design a flag.

Student: Sure. We are done.
Teacher: Can you please explain it in lots of detail?

Student: This is a “do not use pesticides” flag. In our research we discovered that using
pesticides poisons rats that leopard cats eat, and then the leopard cats are poisoned
too.

Teacher: Good work! Can you explain your flag too?

Student: There is a big leopard cat with black teeth, which symbolizes that it ate something
toxic.
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atdl  pRER AR
The last step for making students become environmental citizens is that they should take action.
So, in this one, we help students to develop an activity that they will do in their normal lives,
which is also related to performing arts. They could have a chance to empower and execute how
much they could do in the community. It is also a long process. For example, as a teacher, | could
lead students to design a special entrance for the athletes to enter through on the school sports

day, encouraging other people to raise awareness of the environment.

Ry A R R N RIVEAR—20 > MPIEZPRAUTEY - INEE > FEiE—2PBRT > Beffm]
DATABhER AR g fee—IH BT H 8 AV A R HoP R I o HyEE) - et &S
HEPET > BEHCHNE - B {ERAVERE - OId > FREET » B &
Aeat o AEEEGIFRTRIRVES B HES - S A S R S

Teacher: Since we all have the experience of wanting to promote our ideas to people, we
should find a chance to reach as many people as possible.
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Student: We can do it on our sports day.

Teacher: Yes, that is a good time when many people will come to the campus. We can do

marching with special chants and movements to raise people’s awareness.
Student: How can we do it?

Teacher: Do you know that each player has their own chants and movements in a baseball
game? This is memorable and people like to learn and copy it. So, we can do that to
have some special chants, steps, and moves.

Student: That sounds so cool! Maybe we can also dress up.
Teacher: Yes, so you will need you to think about how to make it catchy.
Student: Can we start with the chants?

Teacher: Yes, what words are important to the leopard cats, and what do you want people to
care about most.

Student: We hope that people can buy eco-friendly rice products to help protect the leopard
cats. Can we let people know this?

Teacher: Sure, I can’t wait to see your march!

Zhh . BEARMIEE A SRS - AR A FTEE R ML - TR
HIERARER
B 0 el DEE S g EHEE(E -

Rl B AL (ERAFHIR - IR NEEREES - W AT DUETTHRITR
Ay LISRRIENE R T > MGEE A MIHYSE 2%

R TRITEIEEE ?

RN IREREEBERIERE T - FEEREHA T HRAEY OSREE - 2SS
ETHY > ATISEE SR ELEE © ALl JF A DLEAR R i — 255k
AYEI5E ~ 2P RIS

g o KBS T > ETIRMTE A DA TR — % -

ERl  ZHY > FTLURMTRR S A AT SR EEA] -

B 0 TP e] DAE CI5REaA4EMS ©
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In theatre performances, we can usually see different people’s lives on the stage, and sometimes
we think that is special and only for some people to relate to. However, we all have many unique
moments that we do not see as being very special in our lives. We ignore that life has many
moments that we can call performances; it could be someone performing, passing by, or just
sitting still. When we slow down the pace, we can have more time to discover we have
performances in everyday life. In this unit, we will help students explore the things that happen

around them and let them have more in-depth thinking about the meanings.

HEISRET > WITEERERESES EEFIAFEARAS - ARk MR R ALERIAY -
i H A ARESERAE - 2R - RPIEE A — LR Z] > WA ZHIEE S EAVER
Al THRRMMEA ST REHEZ EIRY - FRTREE TATEPATFZIGZ] > AT RS
T A[REE A ANERE - 808 - SE R o BRI - IRPTEE S
IRFfET 25 3 R M H B AVE TP AR E R - T I ESEEE L TRR M
FEEE AR EMMTEEPERFERANLES -
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@ Keep a neutral expression.

4 - Before you start, keep a neutral expression.

FEIRBASAZ AT > PREFHIERTS

@ Breathe in/out.

{514 : Pay attention to your breathing. Breathe in.
SERERAINITIR, o DA -

@ Project your voice.

47 = [1]: When you want to say what’s on your mind, please project your voice.
[2]: ’'m a failure

[1): ERTEP LR HEhaEy - SR e iz -
2] B (E RN
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O Strike a pose

4« Strike a pose and imagine it is the morning.

FE—(EEN IR GAE - LAY -

@ Be in the moment.

%147 : Don’t think too much, be in the moment.
AIRERZ, > JEIEE T ©

@ enter the scene

#157 « [1]: When | count to three, enter the scene.
[2]: Can | be any character?

[1]: EHEE = - EAEER
[2]: 3 AT PLUE AL o] — (P (i 2

@ show the state of mind

B4 : [1]: T can’t understand why we are doing this.
[2]: It shows the state of mind.

[1]: FeA KIS (SR 2
2]: iZ T DU EIRAE

@ create a story

#i4 = Use your daily life to create a story.
FIFREY H & A G E—(EHE -

© keep your balance

4y [1]: We are trying to walk normally, so please keep your balance.
[2]: Will I fall if T don’t follow your instructions?

[1]: TATAEIEEITE - FiRFF I AP -
[2]: AR P A B IS (ETE R - FREFERENS 2 -
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@ Focus on your partner’s reaction.

147 - When you are pushing your partner, focus on your partner’s reaction.

EIRAEHERAVIS R > BRI SE -

#=—
AtHA ¢ S AE B AR R

A performance needs three elements, which are a performer, an audience, and a stage. So, when
we are looking at someone somewhere, it could be called a performance, and of course, it does
not have to be a professional or formal one. Since we just have to look for those three elements
occurring in our lives, we can see more details and interesting things as an audience. Then we

can apply these skills to think about how artworks relate to life to have an impact on the audience.

TEFE_(EeER > AUENE - BENES - Nt - EWRFMEREEE AR > E0]LL
W TR > MHER B —EREFRMIEANRE - BRI AR 1%HE
=R AIE T3 A T ] DLLUBUR Y S (0 5 Al B R P MR A H A EfRD
HIERHVEY) » 281% > FMT AT DA IS Eeise Py A 85 S (B it B AR TEARE - DABTERUR

EARE -

Teacher: Now, please share how you get to school each day.
Student: I walk to school every day.
Teacher: Can you describe the route in more detail?

Student: I usually take a shortcut which is behind the school. There are trees and sometimes
I can see the leaves falling together.

Teacher: That’s beautiful. Now please share your route with your teammate and let’s see
what’s interesting.

Student: Can | share what | just heard?

Teacher: Sure thing. And please make sure you tell the truth.

102
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Student: My friend said he takes a bus, and he likes to observe people on the bus instead of

reading his English textbook. Sometimes, he sees people bump into each other and
the driver suddenly stops the bus. After that, their facial expressions are classic.

Teacher: Great sharing! The big picture today is to think about three things in your life and

how they exist together. There are a performer, an audience, and a stage.

Student: That sounds familiar. Those are the elements of a performance, aren’t they?

Teacher: That is correct, and if somebody is watching you, it means that you are creating a

performance. So, | want you to think about the situations when you can see
performances in your daily life instead of in the theatre.

HBUE > IRRED B M B RS ?

WEFRER R -

RAE AR A — T URAYESERIG 2

HIBF BRSNS - AR - AR A RIRE R -

ASET o AREEMIRAVEH R 05— MRHVESER - BE ATV -

BT LA SEMITER A0 2

EIRALL - SEMEORIREEAYE H BRI -

HWHYIIA RS A BB RAE BN A ESEIE - AliE 2
ANEEHEMA - FRZEARE T A - 218 > MMRVRIFE R T -
RIS SRV EHENNEZBEREETHI=(ETR > DR eI
oy - AREE - BURNSES -

TEEAIRAGE > EAMERENITRE ?
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As we know, in Taiwan, there are many different special ethnicities and religions. Sometimes,
we can see rituals on the streets or in temples. Some ceremonies contain dancing and singing,
and those who are familiar with the culture can understand the meaning of the ceremony.
However, for those who are not from the same culture, the ceremony will be a performance for
them, and they are likely to want to explore what is going on. So, when students are passing by
a ceremony, if they exercise some awareness, they have many opportunities to see performances.

IEANFRMIFTA - A58 > BT SAFERVRFIRBEE ISR - AFHeE > 3] DAEE EalsF
BRI - — R E S SRS - HRRGESU BRI AZKER - MM Ae s A
& AMERIBEAFESHUERI LGSR - EHHEAR R —ERE > M TREEHRR
A TSNS - NI - B82S R WRMMEES IR R — T MMt
REAE — B SR NI ZI B 2R -

Teacher: Can anyone tell me what you saw in the video?

Student: We found that in the old times, the Amis dance was used for worshiping the
ancestors, but now, although they might be doing the same dance, it is a kind of
performance and it is very entertaining.

Teacher: Thanks for sharing. You give a very important perspective. The dance or the
ceremony took place in the courtyard, many people were dancing together, and most
importantly, we were watching. | think you can give me more examples of this. The
ceremony is a kind of performance for the crowd.

Student: I’ve never thought about the transition that happened. I mean the ceremony has
gradually become a performance.

Teacher: Yes, some performances originated from worshiping gods, such as Tandava, the
dance from the god, Shiva. And now it is a popular dance genre in India.

Student: That’s so cool!

Teacher: These days, some theatrical performances will use traditional rituals as materials and
put them into works.

Student: Like what?

Teacher: Have you heard of the ‘soul guiding array song’? You might have seen it at a funeral
in Taiwan. It was an important ritual in the old days, but now, not many people still
follow this. So, you can see artists are trying to keep this tradition alive by putting it
in their artworks.
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Ehl - HERE R - IRIEE] T — (R E AL o SRR o M A)EhaR o BT
A AEERZE R A > R A B - REEAE - RMTEEE - i
RHRAT LAGEE ZE T AP T - EREEASNE TG R -

B 0 BACAREEE(EEE - WAVERUE - SRS 7 — R -

ERN B R A EFE > 141 Tandava - iS5 R HURZHIY SRR -
IAE E N Ry — T 2 B S S5 A

B4 REST -

ERN AR —ERGREGRHERESE AR > BAEI LT

B4 0 EeanfHEE?

ERN RIS TETH 2 (R REASBNFEG LERE - B e —(EE
TR BAE - WABRE AN REEESEES - ALl > R LIERIE TR
anlE] PR S A - PR ER A ZE ik -
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After deliberating on the connections between life and performances, we will do some
assignments which help students recall and develop links between themselves and performances
in life.

In the following activity, students describe their experiences and share them with peers to expand
on their daily lives, then apply and connect them to performances. This will help them to discover
the unique moments that they experience.

FEZR AT BRI 2 MR AR - (TS T —20aE) - B4 RS EE
AETh R 2 AR o AERE R ARAEEh T o P r] DI ER Al Py &E R - Al B [H]
oS > DIEREA Ay B & A0SR S L AR A R 23R E - ISR A B 5
IR E CIEAEEREA R 4] -

Teacher: | need two people on the stage to do some random movements?
Student: | bend at my waist and stand on tiptoes.

Teacher: Please freeze. If | said it is a move that happens in daily life, in what situation do
people act like this?

Student: Let me guess. It could be a thief in a house, who is scared by someone.

Teacher: Yeah, that is a great answer! You can relate anything that you have imagined or seen
in your life and then project the idea to the image on the stage. So, one of you can
be the thief and one of you can be anyone else you want. You will need to end the
scene from your still image.

Student: Sure. We can do it.

Teacher: Who can tell me the story of what you’ve seen?

Student: There was a thief.

Teacher: Can you tell us more about it?

Student: The thief tried to steal something from this house, but he was frightened by a cat.
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A brain dance is a technique that we use to feel our emotions and bodies. While doing this,
students should explore themselves without speaking out loud. When we are doing this, we need
to remind students that our bodies are the most important thing but we often ignore our bodies

for a long time. When we feel ourselves, it could lead us to enhance our sensitivity and find more

interesting trivial things in our lives.
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Teacher: Since we have explained the concept of a brain dance, we are going to explore the
techniques physically.

Student: Are we going to dance now?
Teacher: Yeah, kind of, but | need you to feel your own breathing. Please lie down first.

Student: The floor feels cold now.
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Teacher:

Student:

Teacher:

Student:
Teacher:
Student:

Teacher:
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You will feel it get warm soon. Please relax your arms and legs. Take a deep breath.
Follow my tempo: breathe out...breathe in...breathe out...breathe in. Now, you can
use your tempo to do it three more times.

I’m done.

Now, imagine that your body is separated into two parts, the upper part and the lower
part. Turn your knees to one side together and try not to move your upper body at
the same time. Take your time, don’t rush. Remember to breathe slowly.

That makes my waist relax.
How do you feel now?
I did not know I could use this way to calm my mind down. | feel less stressed now.

We can use some movements to help us get in touch with our bodies. At the same
time, it affects our minds too. Because our bodies are part of us, the emotional and
the physical are closely connected.
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Bl 49h£EEIR More to Explore
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https://terms.naer.edu.tw/search/

HEE PBRERS

BB BT = R R
https://video.cloud.edu.tw/video/co search.php?s=%E9%9B%99

Y%E8%AAKIE
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https://sites.google.com/view/cooclearnmodeart/unitl

RREREICER : SETHHABHTEM
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https://sites.google.com/view/cooclearnmodemusic/unitl

Chrome Music Lab
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https://musiclab.chromeexperiments.com/
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https://terms.naer.edu.tw/search/
https://video.cloud.edu.tw/video/co_search.php?s=%E9%9B%99%E8%AA%9E
https://video.cloud.edu.tw/video/co_search.php?s=%E9%9B%99%E8%AA%9E
https://sites.google.com/view/cooclearnmodeart/unit1
https://sites.google.com/view/cooclearnmodemusic/unit1
https://musiclab.chromeexperiments.com/
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Music Tech Teacher
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http://www.musictechteacher.com/

Study.com
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https://study.com/learn/art.html

Twinkl
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https://www.twinkl.com.tw/

Khan Academy
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https://www.khanacademy.org/

Oak Teacher Hub
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https://teachers.thenational.academy/
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http://www.musictechteacher.com/
https://study.com/learn/art.html
https://www.twinkl.com.tw/
https://www.khanacademy.org/
https://teachers.thenational.academy/

SN KT IEFTRT 2 ART EMASEHBHER D

Ex e

Music Theory
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https://www.musictheory.net/

The Kennedy Center: Digital Resources Library

S B MRE 2 TR ] SR Rl
https://www.kennedy-center.org/education/resources-for-
educators/classroom-resources/
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https://cirn.moe.edu.tw/Module/index.aspx?sid=1192
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https://www.musictheory.net/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/
https://cirn.moe.edu.tw/Module/index.aspx?sid=1192
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