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Photography

EPHISCHE SR P EFE B2

Photography is the art of recording images. Artists who make photographs are called
photographers. Photographers react to their surroundings and take photos when they see
something interesting or meaningful.

The content of photographic images includes everything in the real world and also in a made-up
space. The subject can be people, animals, nature, or anything from our imaginations.
Photography can be done either for pure art or for commercial purposes.

People can see photographic images every day. Nowadays, photography is an important tool of
self-expression for people who use social media like Facebook and Instagram.
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Types of Photography &5/ 482!

nature photography ISP -2 pet photography FEYHRE
flower photography EFHER architecture photography | ZEEE5ER
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fashion photography e R portrait photography INC a2
commercial photography | FSEE product photography JEeieti-2

Types of Digital Cameras E{fiI 1A%

» RRAEAL | digital single lens reflex
compact digital cameras Heite cameras (DSLR) B fir BEER A
smartphone camera BER T ?ISnSFLe) lens reflex cameras (W 77) AR AE T

Components/Parts of Digital Cameras £l 1840 B

camerabody | %5 shutter P
lens F AL | aperture SEFE
image sensor s G R es filter TR

Related Vocabulary of Photography {2 % 2 X B8 K EHEENE

photography | #&& take a picture for/of someone | B AFHIEA
photo/shot A turn on/off the camera FT5E Bt AE
control button | F2EfiI§ put on/take off the lens cap HSREER B E T
digital camera | #firfH % insert/remove the memory card | & A/EUHEC IR
photograph icha pose for a picture AR

set the timer S EETHSES | save/delete a picture BEF /MR EE H
;[‘llje::h onfoff the iz/%%ﬁﬁ upload/download a picture T EIE A
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Photography Techniques & #15

photography

focus the lens $HEE adjust the aperture AEES

selfie =Ei] set the shutter speed | &% & HFTEE
close-up shot s wide shot EElisls
camera angle R ;[ir;]i\ilol?grr?f s%fu rce R

eye-level shot SEREE front light(ing) ESER 2
high angle shot | {iFRH% side light(ing) ISR, 7
low angle shot {RfRA back light(ing) T

forced perspective gl e composition R

bird's-eye view

rule of thirds

=537k FtsElx)

frame

S-curve S (HE) diagonal whE gy (HEED
radiating TSR (K& ) | central composition | & Lzl
frame within the | stk CHsED | fill the frame THHERE

leading lines

FE P A ]

@ Excuse me. Can you

?

515 © Excuse me. Can you turn on/turn off the flash?

ATELEH IRFARL BARAPERES 2
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©®© Excuse me. Could you take a picture of ?
Sure. / No problem. / My pleasure. / | would love to.

5147 © [1]: Excuse me. Could you take a picture of me/us?
[2]: Sure. / No problem. / My pleasure. / | would love to.

(L) FTHAR > IRl DAE e/ EAFFaians 2

2] &7 - I2 MR - IREEE -

@ Can you pose for ?
Sure. How should I pose for it?

4] : [1: Can you pose for a family photo/wedding photo?
[2]: Sure. How should I pose for it?

(L] AR AT EAUR 2 a4 A IR 2 340 2
[2]: 4 - IRERFRIE L ?

@O Can you show me how to ?
No problem. Let me show you how (to do it).

#5147 [1]: Can you show me how to remove the memory card?
[2]: No problem. Let me show you how (to do it).

[L): R AT B AN AT EU B TR RS 2
2]: T2 [ - BRI (anfalfi) -

©® Do you know how to ?
Sure. Let me show you how (to do it).

#147(1) : [1]: Do you know how to upload/download the pictures?
[2]: Sure. Let me show you how (to do it)

[1]: fRF1EEE & T EE A 0 2
[2]: & | FEREUR (i) e

f14](2) : [1]: Do you know how to insert/remove the memory card?
[2]: No. Let’s find someone to help.

[1): RAE S A U IR R 2
[2]: ~F1E > BAIARFLAKEIT -
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@ What photography composition rules do you know?
I know tisto

47+ [1]: What photography composition rules do you know?
[2]: I know S-curve composition. It is to arrange visual elements in an S-curve.

[L: IRFIAE (bR H R RS E S
[2]: FAHiE S-curve composition (S 2 fH[E]) - ERRRR TR LR TR ST -

@ \What's your favorite subject to photograph?
is/are my favorite subject(s) .

4] « [1]: What's your favorite subject to photograph?
[2]: Nature and food are my favorite subjects.

ARG =% = vl NN s P i=E R == a b
2 REZAK BRI EN L -

©® What famous photographers do you know?
(I am sorry. I don’t know any of them.)
| know . | like the in his/her works.

#1147 : [1]: What famous photographers in Taiwan do you know?
[2]: (I am sorry. I don’t know any of them.)
[2]: I know Po-lin Chi, Z5fH#K. | like the subjects in his works.

[L): IRFIERAEAT = E R AT R 2
[2]: (HU3K - FAHIBER—{L - )
[2]: TR © PRI (E P H RS -

© What is the function of ?
It

i)« [1]: What is the function of the shutter?
[2]: It controls the exposure time.

[L): PRPIHVZhREZ e 2
[2]: ‘&2 PRI ChR ] -
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@ Look at the photograph. What is the shot angle?
It has a/an shot angle.

fil4] : [1]: Look at this photo. What is the shot angle?
[2]: It has an eye-level shot angle.

1 BiEwRRY - EH TR AaE ?
2]: ) T PRI A

#=—
SR ¢ IR RADGRIAR R BRI ARSI EEAE R

The Importance of Photographs

Photographs play an important role in everyone’s life, because they connect us to our past and
remind us of people, places, feelings, and stories. For example, people take family photos so
they can record their time spent together; married couples take wedding photos to record
beautiful moments and keep memories for the future; students take graduation photos to
remember their time as a student on campus. As Ed Sheeran sings in his song “Photographs”,
“we keep this love in a photograph, we made these memories for ourselves.,” People take
photos for many reasons. Photographs are important in everyone’s life.

R EEM

R AR E ARV AE PR E A ETEGER MR MIAEE - R
A C T~ B R EE o Pl APIHERIETREC SR BRI OL ¢ GEIEHY ARSI
B AR R B SRR 7]+ B AR S SR IR DL EC R B - ANEIALEE SRR (iR
H ) FE TR EEAERA > BECAEERE - o AME TEFSE BT - 17
A SR Ry B

Teacher: What can photographs (photos) do for us?

Student: They can connect to our past.

Teacher: What else can photographs (photos) do for us?

Student: They can remind us of people, places, feelings, and stories.
Teacher: When do people take photographs? Who can give some examples?
Student: People take photos when they get married.

People take photos when they graduate from school.

B Y EAAE S B RE TR EE R F
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The five major parts of a camera are the camera body, lens, sensor, shutter, and aperture. The
camera body holds all the parts of the device together. The lens of a camera focuses the rays
of light. The sensor takes in the light. The shutter controls the exposure time. The aperture of
a camera decides how much light enters. When taking a photo, a photographer should manage
all these major parts of a camera well.

MPHVAHRR B R TORER ST - S ~ $58H ~ Fotds ~ TRITROLR - IS RESAEE -
BRI E FHACE BOEAR > BOCEs B RO edR - TRFTFZERIBRERTfE] > SeR AR E %/
SRAHEZR - ORI - SRV HRE R B AR -

Teacher: Who can tell me the names of the (five) major parts of a camera?
Student: They are the camera body, lens, sensor, shutter, and aperture.
Teacher: What is the function of a camera body?

Student: A camera body holds all the parts of the device together.
Teacher: What is the function of a camera lens?

Student: The function of the lens is to focus the rays of light.

D SEREERIEGE — SRR (TR SHRGED T HY AT 2
240 EfEsE S - 5 Fotds » BRPROEE -
ERN BB HIThRE R ?
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Photography framing/ composition rules EFHE2R/{EE R Al
rule of thirds | =437k (FFFPHERDE) | S-curve STE (iwE)
diagonal w4 (=) radiating AR (e [
The feeling a photo creates BBRELEMHEBIUR

S-curve SR neutral HR Ry
movement )7 stillness AF L RN

Teacher: What composition rules do you see in this photo?

Student: | see an S-curve in this photo.

Teacher: What do you mean by an “S-curve?”

Student: All objects (or characters) are arranged in an S shape.

Teacher: What feeling does it create?

Student: It creates a feeling of movement.

EET RO R R B R R E R A ?

24 Rt JeJPUEE S PavfEEFAl -

EHN RN TSTE ) AR ?

B4 0 BRAERR TATENYIE () 9Lk ST

RN ESSIRATERE ?

24 HEEFERE -
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camera (shot) angle The perspectives and effects
nRAE AR RIR
s a neutral perspective the i - SR HER B
eye-level shot S (not superior or inferior) B H
low angle shot | {1 It emphasizes power dynamics T}f??ﬁ%fj%%ﬁ% » #
between characters A IE
vich anale shot | 518 gﬁfgﬁﬁﬁ%ﬁ?ﬁﬁf@z&ﬁﬂ@ EET g
e AR P

Teacher: What camera angle do you see in this photo?

Student: In this photo, | see an eye-level shot.

Teacher: What do you mean by an eye-level shot?

Student: The photos are taken at the same height as the eyes of the subjects.
Teacher: What feeling does it create?

Student: It creates a feeling of being neutral and equal.

RN AR ERRE AR A 2

B2 AT WA LB EFAA AR AR -

R RERET TR B e 7

B4 1 SURAEIR R 2 U RV IRES S A B -
EHl T TEIR RS ?
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BEx_ HEAZM : AHB - HEXRE - EARE
Art on the Streets:
\ Public Art, Street Furniture, and Living Statues

EPHILCCERR P EREN BlmZ

We can see a lot of art on the streets. Public art, street furniture, and street performances are
some good examples. These art forms make art more accessible to everyone. Different from
visiting art museums or galleries, art on the streets brings beauty and joy to people by surprise.
Public art makes our public spaces more enjoyable. A piece of street furniture is not only
practical; it also shows the beauty of colors and shapes to users. Art on the streets can sometimes
create interactions with people around them. For example, one kind of street performers, living
statues, sometimes plays tricks on people passing by to cheer them up.

WFMEREHRRE R Bl - A FEEl - BrEsE > DUREARE R H %I -

RSB AT o A RTINS R FRMTEEEENR - HrBH_E Aoy 2 S ELE ST
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Types of Art on the Streets #188_ O] RE{igAYEEEY

public art ANFEE street performance AR
street furniture | FEZRE graffiti HERR
installation ®=E sculpture A

10 R P AT R TR T 3
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Types of Public Spaces At ZEEHEE
building B on the wall e I
at the part L
Vocabulary for Art on the Streets #iFEZ{ii1HEF
street performer | fEEEEE A arts and crafts market iﬁg’;ﬁ (B
street artist EAPEE e craft(s) FTE
living statue w(EAN) MR craftwork F T8l
flash mob (EIFEAN)IA flash mob performance | HREAFE
a work of art — (AT an artwork —FEMES
a piece of art — & i an art piece/object — B
art exhibition Ehffyfee art museum SEtTEE
artifact it (SX) installation (art) HEE (i)
interaction &

@ Whatis ?

#5147 = [1]: What is public art/a street performance?
[2]: Public art is art in public spaces.
[2]: A street performance is a performance on the streets.

(L R A 3l R ?
[2]: A~ FEAf R — AR A S ZE MR B A -
(2]: thrgaRE e — A EFERRA -

1 Bl B RO TR E R
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©® Where have you seen public art/street art before?
| have seen public art

5147+ [1]: Where have you seen public art before?
[2]: 1 have seen public art at the park.

[L]: R SEAEAETE 28 HE T T il ?
[2]: T EAE BB AT -

© What is the artist trying to say?
I think the artist is trying to

f55) + [1]: What is the artist trying to say?

[2]: 1 think the artist is trying to show the beauty of the colors in the world.

(T: S A A 1 2
[20: FesR B TIbRr B 5 R A 2 At -

O What do you think about ?
I like it because

#1147 + [1]: What do you think about this piece of art/ this artwork?
[2]: I like it because it shows the possibility of shapes/colors/lines.

L) R E M E A ?
2] TEMEN e TR /X IV A FElt

©® Can you show me how to ?

Sure. Let me show you how (to do it).
4]« [1]: Can you show me how to make this artifact (craftwork)?

[2]: Sure. Let me show you how (to do it).

[1]: fR =] PUsr g el e (E Y 4 T2 hnis 2
(2] M - R (i) -

@ What is your inspiration for making this (work)?
My inspiration for making this (work) is

47 = [1]: What is your inspiration for making this work?
[2]: My inspiration for making this is to show peace and love.

2 WY R R TR N 3
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[ s HEmIERE ?
[2]: BACE M F anH R FUE TR R 2 BT -

@ What's your favorite piece in here?
The work called Is my favorite.

5]+ [1]: What's your favorite piece in here?
[2]: The work called Wild Nature is my favorite.

A e > IR — (EilafEam) W ?
(2] ISR (B ) AUEm B B —(F -

©® Do you know any famous artists?
I am sorry. I don’t know any.
I know . | like the (textures/colors/etc.) in his works.

f5la] « [1]: Do you know any famous artists?
[2]: T am sorry. I don’t know any.

[2]: | know Franz Marc. | like the colors in his works.

[1): {RFNZEH— A ZaY TR ?
[2]: $uih > FRAFIE T —AL -
[2]: FeH17E Franz Marc - FEEHAE SV B

© What is the function of ?
Its function is to

f4](1) « [1]: What is the function of public art?
[2]: Its function is to decorate public places with art.

(L] AL IRE AT ?
2] BRI E AL ZEM -

#47(2) : [1]: What is the function of street furniture?
[2]: Its function is to make the streets a comfortable place.

(1) HE R RATDRE R 2
2] &R AR A R Fy AT AT HY TS -

13 GER Vi S SR S T
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@ Look at this work of art. What is the meaning of it?
It is about

1]« [1]: Look at this work of art. What is the meaning of it?
[2]: It is about family love.

L F— MEFEEL - EREWREHTE
2] ERAREARE -

‘?

»@

#=—
S ¢ ARG I =AY AL Sl

Public Art

Public art is a work of art that is in a public space and/or was paid for by public money. To be
considered public art, it needs to be visible to the public. In Taiwan, whenever we build or
renovate a public building or space, like a library or a park, a small amount of money goes to
an artist to create art that can be enjoyed by everyone.

ISR

NS R Sk A R S B (6 - TR B A S - AR AR
FEE] - 66 + s e s — (0 SEA S 22 - P S A+ —
NE TR T 2R 5 N Ry A SR -

Teacher: What can public art do for us?
Student: It can bring the beauty of art to everyone.
Teacher: Have you ever seen any public art?
Student: Yes. | have seen some public art in different places.
Teacher: Where have you seen it?
Student: In places like parks, libraries, and public buildings.
I think we can also see public art in some private buildings.

ERL A FEEEf T U 2

B B URIEMT A i 2 5% -
ERN . REBA LS 2

B4 0 7 o A EHITEBR AT

14 R i T e
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Street Furniture

Street furniture is equipment on the street that the public can use, including benches,
streetlights, traffic signs, bus stops, trashcans, public restrooms, and so on. The term “street
furniture” is mostly used in the UK, Canada, and Australia. However, in Taiwan, more and
more people care about the beauty of art that street furniture can bring to a city in addition to
its practical functions.

TERE

frEx BiEfatng LjvTATL)\@ﬁH ARl > BFERA ~ ESKE ~ STBIREE - A

ﬂj’dﬁ * NFRHIFT ° iE (EEEE Y AR RN ~ ik EL/WJ\H ° %ﬁﬁf T2
@%E%)\ﬂiﬁﬁi B BBk T ERVERDIREZSN » Al DU — B 7 AR &l 2

Teacher: Can you give some examples of street furniture?

Student:  Streetlights, bus stops, and trashcans are good examples that we can see every day.
Teacher: What other examples can you think of?

Student: | think traffic signs are a kind of street furniture too.

Teacher: What can street furniture do for us?

Student: It can make our streets more comfortable, such as by providing rest places for
elderly people.

Teacher: Besides making our streets more comfortable, what else do you think street
furniture can do for us?

Student: Street furniture can make the streets more beautiful, too.

Rl IR AT DU — e E S A B0 2

R S NEE - HREDE (PSR LUREINY) 6T -
EHl AR DU T 2

B4 W msiss R EriE R B —HE T -

Ehl . ErER A A DU A ?
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Graffiti RISl

graffiti =15 fonts =i

handwriting FEEE bubble letters INEIER S,
stencil B a dripping maker K
1 BT RE e s

Bravo! (FEARNEE Cool! i |
Awesome! 5E3E | Fantastic! KT |
Unbelievable! BEELIEE ! | Amazing! RAE T
Perfect! 5EE | So talented! KEAT !
A masterpiece! EEfHE | Fabulous! SR T

* 2 FREBE IR Z s ERE
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Teacher:
Student:
Teacher:

FERT A EERT P o =

Where have you seen graffiti fonts?
I have seen them on the street walls.
What is your favorite style of graffiti fonts?

EMAEEHEBEHEXF O

Student:
Teacher:
Student:

I like best.
Why do you like it?

I like it because it makes me feel

HET AR BB R 0

__ (B2ERCHIBETE).

TR 2

YRR -

B RATHTIEEER -
A REE B ERE
B R :
TR ?
B REBCRBTAR
EE

Y I

Eﬁ%?%ré%ﬁﬁ

FEECAEZER - (R ASEE I R R B A B
J BRI HIRLZ -

excitement
strength
love
energy

royalty
luxury
spirituality
ambition

yellow

creativity
happiness
warmth
cheer

white
formality cleanliness
drama simplicity
sophistication innocence
security honesty

(Color Psychology: The Effects of Color)

B Y EAAE S B RE TR EE R F
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Teacher: What color of public artwork can you see?
Student: I can see the color (red/orange/yellow...).

Teacher: What/How does the color make you feel?
Student: It makes me feel a sense of

ERl - RMEEAREERE FITEREE ?

B WATLUEE] (L85, ) -

Ehl - BRI TERZ ?

B4 0 EREEER (25 EREFOHEHEE) -

18

B B EERE TR EERE F



’@GF eo}n

19

o
3®
bt
g
bes

’s % "ﬁﬂﬁ'?(’s

Bi= URRENZE

3D Art
\,

EPHILCCERR P EREN MlmZ

3D art means any art that is created in three dimensions — height, width, and depth — different

from two-dimensions like a drawing. 3D art can be made in many ways, including sculptures,
reliefs, pottery, paintings, and even photographs. It occupies physical space. People can
appreciate it from all sides and angles. Three-dimensional art has been around since the
beginning of human history. In the 21st century, three-dimensional art is produced in multiple
styles, forms, materials, techniques, and installations. We can learn to appreciate the beauty of
three-dimensional art. You can often find pieces of 3D art on the streets, in communities, at the
park, and so on.

VARSI &R R ER S

/-—u‘s——'

N [ et s l= O TR =l A (1) o O g e
° IBGIEI B A S MEANFI . > BAEREZ] - R - 8 BEERY c EHAEE

Zefi] > APTRT AR [E Y e R AR E - IL8 s P2l B AR SE 2 M AR AE

e > RSP EM RS SRR - R - R BOR > REERERRM -

B BFIA] DARPRAL S B HyERL - £ E -~ lEd - AEE > R RS E

{EGEYFAE °

e
L

X BREETR AL B TEY AR

BF hiE B¥ hiE

Traditional 3D Forms {E#t 118 iEF &y

sculpture X porcelain L5

relief P pottery

B AR R E TR

FEER
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Techniques Used in 3D Art IIBEiE . &iliHE

carving/to carve e modeling/to model ]
casting/to cast =i welding/to weld i

Forms and Shapes of 3D Art IIB8iER 2iTRFZ R
cube RVAV;} - cuboid 159
cone =R pyramid S
sphere PRAE cylinder LSRN
prism At (=)

Materials of 3D Forms and Shapes 1If&i& . £liM &

glass b3 clay e+
metal B bronze Vet
stainless steel BN wood REH
stone et marble yeval
cardboard AR iron wire AR

Words Related to 3D Art IIf8iE R E1iiHHAF =
title {Eimt author e (fFmA)
viewer HEZ dimension(s) A [
sense JENE TR presented 2N
appreciate fRE expression TR
height = width =
depth % sculptor HiZAE

20 B¢ AT R TR
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€@ \What is the title of this ?
The title of this work is

4]« [1]: What is the title of this artwork(/painting/sculpture)?
[2]: The title of this work is Sunflowers.

(L) EFEifalFan MR IR 2T 7
2] EfFfEan e (RHZE) -

©® What is this artwork made of?
It is made of

#i15] = [1]: What is the artwork made of?
[2]: It is made of clay.

[L): EAFE S AT RHEEY ?
21 e L -

©® How is (the) made?
It is made by (the technique of)

54« [1]: How is the artwork/sculpture made?
[2]: It is made by (the technique of) modeling.

(L) B i BHEZIF b B 72
2]: B SR ROE B E A -

@O How can | appreciate this work of ?
You can appreciate it from

5147 : [1]: How can | appreciate this work of 3D art?
[2]: You can appreciate it from all sides and angles.

[L]: B a] DUETERE N AR T ity ?
[2]: froa] DA (il m R AR E
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©® What is the shape of this artwork?
It is/has

47 [1]: What is the shape of this artwork?
[2]: It is shaped like a pyramid/has the shape of a pyramid.

(1) B (FaAVIE I E ?
2]: Bl TIERTEIE -

@ Do you know how to make a work of ?

5147 : [1]: Do you know how to make a work of 3D art?
[2]: No. Let’s find someone to help us with that.

[L]: ARFNAE T — (R I A S TR Rl {F an i 2
2] AR - BFIARGRARELTEFE -

@ What is your favorite subject?
is/are my favorite subject(s).

f515) + [1]: What's your favorite subject?
[2]: Nature is my favorite subject for photographs.

(1 IR E B £ EFrJ’?ﬁ‘?
2] RERREEN &

©® Do you know any famous ?
No. I don’t know any.
I know
#5147 : [1]: Do you know any famous sculptors in the world/Taiwan?

[2]: No. I don’t know any.
[2]: | know Niki, a French artist.

I {RFIEEAT IS/ 28 AR 50

[2]: ¥ > A FIE A AL o
[2]: FRA17E Niki - — AR E T -
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© Where can we find 3D art?

You can often find

4] : [1]: Where can we find 3D art?
[2]: You can often find pieces of 3D art on the streets, in communities, at the park, and
SO on.

[1]: FMHEAEREE £ 3D Ziffr{Fan ?
2] £ b > (it - AEE > BERR AR AT RE SR B L E A I AE

#=—

A ¢ A RS GRIIA I E LRSS il 2 55

Appreciating the Beauty of 3D Art

There are many ways of enjoying, looking at or appreciating the beauty of 3D art. We can walk
around the works and enjoy looking at them from all sides and angles. 3D artworks can help
us, the viewers, sense the relationships between the artworks, the space, and the environment.
We can also look closely at their materials, textures, shapes, and so on. From feeling the
textures of the artworks, we can sense the roughness, smoothness and other features.
Appreciating works of 3D art is an exploration of beauty.

FREN S8 3=

FREIIBG ISP Eiln 2 SFARZMETT A - TPl DIERGHE(EMIUE - 7 FIAYIE R A&
SRBEF © ARSI AYE i n] e B BhE 2 R 20 F S A2 22 ] RORBE YRR (7 - 3%
Pt o] A IR B (RS E ~ B TOAR..... 5 TEREE R > B a] AR
FIME ARG > SR EEAER S o IREEdn o] DRSS SRR

Teacher: How can we appreciate the beauty of three-dimensional art?

Student: We can walk around the works and enjoy looking at them from all sides and angles.
Teacher: How else can we appreciate works of art?

Student: We can also closely look at their materials, textures, and shapes.

Teacher: What can we get from feeling the textures (of the materials)?

23

Student: We may sense the roughness or the smoothness.
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\C}L“?I’s"gﬁmzﬁt TEENRT

- -
B
- -
B
- -
B

BT m] LA E AT AR A T Bl 2 55 7
BAFTn] DABRGEVEhn - fEA [EIRY T R S A R E (F b
HMEA (AR ] DU E i o (Fdn 2

BTG RVE R (M) 3511 2
BPTT AR E SR L -
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Forms and Shapes of 3D Art I1B8i&H &ili AL

cube 1788 cuboid RIS
cone — RS pyramid SFIERE
sphere | ERA% cylinder FEARES
prism FartRE (EHE8EHS)

How 3D Art Makes People Feel IT58iE /gl 45 ABYELE

a sense of mass Ha a sense of height =g/ A b
asense of depth | JFE R a sense of ... AR SZ

24

Teacher: (Show the works to the students and ask:)

What are the forms and shapes you can see here?

Student: | can see a cube/cone/sphere.
Teacher: What feelings do these forms give you?
Student: They make me feel a sense of mass/height/depth.
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VREEERITRET 7

B WA LERHEETS LG AR PREG HA -

Ehl - EREPAGTRTIERV ?

B4 etk EER SRR -

EEN
S ¢ AR E R o REMURAPIELA R B s, HA Y R - B
EE N BRI AR T MEdn » JE BB POy AT B F o fyEE -

BEE—© () sk — k- IE -

BER ¢ (A SR Y R E A H R -

BER= R EREBRCZ BT (D5 Re) S > FinEEE -
SRR BREENE RS AT R E L

SRR IR B EREEIES o (S0

SRR - FIRG T FHEREEEAER o (HFSE0
SERT © BTG TR E 5 - (3T S0)

Step 1: Find a partner to work together.

Step 2: Choose a topic or a personal feeling that you want to express.

Step 3: Connect the topic or feelings with shapes. Start drawing a draft.

Step 4: (The teacher looks at students’ drafts to check if anything needs to be changed.)
Step 5: Share with the class the meanings of your draft. (In English or in Chinese.)
Step 6: Classmates give feedback to the presenters. (In English or in Chinese.)

Step 7: (Teacher gives comments on the drafts. (In English or in Chinese.))

Bah— o (824) P o= EAFEEEERE - (TS0

Student: My draft is about (1. nature 2. myself/family 3. school/town/city,
etc.)
I want to show the _ (details/beauty/etc.) of _ (it/my face, etc.)
| used the shape of a (cube/cone/sphere, etc.) to represent it.
| tried to create a sense of (weight/height/depth, etc.)

25 B AR R TREP HERNR S
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B4 0 AYEEZEI (LREZA2HEC/ RA 3888,/ it
4.5A) -
AT E I (& Hihe, .0 /Y (4l =) -
WH ___ (AL5Re S BRkES ) BIIIREEER -
Pt [ElAliS ) — T (EE&E/HE) /-

HEh T (FEh) ST EEER R o (FHFSCEH=O)
Teacher: |likehow __ (student's name) used (3D) shapes in their work.
We canseethe  (details/beauty, etc.) of it.
We can feel asense of __ (weight/height/depth, etc.).
Good job (/beautiful work), (student's name)!
Please give (student's name) a big hand!

Ehl . REE (B4:%) FiEiREfFmER (3D) FRAYIT= -
M LERIERy ___ (HIRIEE) -
BMERGE—HE (EE/&E/ %) B -
(8244 - HEyRE |
(B4:%) EEudEsdE !

2L
aH él:l
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Orchestra

LT TR R S R AR F R R

Music is an art form that connects the musician's expression to the beauty of music through

musical performance. In this unit, we will look at music in the following ways:

Understand the organization of an orchestra.
Explore how sound is created.

Introduce the classification of instruments.

A wnp e

Talk about the role of a conductor.

— I SE R o REE SR BT S SR R B P 2 - EEETR
F AT AR 2E

T e A,

WREZHIRE
FréEsEEsH T HH

af B e TR

g

g AR
ﬁ[m

(]

A W dpoE

7|'H TTTE’Et%ﬁigﬁﬂj%

BF hiE BF 2k
orchestra By at g clarinet HEE
conductor F5HE French horn EELE
clef Lok tuba =R
strings EEER trumpet /NGR
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woodwinds RELESR trombone 5
brass eSS harp -
percussion Fregsess timpani EEEY
violin INEE snare drum /NG
viola hiEE cymbal b1
cello KigZ gong 7
double bass REREE xylophone RE:
flute = triangle =i
piccolo yox:] castanet ]
oboe S glockenspiel =
bassoon REE mouthpiece Wl

@ Whatis

Isa

(o) .

$i14](1) © [1]: What is an orchestra?

[2]: An orchestra is a large ensemble of instruments playing.

[1]: B E e ?

[2):E R SE (AR B 2 e R ERS -
#47(2) : [1]: What is a musician?

[2]: A musician is a talented music performer.

(1) BEER AT ?

2] FEHEF R AT HEREL A
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® To , We need to

f514J(1) : To catch more details, we need to listen to the music several times.
By THHTEE 25 4MET - MRS s g gE -

f514](2) : To get proficient, we need to practice the section more times.
RyEafadl - RMFEZREE B, -

©® They make a sound when or

fH15)(1) = They make a sound when a bow or finger vibrates the strings.

P S o TR 3 5 -

$15](2) : They make a sound when a stick or hand hits the drum.
IR B B g A -

(4] can be made from different materials, like or

5142 - Woodwinds can be made from different materials, like wood or metal.

ANE LS A LA ERRE > AR -

(5 ) are made of

f514J(1) * Brass instruments are made of metal.
i de s LA BB ERY -

f514](2) + String instruments are made of wood.
% e IRBH B ERY -

@ Please pay attention to how

f5147(1) : Please pay attention to how they play their instruments.
PR =N 1A kU EI D=

#514](2) - Please pay attention to how she plucks the strings.
s R A AT RS X

@ Pleasetell  howto

#5147 Please tell us how to blow the mouthpiece/use the bow.

a7 e o PR AT (5 FH I R, (S
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Introduction to strings
The members of strings are made of wood and have strings on them. They include, from
smallest to largest, the violin, viola, cello, and double bass.

Introduction to woodwinds

Woodwinds can be made from different materials, like wood or metal. They all make a sound
when air is blown across a hole or reed. They include the flute, clarinet, oboe, piccolo and
bassoon.

Introduction to brass
Brass instruments are made of metal and use air to make sound, which can be loud, full and
sometimes very deep. They include the trumpet, trombone, French horn, and tuba.

Introduction to percussion
Members of percussion include the snare drum, timpani, bass drum, cymbal, xylophone,
tambourine and triangle. Some others include maracas, gongs, and chimes.

REEEER A
7 SEERHY R A E R AN HH FEAEEY o IREH/NERE © NMES ~ THEE - KiE
ZREEES -

REHSETE

ANEGEES A IR EAE BAE - AIRTEEE 8 - s o R B R A8 LR Bk
RRZERIGE - IWRE SRS - BEE - 95T - ENEEE -

SRESEESE

g B I HEE n DURKE » 75 - HARRAEL - BR%si
NS~ RS TRBITR IR R -

TSN

FTESESI AR S/ N ~ EFe - KB 1 RE -~ R =AE - AEES
IhEe ~ SENTEHE -
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Teacher: Here are the instruments that represent the four categories of instruments. We’ve
got the violin, the cello, the flute, the trumpet, and the xylophone. Later, | will
demonstrate how to play these instruments, and each of you can try to play them
and see how the sounds are made. After trying them out, we will watch a video, The
Young Person’s Guide to the Orchestra, composed by British musician Benjamin
Britten. Pay attention to how they play the instruments and the sounds they make.

Student: Ok.
Teacher: (The teacher demonstrates playing a violin with a bow or by plucking the strings.)

Now, | use the fingers of my left hand to press the strings, and my right hand holds
the bow to play the violin.

Can anyone play other instruments?
Student: | can play the flute.
Teacher: Great! Can you show us how to blow the mouthpiece?
Student: (The student demonstrates playing the flute.)

Teacher: Let’s move on to the next one, the trumpet. (The teacher can pull out the mouthpiece
and show it to students.) This is the mouthpiece of a brass instrument. Unlike
woodwind instruments which have reeds, brass instruments do not.

Student: | have seen a trumpet playing in a band.

Teacher: Great! The trumpet is a common instrument in an army band, an orchestra, or a jazz
band.

Ehl  EEARESEER - WMTE/NMES - K2~ R~ DFRAIAE - F—1
WE REHEZRIE LA - (R Al LIS Z R 22 A0 (T 585 -
AeMEE—Beh (BVFEEZEAFT) - mIEHFAZ Benjamin
Britten Fr{F - 55 5.0 F tMTa0{EZe 8888 g -

B4 T 4FHY

Ehl . (ZREREL Sz NMESsE# 7 ) WAE - BWAETFEEY - BTHFS
fIZ= -

At ] U 2 HATSE SR 2

B4t ] AR -

ERT AR o AT DARERAMTEE R A0 A RS R 2

24 (BATHEHRZERE)

D PRI —BRSERS /N CERTR DB SR AEE )

HEE e RS RO F 25 7 AANE e85 (5] Z PR AR T (6 R I -

B2 REBEREEEEA/NT -

Ehl R /N R ESER - B s A
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Introduce students to an orchestra

1. Play a few minutes of Beethoven’s “Ode to Joy”. Ask students if they can recognize the
music. Ask them what we call this group of musicians playing music together.

2. Allow 3-5 minutes for students to discuss the following questions.
(1) What does a conductor do?
(2) What is an orchestra and what are the instruments in it?

3. Explore how sound is created.

4. Discuss the importance of teamwork in an orchestra.

A T R | ek

1-%—§Eyﬁ<f*ﬁ>m%% A RS RGER T > DU fEny
B EEE T TR ?

2. A5 3-5 rEETEm L TR
(1) fEHRAVERS Rofel 2
(2) {158 "EEE ) DU A E s SEEs Rl 7

3. HREEBEWEL
4. 5w T EREE(E ) HESZSEENVEE

0

Teacher: We are going to listen to a piece of work. Some of you should know the music
already. Listen carefully to the music and write down what you hear.

Student: What do you mean by “what we hear”?

Teacher: You could focus on the melody, what the instruments are, the form, the harmony,
or the tone color, which we also call the “timbre.”

Student: Wow, there are so many things to pay attention to!

Teacher: So, it is hard to catch all of them at once. To catch more details, we need to listen
to the music several times. Also, you only need to listen with your ears, so close
your eyes, everyone.

Student: Ok.

32
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Teacher:

Student:

Teacher:

Student:

Teacher:

Student:
Teacher:

4 -
B
4 -
B
5 ¢

B
£

B

Eh

Sk
B
Sk

1B

B 3 b

(The teacher plays 3 minutes of music three times.)

Next, we will watch the orchestra playing the music, notice how the conductor is
interacting with performers.

The conductor is using a stick.

Yes, it is called a baton. You can see that the conductor is guiding performers using
his hands and motions. Next, think about how the sounds are created.

It sounds like a physics question. I know sound is made by making vibrations in
the air, and string instruments do this through the bow vibrating the strings.

Woodwind or brass instruments make sounds by blowing air into the mouthpiece
or reeds. Look at the biggest brass instrument, the tuba. It plays the lowest sound
in the orchestra.

They all have to work together. It really needs teamwork.

The performers not only need to concentrate on their parts, but also listen to each
other and pay attention to the conductor’s instructions. It requires a lot of focus.

M EAGE—E HAEEsAV T - F0OMERIEE MIEERRIANE -

g T RREIRIAE, ?

IRE] DUEEEAE R ~ 2465 ~ fiat - s -

o B EERR~

FTLABE — A E R 2 - B T IR E AT - M AZ TR - Ho
IRMIFRZEMEA THREE ) ATLUEE AT EERA LIRS -

G -

(CERIHE N =71 HE =)

PN RSB EZEEERNE R - EEEENE R Z H g -
faTE (&R T -

By - BTNy TR - TR DUE RS RIS EACT EHE A
AR TR S AT g AllAEHY 7

BN REY R - BABEZ S HZREEMA - DU SEEs 1] SR
LA RES) -

ANE B E A s AR I s R (22 SRR i 34
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Exploring Chords
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Music is everywhere in our lives. It can be a simple tune, a beautiful harmony, or a series of
chord progressions. In this unit, students will be learning the following concepts, and combining
these ideas into a creation at the end:

1. intervals

triads

voice types

> o

a cappella

SRR o A DU EAVER T~ S AN EOE — RS IRISZHETT - fEIE(EE T - £
LU » I H i t&H & s SRl A —(E fF -

2

=I5,

Ll

PN TSl

g
B
2o

i
iy
‘NI*?

I

A wo e

XEFRERR NI ETER AR

B¥ thE BF th3

interval =g accompaniment E2=
major second / major third | K K=F | pitch ==
minor second / minor third | /N"_F& //N=F& | creation BIE
perfect fifth TR sheet music e
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root R music appreciation | ZEERE
third B triad =%
fifth FAE major triad R=H15%
a cappella i N aE minor triad /NZAR5
tune i harmonic interval il a=y
harmony k= melodic interval iRy
voice part B

(1) is the between one __ and another.

515 = An interval is the distance between one tone and another.
EIEEE IR 2 EHEEE -

® Canyou tell by ?

f55) : [1J Can you tell the interval by ear?
Yes, | can.
No, | cannot. It is too difficult for me.

IRAE#sE BT B AES ?
Y FATLL -
AT > BOZIE - KIS REET -

® Can any make up ?

f55) + [1] Can any three notes make up a triad?
No, the intervals among three notes have to be thirds.

(AR = B & #RRE R AR = RI7ZE 2
Ao MR =EFNERLAR=E -
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O A consists of

fH=)(1) = Atriad consists of three notes.
—(E=AZEE = -

fF15](2) * A crew consists of four men.

EERuENTAS -

e A without is called

f147(1) : A singing group without instrumental accompaniment is called a cappella.
— (O B S B 2R By A A T

$i15](2) : A person without a home is called a homeless person.

— (B2 TR ATEIEREES

(6] may be counted with , Which are used as units.

#147(1) : Intervals may be counted with semitones, which are used as units.
B2 R BEAGETE -
#147(2) : Length may be counted with centimeters, which are used as units .

REA A REAAGTE -

(7] can be simply classified into two types: and

f5147(1) : Triads can be simply classified into two types: major triads and minor triads.

=152 AT LR R T Ry K = RI5Z A/ N = A5Z WA -

f514](2) : Tone colors can be simply classified into two types: bright and dark.
it n] AR BT Ry HA SE AT RIS W e -

©® What happens if

#147(1) © What happens if singers do not have pitch?
B R G (FEHIE ?

#147(2) : What happens if people do not follow the law?
BN E 3 R 7
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Intervals

An interval is the distance between one tone and another. It can be sounded separately (melodic
interval) or together (harmonic interval).

(We assume that students have already learned the concepts of tone and semitone.)

Intervals may be counted with semitones, which are used as units.

A major second (C to D) consists of two semitones; a minor second (C to Db) has one semitone.
Likewise, a major third (C to E) consists of two tones or four semitones. As for a minor (C to
Eb), it has three semitones.

=Y e

TEE ) RIS MAVEERE - EWEE AT R (HFEEE) SEREE (R
BEE)

(THRER A EAREE T 25 ) 1S

A DUIEE R EALG T -

RJE(C to DYELEWIEE 3 /N (C to DbY2 {5 + K=p(C to E)yE & /{4
FEEVUEF - M/N=FE(C to Eb) A =} -

Triads
A triad consists of three notes, with a shape like a snowman, and its notes are either on all lines

or all spaces. We call the lowest note the “root”, the middle note the “third”, and the highest
note the “fifth”.
Triads can be simply classified into two types: major triads and minor triads.

=%

=“NZEE =\ T - Z(EFBEARGEZS AR > ZEBAEREHE L -
BRI BIRE > FENER=E > RENERTE

=R5Z ] ARG B85 R R =FO5Z A1/ N = 5% Wi A -

Voice Part

There are several types of vocal music in voice parts.
1. Solo: one voice singing the melody line

2. Duo: two voice parts by singers

3. Trio: three voice parts

4. Choral: group singing with two or more voices

37
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A Cappella

What is “a cappella”?

It means a singing group without playing any instruments (without an instrumental
accompaniment). It is one way that voices blend with other voices and form harmonies with
good pitch.

HABEIE

o3y “dANZEEE" ?

HRTfe /A gEes (fEEestEER) IUEFIGHE » B TRl e NEE M H BT
R -

Teacher: First of all, we need to know the names of the intervals. Who knows how the
intervals are named?

Student: By numbers?

Teacher: Good, intervals are named by a number of the upper note, the lower one counted as
1, so it would be like 2", 3" etc., except for two of them - unisons and octaves.
Let’s take C as 1, and go through them all.

Student: What is a unison? Two of the same notes?

Teacher: Yes, the two notes are exactly the same. (The teacher may also go through from
unison to octave intervals.)

Intervals can be played separately and then we call them melodic intervals.
(The teacher demonstrates it on the piano.)

Or we play them together, and this we call harmonic intervals.

(The teacher demonstrates it on the piano.)

Teacher: Next, we are talking about triads. When three or more notes are sounded together,
it is called a chord. For three notes, which are a root, a 3", and a 5", it is called a
triad.

Student: Can any three notes make up a triad?

Teacher: No, the intervals from a root to the 3", and the 3" to the 5™, have to be thirds, either
amajor 3", or aminor 3. Let’s look at an example. (C-E-G, E-G-B, etc.)

Student: | know the F chord, and | play chords on the guitar. The music sheet shows the
chords' names, so are these also like triads?
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Teacher:

Teacher:

Student:
Teacher:

Student:
Teacher:

Student:
Teacher:

K
BUE
i -

Btk
i

First of all, all three notes have to be on lines or in spaces. Like this triad. (The
teacher can write triads on the board.) Secondly, all triads can be inverted.

Triads can be simply classified into two types: the major triads and minor triads.

If the root of the third is a major 3" and the root to the fifth is a perfect fifth, then it
is a major triad. If the root to the third is a minor 3" and the root to the fifth is a
perfect fifth, then it is a minor triad.

While singing a tune, it can be presented by one, two, or more singers, or sung by
one or more voice parts. There are several types of vocal music in voice parts,
including solos, duets, trios and choirs.

So, singers can sing the same tune together or divide it into different voices.

Yes, a singing group without any instruments (without instrumental
accompaniment) is called “a cappella”. You can see from the video that one singer
is singing the main melody. Listen carefully, what are the other singers singing?

So yes, singers can sing the same tune together or have different voices.
They are singing other voices, and forming a harmony.

Exactly, the harmony is the combination of tones. Back to the tune we just watched
from the video, you may see that each singer is doing his or her voice part. And that
requires good pitch.

What happens if singers do not have good pitch?

Let’s do an experiment with it now, and see what will happen.

Bt BMFERESENAME - FESE S ?

PSS 2

Ry HEGHELU T HEFEFES T HETERKE > fiblgs =
& =JE% > — N\ EREE TR -

M= CEFSE—F » EBEE 2/ VEE—X -
(R ? M — By 2

MY > WESE A [E Y AT SR o

(Rl DEE— 2] E#ER )

HIEM o] AT BrsZ= - FE(EHIE =1L
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Students will appreciate a piece of music and analyze it, and then create a cappella
song.

The teacher will guide students to appreciate a piece of a cappella music, and analyze its chord
progression. Next, he/she puts students in groups, and lets them do their own a cappella work
based on a melody of a folk song, using other voices as the accompaniment.

ERRES [HEE SR E T A NS ) e - M H T HAISZ AT -
PR A el > SR M A EE R Hh R B REE R LR - (A EAr R e ARz - BUE
AWNEGIBAIEL -

Teacher: After learning the concepts of intervals, triads, voice parts and a cappella, we are
going to use these things to create your own a cappella songs. Now get into groups,
three people in a group. Each group needs to find a simple song, and based on its
melody, make an 8-bar-long a cappella harmony.

Student: Is any combination okay?

Teacher: For each group, we need a soprano, an alto, and a tenor or a bass.
(After students have grouped together and chosen their songs:)

Student: Now we have decided on our songs. What do we do next?

Teacher: The next step is to analyze the harmony to find the triads.

Student: Do we need to write down all the voice parts?

Teacher: Yes, and then we will practice by voice parts. First we will practice by parts, and
then by groups.

(The teacher should guide students singing the different parts.)
Student: It’s a bit hard to sing my own voice while listening to other voices.

Teacher: Indeed. But, instead of singing by covering your ears, you should listen to other
voices, and notice how your voice and others’ voices can make a good harmony.
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. Music of the Baroque Era

LT TR R S R AR F R R

Baroque music originated in Italy and developed in western Europe. The Baroque music era
occurred roughly from 1600 to 1750, and it was preceded by the Renaissance era and followed
by the Classical era. Students will learn about Baroque music styles, instruments, characteristics,

and composers, and how to appreciate their works.

EIE S B SR ZRA - SRR PHER - [0S v R IR LY MY 1600-1750 £
] > AP SO BT 2 1% o Sl R o U SRR R RE 2 18 - B2 AR SR B LRI R
&~ 8E8S - R (P ZORIMF VAR E -

XIEREERNBIE TSN HE

BF ohiE BF hiE
Baroque era & TesH concerto fhz=ih
organ EEE ostinato i [
harpsichord RIS instrumental music EnEdin
fugue fE vocal music R
keyboard AR ornamentation HEEfiE
guitar B basso continuo RS
pluck AR work E i
texture SIS strings e
counterpoint iz counter subject ESKE)|
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@ The replaced the as the primary

f55] : The pianoforte replaced the harpsichord as the primary keyboard instrument.
SR SREE Ry By SR AR S

® Do work (adv.) ?

5147+ [1]: Do composers work independently?
[2]: Yes, they work independently.
[2]: No, they have patrons.

[l Bz B ILTAF ?
[2]: 2Hy > MBI TAE -
21727 > A& -

©® Do/Does know ?

f514](1) : Does anyone know who the composer is?

AANFIEE RS 2
#1141](2) © Do you know what the work is?

IRA AR (I v S 2
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(4] increasingly became more popular than

#147(1) : Instrumental music increasingly became more popular than vocal music.
eSS g eI

f55](2) : Piano performing increasingly became more popular than vocal singing.
B Z % P S A L SRS B sz el -

© These are the styles of today’s
f54](1) : These are the styles of today’s pop songs.
B R T SR A

f515](2) : These are the styles of today’s clothes.
BT MAKEMAYEAS -

O The lasted from to

#147(1) : The Baroque era lasted from roughly 1600 to 1750.
& TERFEARLYTE 1600 FEFrAAE] 1750 4F -

#147(2) : The classical era lasted from roughly 1750 to 1820.
Er BRIHITR LY e 1750 A5 1820 4 -

@ \When it comes to , what can you think of?

fi4)(1) : When it comes to “style”, what can you think of?
SE] CEEE o IRE B ?

14J(2) = When it comes to “art”, what can you think of?
g ey, o IREEEIE? -

(8] is different from
f#5]  Counterpoint is different from polyphony.
B FEREZ ZLE -
(9) was extremely significant in

f5147(1) : Ornamentation was extremely significant in compositions.

SepfiE £ (Rl DR -

f514](2) = Music theory is extremely significant in composition.

R I R EEE -
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(10) can hear a lot of in music.

f54J(1) : You can hear a lot of ‘counterpoint’ in music.
TRA] ABESE LA R BV -
#147(2) : 1 can hear a lot of strings in some music.

P BRI S N EHT5Z%E -

h=—
SHE ¢ EEm R T

Style
1. Ornamentation: Much like Baroque architecture and sculpture, in Baroque music, even

simple melodies were usually embellished with ornamentations.

2. Basso continuo: It provides the harmonic structure of the music by playing a bass line,
usually played by keyboard or cello.

Instruments

1. The pianoforte (an early version of the piano) replaced the harpsichord as the primary
keyboard instrument.

2. Instrumental music increasingly became more popular than vocal music.

Characteristics

1. Tonality — major/ minor system

2. Texture —homophony and polyphony
3. Ornamentation — improvisation

Composers
1. Johann Sebastian Bach: 1685-1750

2. George Frideric Handel: 1685-1759
3. Antonio Vivaldi. 1678-1741

Works

1. Handel: “Messiah”

2. Bach: “Inventions” (harpsichord)

3. Vivaldi: “Summer” from The Four Seasons

46 B¢ S R TR R R



1
nl’

#

1B
3

B 3 b

a

2N e P . Lo » -
VKT R T 2 AR T ) B A

Bt

1 Hedfig © AR O SRR - TR R ve i A R (o 2 i B Ay e 5 o e
=

2. BHRE  DUMEE e O > B R S e e e R ESR

Hes

L 8% (FHHAVEE0) B ORSEE R R R AR 2es
2. etEihZ R e Tha A 2 2

i

I RN AN XS

2. WE - EEFTENETHE
3

At - HIE

1. [ 1685-1750
2. EEfEF 1685-1759
3. EFE 1678-1741

1. wE{ERE  E
2. e AEd (=D
3. ENF:EH-EHWUF

Teacher: (Play “Summer” from The Four Seasons music before starting the conversation with
students.)

Most of you have probably heard this piece somewhere, maybe from a TV
commercial, a movie, or on the radio. Raise your hand if you have heard it before.

(Some people raise their hands.)So, this is like a pop tune that never goes out of
style. But does anyone know who the composer is and how this work was
composed?

Student: Bach?

Teacher: No, but J.S. Bach and Vivaldi were both composers in the Baroque era. This era
lasted from roughly 1600 to 1750.

Student: What was this era like? What music styles were there?

Teacher: To understand the Baroque music styles, you need to understand the society and
culture of the time in Italy and western Europe.

Student: Did composers work independently? Or did they have patrons?

Teacher: Throughout this period, composers were employed by the church and rich ruling
class (the aristocracy). As the patrons usually decided what music the composer
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should write, this limited composers’ creative freedom.
Student: So, was there a lot of music related to religious topics?

Teacher: Yes. Some of Bach’s music is like that, but composers also wrote music for other
purposes, like entertainment. (The teacher can introduce some works to students.)

Student: This instrument looks like a piano but does not sound like a piano.

Teacher: Yes, it is a harpsichord. The biggest difference between a piano and a harpsichord
is that the strings of the harpsichord are plucked, not struck.

Student: So, plucking strings like a guitar.
Teacher: When it comes to music “styles”, what can you think of?
Student: Rock, jazz, rap and country?

Teacher: Great, these are the styles of today’s pop songs. Nearly 400 years ago, people also
had pop music, but we call it classical music nowadays. We are going to talk about
the styles of Baroque music.

Student: Different music styles have their own characteristics.

Teacher: Give me some examples.

Student: For example, rap music has strong rhythms, but the melody is not so obvious.
Teacher: Good point. Here we are talking about the characteristics of Baroque music.

First of all, tonality was important. The major and minor key became the main
system.

Secondly, there was texture. The texture was usually homophonic (a melody with
chordal harmony) or polyphonic.

Thirdly, the ‘ornamentation’ was also really important in composition. Performers
were also expected to improvise, especially for cadence.

Student: What is polyphony?

Teacher The fugue is a type of polyphonic composition, which has a principal theme and
melodic lines that imitate the theme.

Student: This is hard to understand. (The teacher can use a piece of music to explain the style
to students. )

T CIREEERE Y AR UEE)
K2 BB PTG Sk BB B TR RN - MR
Bt - HEBEHRT -
(BhsYER) BT
BRI - SERER R RRTHTHN T (LR AR SR - DR Al
TRAIE 2

B EE Y
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The teacher asks students to get into groups, and each group chooses a piece of music by a
composer. They must analyze whether or not the work has the characteristics of Baroque style
music, and then they present a report to the class.

Ao BB R —ETEL - Al S B AR - 84
ARSI - A E e s

Teacher: You need to get into groups of three people. For each group, choose a work by a
Baroque composer. Then see if you can find the characteristics of Baroque style
music.

Student: How do we start? Should we search for a composer first?
Teacher: Yes, that could work.
Student: Search for a composer, and one of their works, and then listen to the music?

Teacher: Listen to the music and search the music sheet for reference as the first step. | will
demonstrate a piece and guide you in finding the characteristics. (The teacher plays
one piece, and shows students how to do the analysis.)

This is a fugue, so you can hear a lot of ‘counterpoint’ in this music.
Student: Counterpoint?

Teacher: Counterpoint is different from polyphony. Polyphony refers to music that consists
of two or more different melodic lines. On the other hand, counterpoint refers to a
compositional technique that has a vertical harmony relationship between the lines.

(Students follow the teacher to listen to “subject” and “counter subject” in Bach’s

“Inventions™.)

EH RMIBESRE A4 FHEE - ERERAFHR R H—EF
b BRI e SR
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N Costume Design

LT TR R S R R FER ASCREEA

In Taiwan, we have some famous costume designers, such as Jason Wu and Hen-Zeng Lin. They

inspire some students who also dream to become costume designers. In theatre, costume design
Is an important part of every performance because it helps with telling the story and creating a
theme for the performance. The main topic of this unit is how to design clothes and do makeup.

We will explore and discuss the meaning and value of costume design.

EEH SRS ST - BRI AR IE - R Rt > FF2ER A N2 L
USSP REZ R R IR SR Tl - (2B - IRESSGETHIN R EE BN ZEE T - EREER)
SRR DL HEFREN O E SR - ARTTE R E R A E R RS Rt s > TR
RES AR IR SRS T A S (B E - I ELCE e @i o

XIEREERNBIE TSN HE

B¥ thE B¥ thzE
costume JijSE53 style JERE
designer et Western Ficpal
design %E Eastern ¥H
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knit Sk tool TE

textile SiERY) cosmetics b H

color B foundation W3 TR

texture Bt eyeliner HR4R&E

consistency — Bk lipstick 14T

flexibility BE M special effects makeup SR e i

ductility A wrinkle e

@ the main elements of costume design

5147 = [1]: Name one of the main elements of costume design.

[2]: Texture.
[1): R —(EAR IS E T EETE -
[2]: 'EHb, -

©® We should decide on the period of history before starting to design.

514+ [1]: We should decide on the period of history before starting to design.

53

[2]: Can we decide on the era first?
[1]: Let’s say the 1950s.

[L: fERftaEETAT > PR IchhegEL -
[2]: FATRT AR E A 2
[L]: Awk 1950 X -
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©® Sewing the fabrics

5147 « [1]: Sewing the fabrics requires so many skills.
[2]: I don’t even know how to use scissors.
[1]: Use the chalk to make a draft on the fabric first.

[L]: BURATRI TR AR 2507 -
[2]: BEEAFIEEEHFTT] -
[L): Je Ay AT EMOERS -

O The colour symbolizes a certain personality.

5147 = [1]: The colour symbolizes a certain personality. In terms of red, what do you think?
[2]: It looks passionate.
[2]: It could also symbolize blood.

[1]: BRESERAENAS B RIAL iR 2
(2] 205 -
[2]: H ] DA i -

@® To reach a consensus, there are many things we must consider.

#5147 = [1]: To reach a consensus, there are many things we must consider.
[2]: Yeah, such as the atmosphere.

Ll 5 T oRf—20E > A ESSE -
[2]: U525 E] -

@ This follows Western styles.

147 + [1]: When you see my designs, you would know they follow Western styles.
[2]: That outfit looks smart.
[1]: Yeah, wearing suits is a little formal and fits the culture.

1l BEfrERARET - IR GRIE S ZZ IR RS -
(2] AR E AR -
2] 2y > ZFphiERE A —RiEs > trast
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@ Measure the length of

Bisg -

[1]: Measure the length of his neck by using the tape measure.

[2]: It’s 14 centimetres.

(A AR RLEAAIRE T -
c 14 50N5y o

©® Do hair and makeup.

Bis -

[1]: It’s time for us to do hair and makeup.
[2]: Which one do we do first?
[1]: It depends on how much work your designs need.

(1) BT T
[2: {5 ?
1) EEERAIL SRR LS DIk -

© Apply the on the evenly.

fH) : [1]: Apply the foundation on the face evenly.

[2]: Can you lend me your sponge?
[1]: No, that’s not hygienic.

[1): Bt i = A ek | -
2]: ﬂu{ﬁ@é{lffﬁﬂ% ?
[1): A2 AL RE

@ Make your features pop.

pis)

55

EMAEFHRME

[1]: When you put on stronger makeup, it makes your features pop.

[2]: Should I also apply some eyeshadow?
[1]: That might be over the top.

(T A T BB R T B R T -

[2]: Fo At R BER s ©
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Costume design is an important element in performing arts because it affects the atmosphere
of a show. When designing costumes for performers, we should consider several aspects, such
as the period and culture. So, before designing costumes, we need to do research. By doing
research, students can gain more understanding of this industry and also of the semiotic
symbols of the costumes.

ST REIS P EREATR L —  RERERE TSR FRE - Beat ik
RHEFREZ RIS A FERIALRE - GIE L BESAE - Fr MERET Z B i &
6 MEHER R R IS (RS - DR TR SRR

Teacher: In today's class, we are going to talk about costumes in theatre. Clothing is
something that we must wear every day. And it also shows information and
background about us. For example, what are you wearing right now?

Student: My school uniform.

Teacher: So, it shows that you are probably a student in a certain school. Anything else?

Student: I’m wearing glasses.

Teacher: Yes, it tells us that you need them to see things clearly. We might even assume that
you like reading, or that you are a stylish person. My point is that costumes are not
only accessories or decorations for performers, but they are also symbols that tell us
about backgrounds.

Student: Does that include colours?

Teacher: Yes, since we know that things appear meaningful, sometimes a designer will use
colours to create personality. For example, does blue or red make you think of a
warm personality?

Student: Blue might sometimes mean warm, but I think most people choose red as warm.

Teacher: Great point! So, it is all based on the ideas and concepts of designers. In summary,
costumes tell a story too.

Student: How can we be good costume designers?

Teacher: Inaplay, we need to fully research each character, including their background, style,
and culture. When we know enough about these things, we think about the character,
personality, rank, and occupation. Then we use all of this information to inspire us
to design the costumes for the characters.
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On stage, due to lighting, we put makeup on differently. The shadows and lights affect the
look, so we need to contemplate these elements in the design of makeup. In this part of the
lesson, students will be introduced to cosmetics and related tools, and how to use these items.
After this, teachers teach the basic concepts for each part of the face.

FEFEE > HPYEEGE (BB EMARER G BERDtEZERM - BTl
WMFERELE TR SR EGEtE T - EE[Ey - 2E PR T IAER
fbtldn - BEEESMEM - 2% - BN ERAVE—(EE a0 % B - BEmERs 4
FRRIE -
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Teacher: Raise your hand if you have ever done makeup before. Ok, only a few people. So,
today you will have a chance to try it. Before we start it, the first question is, why
do we need makeup on stage?

Student: To look prettier?

Teacher: Everyone is beautiful in their own way. But as a performer, we need to turn into
other characters. So, makeup works like that. Let’s start by introducing the basic
cosmetics and tools. These three things are the basic things: foundation, eyeliners,
and lipsticks.

Student: Why are these the basics?

Teacher: These three things are easier to use for beginners, and they help make our features
pop more obviously. They are still not really easy, though. You need to learn how
to control the amount. (Teachers can show some pictures.) In these pictures, can you
see the differences between daily makeup and stage makeup?

Student: The one for the stage is much stronger.

Teacher: Yes, because on the stage, the lighting causes different layers of shadows on the
face. This can block our looks. So, we need to make it stronger and make the lines
on the face clearer. Then the audience can see our facial expressions even if they are
sitting very far away.
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This activity teaches students how to research characters and then collect related images.
Students can choose any character from their favorite movie, novel, fairy tale, or even a person
that they know. After that, the class does research together, including the history, background,
country, and culture. From this research, students will get more ideas on how to dig deeper.
Then they can use the material they found to be the ideas and inspirations for costume design.

fEiE g o SAERRH A EOHERE DU EMRIE G o T TR B L
My AE > JEURER ~ /N~ Bk~ St MIEER AN - 2% > B
o HERREAOERNRZERS S - BIR - b - HLLIT F AR - S24HA
EEHEIRATEN - PEE AT R DU A M M IR EIRY B R R AF R iR Rt A& R A8
e

Teacher: Let's think about one person, Li Bai (Z2[9). In your Mandarin textbooks, we already

know about the history and era of when he lived. Now, let's research what people
wore in the Tang dynasty.

(You can research from any source.)
Student: | found a lot of robes.
Teacher: What do you think about the texture?
Student: For rich people, they probably wore silk. On the other hand, poor people wore linen.
Teacher: Good point! So, what was the texture of the fabric Li Bai wore?
Student: He had some stories about royalty, so | think he was rich. He must have worn silk.

Teacher: Well done! And now, let's explore his personality. He had so many poems. This
showed he was romantic and liked living in the moment. Which colours remind you
of this?

Student: Grey, it reminds me of something mysterious.

Teacher: Good! Everyone has their own opinion about colours. When choosing colours and
fabrics, find one image to match your ideas for how Li Bai’s costume should look.

Eh . RAEREF—EA - FH - EIRFIVESGERAE > RSB MHIFR
KESL » AT oA —T - AR -
(AT AR ATt (R A A )

>9 B¢ S R TR R R



1
nl’

#

1B
3

S i 2% #0

'3'{0?"}”‘;? Lo e —_ o e s =
N # v IMEFF 3T 2 AR T P o EMX

B4 BIEIRERAE -

R IRESEYE ?

B ARAEZGTHREN - 8 ANEFMANK -

Eh : RFIVEE - IPARIRMIRGE OGS M BRI ?

B ERSNELIRERARN  thEZERBRATHRE -

ERL AREF > HOERAE - BT REERET AT MEAS - AR Zare o B R AR
HRARLRE ANEEE T - (TSRO NG ERE -

B4 T WEBIKE - EEEOIEREE L -

EE REF - RE O HWIREABIRALIEEHCHVEL » BIRBGERER - WFBBEIR
F—EFEIREENES - (R ATHEFAIRERE G -

EB
S EAE AR -

In this activity, teachers should show students a makeup model sample. You can start by
mixing shades of foundation and exploring skin tones. Then put undertone shades on. Next,
show the basic skills for eyeliner and lipsticks and let students decide what colours they want
to use for eyeliners and lipsticks

RiEEEE T BAENHR B R HE MR G L - —FRtHEhRR N E—TH
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Teacher: This is the card for you to check your skin tones. Can you find your skin tone?

Student: | think my face is moderately brown.

Teacher: For your stage makeup, you need the colour which is two levels lighter. Since you
said yours is moderate brown, the one you need to use is light brown. This is the
colour that you should use for your foundation shades.

Student: Ok, got it.

Teacher: When you are ready, you can apply it to your face evenly. Use the sponge as it helps
you to dab to make sure your makeup stays in place.

Student: | feel my face is brighter.

Teacher: Yeah, that means it works! Next are eyeliners and lipsticks. You will get into groups,
and you need to do the makeup for your partner.

Student: Can I use green eyeliner?

Teacher: Sure, you can try any colour you want for eyeliners and lipsticks
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. Introduction to Ballet
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Ballet is one of the most difficult sections to teach. It contains a lot of difficult terms and skills.

In these lessons, we can provide some interesting history and stories to encourage students’
motivation, and then teach basic moves and knowledge.

This model lesson contains ballet’s history, culture, five basic positions, and mime. We can teach
some simple knowledge to students first. Throughout the semesters, we can build on and expand

students' knowledge and skills related to ballet.
B RERHEITTY — > BHEE T RERMEE KB - AEEIREE T FMT DU
JRE S B SR R ER AR Y BRI E - REE A — SR AR ENE SR -
TEE(ERE T - AR ~ SUb - AEALE S o HMIesG B R AR A - 2%
LM% - (ERP e - SR B3 PR R R BRI -

><‘|’Hﬂs_ TTZ%EEﬁEEEﬁnj%

By hEE E¥F hiE

outward [ 4N pointe shoes =3

forward EREOER) ballet shoes/slippers |

tutu SEE en pointe HERA

leotard ZLEHR (AEHE) | pirouette Hll S e

unitard ZLEK (2HR) Arabesque BRI T 55— FAl A fep
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toe A1 Romantic ballet SRS
heel FIER Classical ballet L
ankle FRER Neoclassical ballet W
position e contemporary ballet | FRCEE
court dance [=gES ballet mime BRI E

€@ Turnout/in .

4] ¢ [1]: Turn out your legs.
[2]: Should we start from the hips?

[L]: EhliE S NE R -
[2]: e e BrARMS ?

©® Stretch :

f54] « [1]: Stretch your toes.
[2]: Can we use our hands?

[1): Hal kAo
[2]: ZhnFuE 2

©® PIlié, raise up and down.

f514] : Hold the bar. Plié, raise up and down.
B - ZMEREE - B N -

O Your go in the of

51417 = Do Plie. Your knees go in the center of your foot.
RESH o (RAVRE R T T RS E) -
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(5 ) is anchored down.
5147 = Stretch your right leg forward. Your left leg is anchored down.
AHERTRER - ZEREE -
(6 ) is over the top.
51427 : On the stage, we make everything big. For example, mime is over the top.

S BTN - BOIAGER - HEIESTRAY -

@ You can also use as

5] You can also use your arms as you greet somebody.
FER AFTHEPIF R ] ARE R ORAY T8 -
@® Take astep forward.
4] : Take a step forward. Then turn your head back.
TERIE - JATEIRE -
© Incline your toward/to

f515] = Incline your head to one side. And then shake it.
TEBE R ELREE - AR — T -
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In the 15" century, the Renaissance was an era when many art forms were created. Research
shows that ballet was popular in Italy. Initially, it was common as a social dance at royal
events. In the 17" century, the king of France, Louis X1V, took an interest in ballet. He built
up standards and rules for ballet. Ballet was developed through these standards, and they still
affect the styles of dance today.

TR AR B - A TIRZSARNENIE N o REBIIWIFEREEERR
MA2EAT - —Bith > ERFEEEFLSE - BETTHEE AT HIUEE
EEAERHEE - 8117 T EE R AERE - RIRIS A - EEH A &
HACIR - HZ B A T ARIEER -

Teacher: In the Renaissance era, people started to focus more on art, and in Europe, ballet
was one of the famous dances at that time. Originally, people danced ballet in the
royal courts.

Student: So, was it only for royalty?

Teacher: Not really, before royalty saw it as a social dance, civilians also did it as ritual or
social dance. But there is not much information about it. We still hope to find more
evidence about that time.

Student: | see.

Teacher: In the 17" century, the king of France, Louis XIV, created ballet schools. This
helped ballet to create rules, including the words and standards used in ballet.
Compared to the other art forms, ballet has the benefits of standards and rules to
follow and inherit. Over time, ballet developed into different styles. Later, Romantic
and Classical styles were created.

Student: How are they different?

Teacher: Romantic ballet came earlier. The performers move just a little, like fairies. That is
why they wear long fluffy tutus and do tiptoes with pointe shoes. This helps them
look more like fairies.

Student: What about Classical ballet?

Teacher: The costumes are very different from Romantic ballet. The tutus are shorter and they
stick out, and dancers do not have to wear pointe shoes. They wear flat ballet shoes
mostly.
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Ballet mime is one of the ways that dancers express themselves through actions only. In the
world of ballet, the moves are well-structured. This includes the gestures and actions of mime,
so they all have fixed and specific rules. This helps the audience to understand the interactions
between characters, and to follow what emotions and conversations are being expressed on
stage.

S BEBRIEERE - FEENERET BRI asT
SR B » AR E R AR - SR IR TR G T - R
i3 -

Teacher: Here we have some flashcards with different actions and movements. These are
called “mime” in ballet. Ballet dancers need to act out the story. When acting out a
story, they need to let the audience understand the plot and the situation. Performers
need mime to express themselves using their bodies. These pictures all have specific

meanings. Let’s guess. How do you feel about this one?
Student: She looks sad.
Teacher: Can you describe why?
Student: She is holding her fingers up to her cheeks, so it looks like she’s crying.

Teacher: Exactly! This means she is sad. So, in this picture, the dancer shows something
through her body movement.

Student: Can | use other ways to express sadness?

Teacher: Nowadays you can, but in some conservative works, these mime actions are set.
They only use the same fixed actions most of the time.

Ehl : BEE > WMASREREENENEFE - SEEEENWDE - RFIRE -
RS E TR EEENE - MR EREE R T RIS R - RIS ERE
BRI BAFE G - BIEE - HINERIFATIERSE ?

B MR

Rl RA DR E— NS ?

B MR THEBUERIESS - B GURAER

HEN R8s 0 EIRFONERA - FrDL > EiRIER AR SRS EIEHA -

B W DUHHE e AU EEAE ?
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The five basic positions of arms and feet are typical features of ballet. For beginners, we can
practice these to get to know ballet. Teachers can divide practice into hands or feet. Then after
students are familiar with every position, they can mix these together.

F- B AL i B A e P SRR A %ﬁﬁ’\\%ﬂ&% TR LU iSRRG T
& o EET DUEENE o i T AR BERARGER > HSaE L -
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Teacher: First of all, you need to stand still. You should feel like your spine (backbone) points
up to the sky.

Student: Should | keep my chin up?

Teacher: There is no need to. Now, we will learn the five positions in ballet. These are the
basic moves for dancers. Let’s start from the feet. I need you to touch your heels
together and turn your toes to either side.

Student: This is so hard.

Teacher: Just try your best. If you can make your feet point 180 degrees, that would be perfect.
But if it is too difficult for you, don’t worry.

Student: What is this position called?

Teacher: This is called “first position”. Next, move your right foot and spread your feet
shoulder width apart to the same width as your shoulders. This one is “second
position”.

Student: It is easier.

Teacher: Good but it is also not really easy because you need to keep balanced. Both feet

should hold the same weight.

LRl —BEtE > RSN > BERE R ZE L
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In this part, teachers introduce mime and some signature postures. Students learn to recognize
the meanings of the poses first, and then practice the moves. They copy the poses and help
each other learn about the hundreds of years of ballet culture.

BERIEET ] DA S BRI ES - BA RS E A FEFFIIESRE - FEREEL
F - MITHEDTENE - S R B TR EFEREE U -

Teacher: Have a look at these flashcards. They show different emotions and meanings. You
can see the pictures and then understand the story. So, let’s practice the first pose.
Place your two hands overlapping on your chest.

Student: What does that mean?

Teacher: It means love. Now you have some time to practice the other moves. (Allow a few
minutes to practice.) Time’s up! Get in pairs. One of you needs to guess your
partner’s poses. This is the first one.

Student: It means mercy!

Teacher: Yes! Now do this one.

Student: It means sadness.

Teacher: Good. Now take turns. (Do it over again.) So, when the moves and poses come with
meaning, your partner shouldn’t even need to talk, and you will be able to understand

the meaning. This is the good thing about standard moves and poses.
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This unit is about organizing a busking show. Students need to plan and run the performance.
We can start by providing students with a clear knowledge of administration in theatre. After
this, street performance is the project in which students get to practice.
In the first part, you can introduce administration in theatre to show the clear and important
hierarchy. You can also discuss the importance of administrators. The second part helps students
to rethink the street performances they have watched. It also lets them develop their own busking
show. They will be able to organize entertaining events to show audiences.
KRE T HEREIERES - 2AVVATRERE - JfTa] DUEH RIS TEGHAY T AR1E £
Fith > 1% » TR A\ REES A ELF -
F—EE Ty - TP DUETTEAHAY S - B AE T AREANE R EE Y o 4H - G HLETER TR
SHEVEE S - S50y - BENE AR B iEry IR AR - T e C#
EEEZE » BeSH IR GEMENY S -
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street performer HEEA singer Ly ED

busker (EIFEE-PN acrobat L

circle show BEEREE producer BUEN

donation Ei=r executive director HATHIE

tip INE marketing manager s
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box office BER business manager SERSAHE
pitch S, finance manager Al
magician JEEflr il usher e E =
musician HEER promotion HiH
juggle T (BR) payroll HE
hierarchy pai

(1] is fun to watch.
4]« [1]: Mime is fun to watch.
[2]: | disagree.
[1]: BREEREARA -
[2]: Fef ¥ -
©® Teamup.

f514] = The performers have teamed up. Two people can do more complex juggling.

iEE R o R(E A AT DU AR R -

©® Giveatip.

i1y« [A]: If you want him to dance, you need to give him a tip.
[2]: How much?

(L) anSRARAEER AR - IREE/ N
2]: Z/D§% 7
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O Start the organ.

#5147 * You can press that button to start the organ.
fRe] DA e 25 BB TR

©® Promote performance.
547 1t’s important to promote your performance. That is how you can earn more money.

RyE I EERER WA DA 288 -

@ Toss it away.

5147« [1]: We imagine that we pick up a flower on the floor, and then toss it away.
[2]: Can | smell it?

(1) FAVEBAEHE ERITERREEA - BEE I -
[2]): FerT ARG 2

©@ Reach out

f514] © I'm reaching out to the designer. | want to resolve the delay.

E2AIRER -Gy IV PN OPR TR0 NE S

©® Everything is done in unison.

5147+ After consideration, everything should be done in unison. We need to set the theme
too.

KBRS K — VI EA —BUERYSERL o B TR e E 1
© Set a budget.
54 = Set a budget. Don’t spend over the limit.
SOETAR o NEFCEEIRT] -
@ Search for sponsorship.

51417 * We have nearly spent all our budget. Let’s search for sponsorship.
WM PEATHE T - ERMEREIE -
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To complete a performance, the administration department is very important. It is often seen
as a kind of hidden support for the theatre, but the truth is that administrators are very visible.
The administrators’ job is to connect each department and balance the finances. It helps artists
focus on their creations and worry less about non-artistic things. There is a hierarchy for
administration as an example, but you can replace it if you find a better one for your teams.

BSEp—E - AEE P TREE R AT EEE - EAEHE REIS TRy
ScFF o HEE ETBRUEREN 5 RAY © TEGEA TIEN AR & B A A (E T H
SPHETEEBUCT » 15 A DI Bh BT R EE A 1B L BRI - I DUEERAITE - FE5E
> JFTE A ETTE TRIBIT (B A] DU S & BBy o T A A

Teacher: Before we start organizing a performance, we need to know the hierarchy of
administrations. Performances would not work well if we did not have a good
administration team.

Student: What do they usually do?

Teacher: They help with sorting out all the problems, for example, promoting, selling tickets,
and hiring ushers.

Student: What is the hierarchy?

Teacher: The producer starts the plan and then asks the executive director to organize the
administration team.

Student: And then?

Teacher: In the administration team, we need people who do promotions and manage the
budget (money).

Student: It sounds easy.

Teacher: It can be easy if people love working together. One performance needs a lot of
paperwork and budget control. The marketing manager should attract more people

to buy more tickets, and the business manager should use the budget perfectly and
invite sponsors to donate. So, for these people, it is not easy at all.
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A few years ago, we needed to get permission before we could perform on the street. But now,
the government has changed the rules. So, everyone can be a street performer or busker! In
some popular tourist spots, we can see buskers giving all their energy to the audience, and the
audience decides if they want to give tips to encourage them. The art form on the street has no
limits and it includes many types, but it must be safe for the audience.

SR > HR RS AT EGIRER o E3RE - BUFERERUHEHEEUR - FTLlE
{6 AR il DR R TR - £ — BTV IRIE SR - (T LIB R S HiH 2
NBERE FREGERE - B LURAE R G B/ NE @M - tERET A
AR ZIRS] - i LURRZ T EE R 22 -

Teacher: Have you ever seen someone perform on the street? If so, where?

Student: | saw a mime show in Bali (/\ EE).

Teacher: What did the performer do?

Student: He was standing still until someone gave him a tip, and then he did a dance.

Teacher: That sounds interesting. So, in this case the pitch (stage) was on the street, but it
can happen anywhere people pass by. Mostly, we can hear beautiful songs or see
magic tricks.

Student: Can we also be street performers?

Teacher: Of course. We will do a performance outside for this class.
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Usually, we let students do a presentation to show what they have learned, and they only need
to focus on the performance. But then they ignore the administrative part of the show. In this
assignment, students have the chance to form a plan and make it happen. By doing this, they
will see the process of making a performance and also cooperate with their teammates.

L%M”‘ WFREEEEREEMMIRE T mMAIAFEFENRELE - A&
At FIRES TATEEER S o AEEEERE T - B4 DI E XA [EETE H
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Teacher: Here you can see your group and members on the slides. You need to decide on the
content and the performance when you are a street performer. In step one, we will
decide on who does which jobs in the administration. Get into three teams, and
choose one person to be the executive director.

Student: Who is the producer?
Teacher: | will be the producer. There will be one executive director to contact each team and

organize and connect all the plans together. The three team leaders under this person
are the marketing manager, business manager, and finance manager.
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Student: After deciding on the jobs, what is the next step?

Teacher: You can start to talk about what performance is possible and safe. You need to think
carefully about your job in the administration to help you make better decisions.

Student: Do we have a budget to use?

Teacher: Yes, the budget is from your pocket money: two hundred dollars per person.
Hopefully the tips your performance gets will help you to earn the money back.

EE A ARPIRT DR R EREIRAVAEE © RMIFRE R EHHERENIANE -
FETER > FeATBUE » =M - MR TR —(E A PEEETRUE -

B AEEEREAN

ER . EEEAN o RMTEHE TR ERB R M - I 4SS R E st
& o EEEAZ TEZEEE - Rl R T - SRR R A

B4 T HSEZARYE 7

ERl IR LR AT s E AR Y RIS AT RV B AR Y o IRE R T U
& o B R BIR ML RERAAE -

B RMTATEENS ?

R AR BRAOREMANEMNE > —(EARE > A2 BRI/ NE A DIERR
[E]AS -

" B¢ R R TR R



é.{aﬁ,‘,’;: . R . . . ®
N # v WEFF T A H R T P o EMAEFZHBWHIRA D

w8
S ¢ B

Mime is a popular style of street performance. Mime artists stand still with one posture, like
statues. After getting a tip, they start to move, dance, or interact with the audience. For
students, this art form is a good way to deliver simple movement and use their ideas to make
it fun. We can start with some classic moves, and then practice them.

BB R 2 B R EA R E 2 — - PRI LUE S MnhE - SEEF > GG —
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Teacher: In this part, we need to use our imaginations. We pretend that we have a wall in front
of us. Can you use your forefinger to touch the wall? Can you sign your name on it?
Great, | can see your walls now. Now, slightly touch the top left. Then freeze.

Student: Can we talk?

Teacher: People usually do not talk in this performance, but it doesn’t mean that you cannot
do it. Let’s practice the moves first.

Student: Sure.

Teacher: Relax your arms a little bit, and now pretend to hold a tube. Imagine it is a stiff tube,
and you can make it tilted. Remember to hold it like it is really there.

Student: Can we spin it?

Teacher: Of course. Can you show me how you would do that? Well done! He moved it up
and down, and seemed to balance the tube carefully.
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Bl 45h£E &R More to Explore
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https://terms.naer.edu.tw/search/
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BB BT = R R
https://video.cloud.edu.tw/video/co search.php?s=%E9%9B%99
%ESNAANIE
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B/ N=AEER ~ USRS B

https://sites.google.com/view/cooclearnmodeart/unitl
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BIN= - PUERE TS o RS AR RO

https://sites.google.com/view/cooclearnmodemusic/unitl

Chrome Music Lab
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https://musiclab.chromeexperiments.com/
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https://terms.naer.edu.tw/search/
https://video.cloud.edu.tw/video/co_search.php?s=%E9%9B%99%E8%AA%9E
https://video.cloud.edu.tw/video/co_search.php?s=%E9%9B%99%E8%AA%9E
https://sites.google.com/view/cooclearnmodeart/unit1
https://sites.google.com/view/cooclearnmodemusic/unit1
https://musiclab.chromeexperiments.com/
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Music Tech Teacher
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http://www.musictechteacher.com/

Study.com
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https://study.com/learn/art.html

Twinkl
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https://www.twinkl.com.tw/

Khan Academy

TR - HETHRERE R M R ERYE R o
https://www.khanacademy.org/

Oak Teacher Hub
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https://teachers.thenational.academy/
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http://www.musictechteacher.com/
https://study.com/learn/art.html
https://www.twinkl.com.tw/
https://www.khanacademy.org/
https://teachers.thenational.academy/
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Music Theory
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https://www.musictheory.net/

The Kennedy Center: Digital Resources Library
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https://www.kennedy-center.org/education/resources-for-
educators/classroom-resources/
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https://cirn.moe.edu.tw/Module/index.aspx?sid=1192
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https://www.musictheory.net/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/
https://cirn.moe.edu.tw/Module/index.aspx?sid=1192
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A Reference Handbook for Junior High School Bilingual Teachers in
the Domain of Arts: Instructional Language in English

[ 7™ grade 2"! semester ]
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