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A Reference Handbook for Junior High School Bilingual Teachers
in the Domain of Arts: Instructional Language in English
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Exploring Art Spaces: Visual Arts

ERHICCEEER P EEL WL

In Visual Art sessions, teachers introduce words for describing art spaces to students. Students
are encouraged to explore art spaces. They should be able to use basic sentence patterns for
sharing their personal experiences of visiting art museums, and giving people directions to

specific exhibition rooms according to a floor plan.
TER B EITERZ T ZER 4 A R = MRV B - o BhER A LR RSl Z2 /] - Il
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the National Palace Museum BY 174 = TP

the Taipei Fine Arts Museum b EireE

the National Taiwan Museum of Fine Arts | 17 2= &£ iT6E

the Kaohsiung Museum of Fine Arts (ST 1L A TR

museum EYeE museum floor plan AR HY-F i &l
art/fine arts museum | SEfifEE information desk k%a

online art museum 4% [EfiTeE | brochure BERERG

1 BY Hpg s RS TR EEER S
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gallery £ permanent exhibition A
exhibition B special exhibition FifE
display BEF BT guided tour HEE
collection Wik audio tour =t
artwork i ticket office TR

Forms of visual art / fine art RB&fii/EM 2 X

sketch HiE & film A%

painting tass photography wmE

sculpture A installation art HEE Bl

architecture B multimedia art Eg S e

print / printmaking hRE=E new media art RS AT

calligraphy FA

Art categories and media Z1lfEI{ELERI R FEH/ TR

watercolor 7KE Chinese ink painting HEKEE

oil painting THE Chinese writing brush F&E
(watercolor) brush K¥) =%

Genre/ subject topics Eflf A S LA

landscape painting ARE figure painting A=

still life painting BY=E portrait SR

Realism painting HE®E abstract painting e
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@ Whatis (a place)?

is a place where

) - [1]: What is an art museum?
[2]: An art museum is a place where artworks are displayed.

[L]: {7E2 3= 1laes ?
[2]: St MR I i E ST -

® Which [name of the place] do you want to visit?
I want (/1 would like) to visit (because )

4]« [1): Which art museum do you want to visit?
[2]: (1) I want to visit (because )

(2) I would like to visit the online museum, Google Arts,
because I don’t need to leave home to enjoy the beauty of the arts.
because I like the collections there.

T0: B =T — 2 e 2
2 (1) BAE % (R (K5 )
(2) BB =425t - Google Arts
PR B P Pk T LA B R B -
R BB R IR -

©® How often do you visit the art museums (or [name of the museum])?

(2) 1 have never visited one.

(1) I (usually) visit it (once/twice/three times a month).

#5147+ [1]: How often do you visit the art museums (or [name of the museum])?
[2]: (1) 1 usually visit it once/twice/three times a month.
(2) I have never been to an art museum.

L ARBAE (FH) FEfrE—R 7
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O What kind of art do you like?

I enjoy looking at because I like to

4]« [1): What kind of art do you enjoy looking?
[2]: 1 enjoy looking at paintings/sculptures because | like to draw/create things.
[1]: IREERHEER A Y 2l (55l) 2
2] EWE PN RIERE HIEEY) -

h=—
sHA ¢+ AEL O B ip BN /4 e e 2R AR A DU S BN P AR AYTEET -

B A E AT

There are two basic types of art spaces—museums and galleries—and they have the respective
main purposes of exhibiting artworks and selling artworks. In these spaces, people come to enjoy
viewing the beauty of the artworks and to understand the ideas of the artists. The following list
of words includes the basics you should know when you visit an art space.

Sffg R B2 M AW AASRA (SileEsER) DURAIE e (BRsdiE) - A
IR EFanZ 55 -

S B2 EAA

Visitor Notices
(1) Please do not touch the artworks.
(2) Please speak softly.
(3) Walk carefully through the museum. No running or playing around.
(4) Leave all food & drinks in the cloakroom.
(5) Ask before you take a photograph.
(6) Please silence your phone
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Activity: Whenever you visit art museums or galleries, take note of how they label their artworks.
Which labels do you think look best?

E(T%éﬁifhﬁﬁjzif ARSI R B > (RESEREIREREAR R (FTE

— R EME R P RRHEAE RN T Examples of Artwork Labels:

The artist’s name
The title of the work
The date of the artwork was made

The dimensions of the artwork

(a. The dimensions of the artwork. for example: to list the height, width

and the depth; b. The duration of the artwork, for example: two minutes)

5. The medium of the artwork (for example: gel medium, sand, dirt, grass
on found canvas)

6. Additional information:

a. The price (if it is for sale).

b. The credit listing (a credit to the owner or the donor of the work, for
example: Courtesy of MOMA).

M wbd e
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6. LA

(a. Ef50)

(b. EGHIE R SRR )
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AT B—{E &G E B R Ay #ES5] Below are some examples of artwork labels:

HER/E SA For a loaned artwork:

Roy Lichtenstein

Whaam!

1963

Acrylic and oil paint on canvas
68 x 160 inches

Courtesy of the Tate Museum

HAF I ENE 5 7% For an artwork for sale:

Paul Cézanne
The Card Players
1892-1893

Oil on canvas

38 x 51 inches
$259,000.000

A eEEClF B I [ E YA R For a durational artwork:

Joan Jonas

Double Lunar Dogs
1984

24 minutes
Courtesy of MOMA

EEN—
S ¢ AED S Ryl 2 S
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An art museum is a place where artists display artworks. Artists express ideas and feelings
through various forms of beauty, including drawings, paintings, sculptures, and so on. People
come here to enjoy the beauty and ideas of artworks.

Ko RS M R I EMmATHTT - M5B RNREIE A > RREMFIIEA R
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ARUEA A & 1L SR ilraE Y 2= B (map key) k2 ¥ l& (floor plan) - 5852 A Hpik el

FE R ZE (] B8 T Mt AT R BTRERE

3F
2F R c—
1F T —
BF C—
—
e Information @ Elevator ili Restroom Check Room Qﬁ Gift Store
,oi‘. Guide Tour }-" Stairs *’ Family Locker ! Cafe’
Audio Guide .y Escalator & Flar]ﬂi;apped Telephone 1’1 Restaurant
acili
First Aid E3 Tickets Nursing ATM ATM
com
Teacher:

B2 RRER

“ 2

Student: According to the map key, you can find the
ERl RBEERECTST > BRI AR R 2

According to the map key, where is the place we can ask questions?

sign for the information desk.

SERFIE o M AT DA T AYRFSR - (ErTHEERRE & -

Teacher:

Student:
desk.

4
e

RE] A — 8- R 5 [0 2

HREEAAL - HRETH 17

Can you use the first-floor plan to give directions?

Find the entrance on the first floor, and look for the

IR & o

(134 ’9

sign for the information

AR W)
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Exploring Art Spaces: Music

BT TR R B B R SRR LR B A

Music can make our lives more fulfilling and enrich our minds. In this chapter, students will
learn the approaches to music and correct manners (etiquette) for going to a concert. It is
recommended to start with related vocabulary and practice through conversations between

teachers and students. Last of all, teachers should be able to describe a concept with complete

sentences.
FHEE THRMAENER - EEETTH AT EREI S I E GG HRES
ARG REEE BRI TE > LIRSS EE R - RN B 4k

ELEMHRE o > ZRTAEETEE TP 2 A IR Ry A IR EE - fi% > ERTRESHISE 38Ry &
TARCGICE SEEERHIRES, -

XERER AR ETTERH R

BF thE EF thE
venue % ~ B THUEE | auditorium B
concert hall = gym BEEE
conference hall EHE repertoire =]
vineyard style design | %% B E%E program ISR
lyrics HEH audience BR
performance H= seat JFEAL
performer ERE rhythm iz
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singer AT melody SRRl
movement w s march TR

clap / applaud B work / piece YEim

cultural center SABHC acoustic BT E
opera house b intermission SRR
harmony R bravo IER(CREET)
encore Z[(FH—H) orchestra B
conductor 5 sheet music arsE

bow 55 shoebox-shaped concert hall | £ &I 44EE
show appreciation | &

have been to

R

[1]: Have you ever been to a venue for a music performance?
[2]: No/Yes.
[1]: Where have you been?

[2]: 1 have been to the National Concert Hall, the National Taichung Theater, and the

National Kaohsiung Center for the Arts (Weiwuying).
[1]: Which one is the most amazing venue?

[2]: My favorite performance venue is the National Concert Hall.

A R i G ek L et 2
2. %FHIH -
(1] IREAEAATE—{E (L) ?
[2]: T KRBV IR LR
[L]: BRORENSR B AL 2 — & 2
2]: B S B FRE S R B 5
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@ These are the main concert halls in Taiwan: : and

5147 « [1): What are the main venues for music performances in Taiwan?
[2]: These are the main concert halls: the National Concert Hall, the National
Taichung Theater, and the National Kaohsiung Center for the Arts.

fé/gﬁ@g%%% </,\£7ijﬂtﬂﬁ
2] Gt AR e - B s RS -

©® How do you feel about ?

5]+ [1]: Who has the experience of going to a concert? / Have you ever been to a concert?
[2]: 1don’t./ No, | haven’t.

I do./ Yes, | have.
[1]: How did you feel about the first time you were in a concert hall?

[2]: 1 found the concert hall is really beautiful.
[1]: How do you get information about concerts?
[2]: On the internet.

L A AL B ELEE R EERS ?
2B 17 -

[ F—REFEEATTEREL ?
2] B Z RS R A -

[1]: RANFSRI S S BRI, 7

[2]: FEAEPE A -

@ Could you describe the feeling of the music?
The of the IS

#5147 [1]: Could you describe the feeling of the music?
[2]: (1) The melody is expressive.

(2) The rhythm of the song is lively fast.
(3) The lyrics of the work are moving.
(4) The harmony is rich.

[1]: fRAE S 1l J 1) 2 S0 B 2
[2]: (1) hef®REE -

(2) ERZ=fREAR -

3) %]{EFBZA °

(4) B REE -
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(5 ) : and could all be the venues for

514« [1]: What are the venues for music performances in school?
[2]: Auditoriums, gyms, and conference halls could all be venues for music
performances.

[L]: BRI S SR A TR LR IE 2
2] SR - RMEEEE TR RS (AT RS -

h=—
SR ¢ AE B ENEA AR A A AR o DU AR B e UG AR ST A

NS EENEURES - A EEEFRE

Here we are going to talk about a unique design for seating arrangements in a concert hall — the
vineyard style. This kind of design allows the audience at various heights to enjoy the same
optimal acoustic and visual effects, bringing the audience closer to the stage for more intimate
experiences with the performers.

IR BT R — st > R TR EEE - EEERHEE R DU
st ERAYEGETRESR AR (E L AL Y AT - B B RESAT IR B R A

(EF #JE - https://www.npac-weiwuying.org/venues/ 2 4482 )

H B ¥ B R RE TR CEFRRT
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Teacher: Let’s look at a unique design for seating in a concert hall.
Student: The seats are arranged around the stage.

Teacher: This is called the vineyard style.

Student: 'What is the purpose of this design?

Student: It seems that the audience is closer to the stage as well.

the great acoustic and visual effects.

LR EEMTE— N E RN ARG
B4 RIESESRES -

ERN SRR T e EEUERE

B EEEGTHYHAR TR ?

ZRN BRGNS 2 E U /TR R ©
B2 BB e LSR5 AT -

RIRRESTA R B 5EE - A2 2SRRI ERCR -

=

REFF R T 2 KT o EHIAHE

Teacher: It can let the audience enjoy the same acoustic effects from everywhere.

1B

B 3 b

Teacher: Correct. This vineyard seating design provides a new experience for most of us.
Hopefully, one day you will be able to go to an international concert hall and enjoy

ERL  AVEE - EfEa A EFUEREAYEGT ] AR e B —(ERrienvaely > mEA—

Here are some rules to follow and correct manners when attending a classical music

concert.
(1) Pay attention to the location and time.

(2) Dress code: formal but not overdressed.
For men: suit, formal shirt, and tie (especially in the evening).
For ladies: full-length dress (especially in the evening).

(3) No eating during the concert.

(4) Filming or recording the performance are not allowed.

(5) Clap after the whole piece, not between movements.

(6) Do not talk or walk around during the performance.

(7) Switch off or mute your cell phone.

12 GER Vi S SR S T
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(1) JERE IS R R

(2) feds - BN EEETEE
Bt vg8E ~ B - FE CRERIETRHRES)
2t 2B R R )

(3) BEEF R REERE

(4) Rrlskeesh e

(5) &S HIFA AT SEE AT

(6) HEEEI TR IR - B

(7) FHERRIREGEE S

Teacher: Let’s talk about “concert manners.” It is important to know the rules before going
to a concert. Does anyone have any ideas what these manners are?

Student: Yes, don’t be late. This is a basic rule.
Teacher: Good, what else?

Student:  Switch off or mute your cell phone and do not record or film, just like in the movie
theater.

Teacher: Yes, very good. What about the dress code?
Student: Formal dress. It shows respect to the performers.

Teacher: Great! But many people are afraid of one thing - when to applaud. It could be
embarrassing if you clap at the wrong timing.

Student: The end of the performance?

Teacher: Do not clap between the movements for classical music. You need to wait till the
very end of the whole piece. If you are not sure, just wait until lots of other people
are clapping.

Teacher: All these manners are for formal performances, like a concert, a ballet, an opera, a
musical or a play. However, in other kinds of musical performance, the audience
claps whenever there’s a long pause.

Teacher: Usually there’s an intermission during a concert. What should you do during this
time?

Student: Go to the restroom, or walk around.

Teacher: After the last piece, besides applause to show your appreciation, what else can you
do? What can you shout to performers?

Student: I have no idea.
Teacher: You can shout “bravo” loudly.

13 GER Vi S SR S T
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LR FIRESER T SIS EGEE ) - SIS EGRESAHER R ERER - 7
R EIE AT DLEREAM oy SARAYALE ?

R i o AEEE - IEE R BRI -

Ehl: AREF - EAEME?

B KT REERSGEE - MRESREEGRY > BIBRAE R

ERL o 1R - AREEHYER U ?

B2 FIRERE > B REHREERNEE -

ERN AR o WRBERAER - Mg 0 — BN - SRR EZ 5 - 1
EEFRRRIIE AR T > ARG RGN -

B fERHGS R B ?

ERN il G > SR AR (RARF R RS SR R
WERARABARMEE > RAEE RS NSt EH—Lter -

Ehl  ELOEEE EERURL > ATREEMm T - EEEE - KE - FHE -
FIEES - 2810 > ARy B2 - B9 A] DURS IR E A — (B R T

ERN . HEEEE LA TGRSR o AE IR I3 R DU R R A P

B ERIFrECE AT ES

RN BHEGRE —ERRE NS RE o BT (R ] DU AR R IR AR
B IRAE S

BT AHIE -

Rl A PUREIVEERERER - BRAVO |
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This activity is designed for students to tell the differences in acoustics. So the teacher can hold
a concert, arranging seats in two ways: vineyard style and shoebox-shaped. Let students
experience the differences in acoustic experiences. Make sure that students show their concert

manners while watching the performance.

HEEE RS A TR AN S ENEBICER - NI SR EW NS - 2k
) B e AW B G ARG TERUR - [F S E R E g
Y -

Teacher: Now we have talked about concert manners and two types of concert seating
arrangements, we will do an experiment to feel the different visual and aural
experiences.

Student: How will we do it?

Teacher: Move your seats around the piano, watch and listen to me playing. While | am
playing the piano, do not talk, whisper, or walk around.

Studentl: | cannot see your face, but | can see your back.
Student2: 1 can see your profile and the fingers.

Student3: | can only hear the piano playing, but my seat is too far, so | can barely see the
performer.

Teacher: That is great. You see, audience seats from different sides may cause visual effects,
and the audience may feel more connected to the performer if their seats are closer
to the stage. Next, let’s move the seats into the shoebox shape.

Studentl: My seat is in the first row, and | see the fingers and face of the performer very
clearly.

Student2: My seat is at the back, so the piano music is clear but | easily lose focus during the
performance.

Student3: Although my seat is also far away, I still enjoy the music.
Teacher: Would anyone like to share his feelings?

15 B¢ R R TR R
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Studentl:
Student2:
Student3:

Teacher:

i

B
i

LR
LY
LR
4 -

IR
VY
VY

1
IR
VY
VY

1

LEHBHEF D

The melody makes me feel
The tempo is
| feel

Thank you for listening. It is great to hear your different feedback. Hopefully one
day you will have a chance to experience these acoustic effects in person.

BEIATAMT B T SE R G FEAT R AL BURE - PP AR E E e - BEG R
TR BRI TR AR 2

TEESE ?

AT EGeE = JERE MR E: » EREZRE - 5205
EE ©

HEANEIRIRE - (BEEMELIFR -

HAESE AR T 1584 -

HAREEERI =2 > N E KR » & PEAREES -

K7 VIRMTE - SEREIAL EVEA F R A G2 B B R8UR - MR ESE
HTEZRE > PR G S HUE AR A

MR IR BRI -

HHYEEATAESE —HF - BEAE RNV B R HE AN 345 -

WL BEAERE - ZTERMFRE > HEESH0 -

HEAARAVL BN - (B EERE 2T -

A NGRS SRS S AIRTERZIS 2

R R

R
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Exploring Art Spaces: Performing Arts

BT TR R R S A T FEEA RS

Performing Art sessions are aimed at introducing learning types and areas of theatre stages. The
famous UK director, Peter Brook, said: “I can take any empty space and call it a bare stage. A
man walks across this empty space, whilst someone else is watching him, and this is all that is
needed for an act of theatre to be engaged.” It means that we can define a stage as a space where

actors are, and the audience gathers there, watching the actors.

This unit is divided into two parts. The first part covers the basic definitions of three typical
kinds of stage, which are the proscenium stage, the arena stage and the thrust stage. The
following part is focused on uses of space on stage areas. Based on this, students will be able to
apply the knowledge to real theatre stages and select suitable areas for performing.

RIEEMERIERE AR FBIS 5 G RIS © SRR RIS ST S e
B DR —EZ2 22 M 22 i8R G - & — BB E MR A AEERM - BERFHE
B TEIGHRNERT - ERTREESES LITENRARNZER > SRS
% EHEEER > HRHEEA— &4 T EUERIS - @E L - R A R EtE s
FIHISES -

F—E A SRS ENEATER - BRERERSES - MG S - (RS
G » RETH R AR EZERVER - BEARIT  BAEN LIRHSESHREH - ERE
HEWESHE - MRS EHRES -
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EF thiE EF thiE
proscenium stage | SRIERZE S upstage st 3

arena stage BEEE downstage THE

thrust stage HEAEE stage right BEEE

still image ErEEHR stage left EEE
audience B acting area FHEE
background B5&8 flat =91

actor’s position HEE full front EEUEEA A
full back B R R profile (A

freeze TERE

© Would/Could you please move to

515 © Would you please move to downstage right?
EIRSEIE A NG -

©® How do you feel

?

514 : How do you feel when two peers are doing the same actions in different areas?

EREAAEA FE T A EEE > (R ERAZ 7
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These three kinds of stages are defined by the space of the performing areas and where the
audience’s seats are located. For a proscenium stage, the audience only takes seats in the front.
For a thrust stage, performers can see the audience in the front, and on the right-hand and left-
hand sides. An arena stage is surrounded by the audience.

E%Eﬁﬁm%g¢u%ﬁ@&ﬁﬁmm§%ﬁAiﬁﬁuT fé - S5 SRIEASE
G BIPUREIERT - SR E - B ERE SR AR - T05Ee - B
REGEE TR G -

Teacher: When you see the pictures of the stages, can you describe the differences between
them?

Student: Yes, I can see different arrangements of theatre stages.
Teacher: Well done.
Student: Do these stage styles have special names?

Teacher: They do! So, let’s have a look at the first picture, when the audience gathers only
in the front, it is a proscenium stage. On the other hand, an arena stage is surrounded
by the audience. And for the third one, can anybody tell me what the main feature
of a thrust stage is?

Student: | can see there are no seats for the audience at the back of the stage.

Teacher: Perfect! This means you can probably get a seat everywhere but at the back of a
thrust stage.

AR EIVESIEIG SR E R RS ?

B A BB ARSI 2 R -

(R -

sk AMETRAHECHANE?

AR A | R RES REN © SERALETR B e
G - B BEMEEEGOIRL S T ELRRE ) HARRE

R SRt — TSR G IR S 2
sk RERERA AR
TR a8 | SRR AR R RS T S -
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This part is aimed at helping students to understand the area of a stage. A stage can be divided
into nine sections, which helps performers and artists use the whole space. The sections are
shown in the following picture.

EETHISRE NS H IR R B2 TIRSE SR E - $EEHr E AT LEHEL T R RESH

PEREEMA - EIUEE R NHES -
upstage right upstage upstage left
H e H#e pallnt 3=
stage right center stage left
VSt d=) SR Vast i Ay
downstage right downstage downstage left
PSR A=) IR = NS
audience
BRI

20

Teacher:

Students:
Teacher:

Student:
Teacher:

Now, let’s stand on the stage. Could both of you move to upstage right and

downstage left?
Sure.

I will give you an eight-count, and you need to pretend to read invisible books by
using still images. 12345678. Freeze! Now, change to a lower level of actions, and
move to different areas of the stage. 12345678. Freeze! (To the audience) How do
you feel when they change spots?

Even though they are reading books, they show intention when they are moving.

Good! We can somehow feel that something is happening, even though no one is
speaking on the stage. So, if we can use the area properly, it helps to engage the
audience with the performance.

AR W R = A 4
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LRl A BRI EER S - — (e n B8RS - S IuAEE M EEE -

B4 4y

RN EGRM )/ EE A ER SR FE - ARPRIE - 12345678 - &
& 1 3RAE - SF IR [EIEENERY KPR Eh B — By - Rt Eas R MR 8l
FIREASEG AL E - 12345678 - (= | (HBF) FiRE MM ERE
HIERLEZ 2

BE MMM - B R A IR B -

Eh: Re | MEASEE BI9E NS - BERMARRERZEAHHEERLE - ATl
WERBFIEEE (LIRS > BRI AN RET -
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. The Components of Arts: Visual Arts

EPMILCCEERTEFER B2

The visual arts include some of the major forms of arts, as important as other traditional artistic
forms such as music, theater and dance. The visual arts are closely related to what we see, which

has become an important way for us to sense the beauty of the world.

To appreciate the visual arts, we need to know the basic elements of art in an artwork, including
lines, colors, shapes, forms, and so on. In addition to the elements of art, there are principles of
art, which help us to understand how artists have arranged the elements. By spotting the
differences of form and content created by artists, we can begin the journey of understanding the
world and artworks of the artists.

RREMEEMI AL — - BLEMEGAVEMIT R - 2 - BRE S8R > —HEE -
RSB MA R AR - B N ERRI TR 2 ZAVERTTA -

FREAR B - JMIOARSERE P AT R - EHEER ~ OF ~ IRKRHAM - Br
T &R o EAEMFEA] > BRI E S AR EE TR o BN E
BELHEHIE A RN B R - PR 138k Ein 2 5 R EEHTIREE -

\

XEFRERR NI ETER AR

B¥ hiE BF hiE
form = content A%

Form: the elements of art X=X : EA &R (BRIEWAR - IBELE)

form =y color jeaY
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space ZEfH] texture AILER  BREL

Components of form EH1ER (Bi&/ASH - B - & - H)

point BE organic form =3
line OIS geometric form | #&fA7R
surface [iE] dimensions [H [F]HY 5 4EFERY

Colors and properties of colors ¥ k¥ =&t

primary color | R En%Bbl(l:g;j O sk = (4TARES)
CMY (cyan,

hue i (EeLE) magenta and R =ZRE (5=
yellow)

chroma VE > s value HHRE (4ESEE L)

saturation R RIS (ERIE) | brightness B CRFILE)

The principles of art: the arrangement of the elements of art 1R &fijF Rl

contrast $LE proportion EL
symmetry $fE gradation g
repetitiveness I5&:- rhythm (Ex0)
balance ¥ty unity 45—
harmony HIEE simplicity B4l

Reflective feelings for appreciating art IXE=0IsER BRI

IEEA (positive) HAERIK B —HH BH#Y (negative) KRR B —FHH

orderly HIRFPRHY disorderly NEGSTiNED]

warm TEREHY cold A
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Yexe
bright HH 52 dark HEDYED|
energetic HERER dull = LRHY
pleasing < N tRHY tense/stressful S NEGRAY
relaxed/relaxing | Fii4% - F&thiy intense gAML SRITRHY

@ Look at the picture. What is this? (What are these?)
This is . (These are )

#5147 [1]: Look at the picture. What is this? (What are these?)
[2]: This is a tree. (These are buildings.)

[Ll: BiEwRE - SR ? CGEEE1EE?)
2] B MR - CEERRY - )

©® What elements of art do you see in the work?
| see (some, many, a few) (lines, colors, shapes, etc.) in the
work.

47+ [1]: What elements of artdo you see in the work?
[2]: | see (some, many, a few) (lines, colors, shapes, texture, etc.) in the work.

(1) (T E S R BRI T % 2
20 FE{FSR P RALET] (—i - 3% - 3F) (4 e PR ERE) -

©® What principles of artdo you see in the work?
| see (some, lots of, a little) (contrast, symmetry,
harmony, etc.) in the work.

547 + [1]: What principles of arts do you see in the work?
[2]: | see (some, lots of, a little) (contrast, symmetry, harmony, etc.) in the work.

Ll fREE(F i B SRR 2
(2 R TR AT AEE] (—££ - 57 ~ £537)  (¥th - B - G5 -
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O Thereis/are
f515) + [1]: What can you see in the picture?
[2]: There is a boat in the picture.

L) R EEAa P B EITEE ?
2]: A e S -

©® The picture shows
f54] « [1]: What can you see in the picture?
[2]: The picture shows a flying bird.

(L) R E ESa P B EITEE ?
2] iE5RE 2R — ERFNF S -

@ Inthe picture, | see

il + [1]: What can you see in the picture?
[2]: In the picture, | see a running horse.

(L) R E(E AP B EI(TEE ?
2] FeiEsRE - AT LB —EF YA -

@ \What do you see at the bottom of the picture?
| see at the bottom of the picture.

517+ [1]: What do you see at the bottom of the picture?
[2]: | see a person (screaming) at the bottom of the picture.

A s Sy B ?
2] TEF—EA (W) (S T o

©® What do you see in the middle of the picture?
| see in the middle of the picture.

#5147 = [1]: What do you see in the middle of the picture?
[2]: | see two people (human figures) in the middle of the picture.

(L) fRAEE = mAY T AL E R I 2
21 WEF—EA (AP EESERTHELE -
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© What do you see at the top of the picture?
I see at the top of the picture.

5147 © [1]: What do you see at the top of the picture?
[2]: | see a red sky at the top of the picture.

1 IRt EE ey LTI BRI ?
2]: BEFRLEHRZEEEE E T E -

@ What else do you see in the picture?
I also see in the picture.

47+ [1]: What else do you see in the picture?
[2]: 1 also see two boats in the picture.

[1]: frAEE v LB S 2
[2]: 2] LB EIE e WA -

h=—
A © TR R SRR 1) (R 2255 I — (il Y A H LR I B A 2

An artwork consist of two parts: the form, and the content. The form includes everything we see
on the surface of the artwork, such as lines, colors, space, textures, and so on. The content is what
the form makes us feel or understand. The special way an artist creates the form and content of
an artwork is what makes him or her so unique.

When we first see an artwork, we can ask ourselves: “What do I see in the picture?”, “What are
the elements of art?”” and “What are the principles the artist uses in the picture?”” These questions
can help us to appreciate and understand the beauty of an artwork better.

—PEEEME AR > BIPABAE - IPAERMIEERRERT RAT—T] - E8RHPk -
B~ [ ~ BEE - WE R AmGRMNESZ 2GRNy > B8 Ea
HAPRIR G A E B FE s - 2SR/ B g A FEAYR A -

EARICE — M Fals - IR LU H S —IRE FIRE T ? BEP AR TR ? iy
FAEE R TR T (R ? B R ] LS [T g fE — (1 E LI5S R T

=z 2
IS
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Teacher: What do you see in the picture?

Student: In the picture, | see people, a bridge, the sky, and the sea or a river.
Teacher: What is the man (in the foreground) doing?

Student: It looks like he is screaming.

Teacher: What feeling do you get from it?

Student: | feel a sense of fear.

Teacher: What elements of art does the artist use to make you feel this way?

Student: The artist uses colors and space, and the principle of contrast to make us feel this
way.

LRl AREE T AR ?

B fEET o WALEA ~ — G~ RZE -~ JBEGAH -
ERN (FEATS > EATA DU TE1E) S0 AAE ST ?
R BRERMEIE AR -

Rl IRAREEE T S B 2

B4 0 AT DURZ 2 -

RN SR ER TR AR RS0 ?
b Effoo (A T BRE RZERE o DURCHERHYIERAL -

EEN—
S  AEENR SR IE E Z ISP BR > Hr s — 208K T fil ) BVJ57RE TR -

Description — Analysis — Interpretation — Judgment

(g - ot - ®sE - SHE)

1. Describe where things are in the picture. fRIZ = HZE HAVAL B G HIET 7
2. Describe what art elements are used in the picture. fR35EE 1 25 [H AV B e alc fr =
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1 AEENRBEGRESEARNM TR > SR E NG Z HEEALE - R FEHAT R -

B E NG Z LR
in the top left at the top in the top right
Vaoll 9] £ BTy Y SRl
on the left in the center/middle | on the right
A% FEHR e sy
in the bottom left | at the bottom in the bottom right
T NI RT3 AT H

. Bl BE% - (ER T YRy =R A A i
There is/are ....

The picture shows ....

In the picture, I can see ....

¥at—{EZEE (Describe a picture)

252 (Artist): 7 578 (Edvard Munch)(1863-1944)
FERE (Title): 1yl (The Scream)

YE4E(Year): 1893

EAF (Medium):

JHFZ ~ #3%2(oil, tempera & pastel on cardboard)
R~} (Dimensions): 91 cm x 73.5 cm

it (Collection): National Gallery of Norway

(&% © 2015 # 4= » 2 * 25 1 (public domain) )
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Before the conversation, the teacher displays a picture.

FESSEERT > RN E RS R— L > IR ESELUT R

Part | At the bottom £EEHE 5
Teacher: What do you see at the bottom of the picture?

Student: | see a person (screaming).

In the picture, there is a person (screaming) at the bottom.

LR AEEEAY N TR LRI ?
B0 WER—(E AL
s A —E (W) AFESEmE R -

Part Il In the middle EEE A
Teacher: What do you see in the middle of the picture?

Student: | can see two people (human figures).

In the middle, there are two people (human figures) on the left (coming or leaving.)

ERL AR EHY PR ] LB EIEE 2
24 0 I ERIMEA (AJE)
SHTELE > AWEAN (AP) EEESEAR (IEEBRIEZEERM) -

Part Il At the top EEE L5
Teacher: What do you see at the top of the picture?

Student: There is a red sky and a blue sea at the top of the picture.

Ll AEE | EJTIRE B EE ?
B4 0 FELEHRZE KEGHEFEE R LT -

Part llll What else? EftiEAE ?
Teacher: What else can you see in the picture?
Student: In the middle, I also see two boats (in between the sea and the sky).

ERN : FHTRE A LA ?
B4 fEFET > WEBETIWEM (ERERZEZME) -
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The principles of art are the ways of how artists arrange the elements of art. Spotting the
principles of art used in a picture or an image is like finding clues to solve the puzzles posed by

artists. This activity is to help you practice finding the principles of art and to explore what might
be hidden behind a picture or an image.

SR AL AT ZHREMT R TE - BEPRIEE SRR TV FER] - gk
WREMBE SRRV - DUTNAES) > BB IRGE = IR E R A R E
HEZRBR > WRERSHIEY) -

(A% = B> 2 * 4535 (public domain) )
1752 (Artist): ZL4(Claude Monet) (1840-1926)
TRE(Title): feE3&E (Water Lilies)

YE A (Year): 1906
AT (Medium): JH% ~ 47 (oil on canvas)
K~} (Dimensions): 73 cm x 92.5 cm
Yk i (Collection): Ohara Museum of Art

E @ (Practice finding the elements and the principles of art)

Teacher: What do you see in this painting?

Student: | see water lilies in the water.

Teacher: What elements of art can you see in the painting?

Student: | see colors and shapes in it.

Teacher: What color do you see?

Student: I see light yellow and light green, and dark green and dark blue.
Teacher: What principles of art do you see in the painting?

Student: I see harmony and simplicity.
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Teacher: How does the artist create harmony and simplicity in this painting?
Student: The artist uses similar colors and shapes.

Ehl  ARESE T A LUE ST ?

B 0 WA DUE R K T -

ERN RS T A LB E TR ?

B I DUEE T ERBEERIUIR -

EEh - RAI A EIHREEAE ?

B4 0 WA IERIB O Rkt ORISR -
EEW RS TR LUEEH R R R 2

B 0 WA VBRI ek R ARy IFAL -

LRl - BRI EE TS SR R Bl ?
BE  BlrREAMUEBERITA -

RAMEEBEEOUERB2REY (Explore what might be hidden behind an image)
Teacher: What do you think the painter is trying to say?
Student: Can you give me (/us) some clues?
Teacher: Yes. Let's take a closer look at the water lilies.

Monet painted at least 70 works of the same plant over a long period of time.
Student: Wow! I guess it shows how much he liked nature.
Teacher: Yes. In addition, how he painted nature is quite different from the traditional way.
Student: How is his way different?
Teacher: He cared more about the effects of light than the likeness.
Student: Yes. The reflection of light in water.

Teacher: Great! The new way Monet painted nature became very popular in the 20th century.

LRl e R E R R ?

B o RATRAGAE (Fff]) —ERaREE 2

4 o RGBS - EARIAEE—EEY 2D 70 fRE ©
B4 | JFEBR A ZEREAR

Rl B o BRICZAN - FRIEAK B 2R T A URESAHEAE -

B BERWEREZAR?

LRl AR CARAVRCR - IREYIHIAREIM: 2

B 0 & o KEMIRE -

EHD REF | RNERE R AR — Tt B SR 28 -
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The Components of Arts: Music

BT TR R B B R SRR LR B A

In the first half of this unit, we need to know what the elements of music are, and why the
elements of music are essential. In the second half, students will learn about vocal range and

some basic vocal techniques. The singing skills include belly breathing and warm up practice.

FERETE » S HARMBENEMEEETE DR T REETRNEEN B
HRSY » B G EOS SR » DR — AR © OSSR S
o -

XIEREERNBIE TENFE

R ¥ FAE R R R

B¥ thiE BF thiE

staff / staves R vocal cord B

space M (BRHIE) | vocal range BT

line R (BFFrE) | belly breathing HE =R,

note =T inhale / breathe in l7e=

rest RIERF exhale / breathe out 44,

bar / measure JNEf warm-up W B | 357

treble clef EE conductor Fet

bass clef KSR quarter note / rest VO ERF/IRIERF
32
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tonality H eighth note / rest SO IRIES
rhythm gz dotted quarter note [(REARUpA =T

sixteenth note / rest TG ER RS

@ Please draw in space one/on line three of the treble clef.

5147 « [1]: Use a pencil to draw notes on the staves.
[2]: On the treble clef?
[1]: Yes, please draw a whole note in space one.

[ HesEAfERE R LR TR -
[2]: /= Rl 2
[ 2y > SHER—HEEEET -

@ What is the of this work?

f514] « [1]: Listen to this work. It sounds sad and deep. So, what is the tonality of this work?
[2]: Major or minor key... I think it is in a minor key.
[1]: Terrific!

[1): iE(EE SR B EE AR RS BRI > FTLLERYE I Ryl 2
[2]: KEREE/INA. .. BIEE/ N

[1]: TAGE !
©® The upper number means beats in one bar.
The lower number means as one beat.

5147 = [1]: Let’s look at this time signature of 3/4.
[2]: 1 know, the upper number means 3 beats in one bar.
[1]: What does the lower number mean?
[2]: The lower number means a quarter note as one beat.
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BAPIACE 314 faIIH5E -

2] $esniE - BRI EF ARG NIE = -
(L) AT E R AR AT 2

2] MRV FARN BT A -

O Follow the rhythm I clap. (* * ** * )

f514] © Let’s practice a rhythm pattern. This tune is in 3/4 meter; take notice of the accent on
the beats. Now, follow the rhythm I’m clapping. Ready? (* * ** * * * ** *)

HFPFRAERRE R > B2 34l JEEHRVESET - RAEREL
—HB - (**********)

©® What does a do?

%47 : [1]: What does a conductor do?
[2]: It’s easy. A conductor doesn’t need to play any instrument, they just wave their hands

and move their heads.
[1]: Being a conductor, you have to guide the whole orchestra, and it’s a difficult job.

[2]: Does a conductor need to use a baton?
[1]: Not necessarily. If conductors can direct their orchestra well enough with just their
hands (gestures), these days many conductors do not use a baton.

[L]: FEHEEAY TAF R fer 2

2] fER - T FsEZR (T eees - NSRS T B -

(LS5 2 S (E A - 2 — PRy TAE -

(2]: TEHHH— e {6 F {5 1N 2

[1: A—%E ~» ARFEFERT- Bt /F A5 [ BEH - MM ARSIEEA LTS
TR |

@® How do you determine your ?

51427 * How do you determine your vocal range? What is the lowest note you can sing? And
how about the highest note? That determines your vocal range.

R T 2 (R S S 7 A R i N 2 iaat
ST RIS, -
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The elements of music can include the following terms: pitch, melody, rhythm, tempo, harmony,
dynamics, and form. To approach an advanced level of music appreciation, students should learn
and understand music based on these elements and build a connection to other fields of art.

FEEHTREE TS - Fe o dhEE - 81 BT - N - IR - Ry T
PERVESERCE - SR EZIE R S ST RS NS G o 0 YT R L SR

-
él:lo

Teacher: Listen to the music. This work is called Radetzky March, composed by Johann
Strauss Senior. Now raise your hands and conduct the music after me.

Student: What is the meter?

Teacher: (The teacher can demonstrate two phrases.) What do you think?
Student: one-two, one-two, one-two.

Teacher: Yes, there are two beats in one bar.

EAD  PHERCEYE > B/ NSRSy T AT, -
IRAEERIEIREY T BRI s B %

BE ERAHTIE?

EH (%Eﬁh—‘%ﬁﬂi{l EAJEED) (RESE ?

BaAg o —T o —T ) —T ...

RN B B E TS/ N

==
A ¢ SEERAE A RE AP G

As the human voice is the original instrument for generating beautiful music, students can
gradually learn singing skills based on belly breathing through correct vocalization and practice.

Breathing is the basic element of singing. It is all about how to use your diaphragm. Your
diaphragm is the most important muscle for your breathing. When you inhale and take a deep
breath in, try letting your chest rise up high. Conversely, when exhaling, let your chest fall back

down.

35
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NEEREE AR R RFn T E - B2 n] DUE B IEHERT S ks - SEHRR Uk
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Teacher: the singing of Western music different from the Eastern-

Student: What is the difference?

Teacher: For example, opera singers project their voices through their head voice, based on
belly breathing.

Student: Like breathing while swimming?

Teacher: Not quite. We will do an activity to practice belly breathing later.

LRl AR T EEERVIIB RO E] -

B AR ?

AL BN > SRETEGHS R R S UHIR A A B AR R EE M IR -
B PRIRARGR RS 2

ERL A TR EE R AR e S EIE |

EEN—
i ¢ A HETR TS ST R

Sing a Song: Analyze Music with the Elements of Music

The teacher may teach students to sing a song from a musical that has stronger affection and
requires more singing skills. While leading students on how to sing a song, the teacher may use
the elements to introduce the music.

ST D A I U T 6 B S5 O el s S 2 g
3 FAER T T RAN BT -
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Teacher: Before singing the first phrase, make sure your breath is ready.
Student:  (sing)
Teacher: Stop here. The dotted rhythm is not correct. Do it again, like this.
(The teacher demonstrates it.)
Student:  (sing)
Teacher: Listen to the pitch. Raise the key, like this.
(The teacher plays the key on the piano.)
Student: Am | too slow in this phrase?
Teacher: Check the tempo at the beginning of the sheet music, and tell me the term.

LRl MBS —HIZAT > HERBIRE TR IRV -

24 (18)

EHN : EEE T IR HYEIZ A N > B GBStk (CGEETEE) -
24 (18)

EhI S TES > BHEE R GUEl (ZAMENE BHEEES

B BIE(E AT e ?

LR [ EIEEREFATRV RN o SRR R -

EENZ
S AR/ OSIORER - IRGR, ~ TSR AR G SRS A RERR Y b B
Deep Breathing Using a Prop: Using Bubbles
Blowing gently to create bubbles is a good way to be playful and breathe deeply. Students have
to blow carefully and slowly to make the bubbles.
Group students into two teams - A and B. The bigger bubbles they blow and the fewer bubbles
that break, the winner they are.
The breathing we want students to do is deep belly breaths, not shallow chest breaths. When they

breathe in, their bellies should expand, and when they breathe out, their bellies should contract.

IR —EA TR © EE

FE IR R A A Beay 5 SR ORI, -

SRRV HAS ISR R -

B4R AB AH © WRH R L D EVAH L RES I S LE 3 -
IR A RESHR B HIRE P - JEREHHIER - &SRR - AT EZ g
PEok ;SR > BT RIS 4
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Teacher: Now, you will be put into two groups. For each group, you will have a bag of
bubbles. Everyone in the group should take turns blowing bubbles. Remember to
blow the air slowly and gently. Use the belly breathing you have learned. Feel your
diaphragm move up and down while breathing.

Student: They break easily.

Teacher: Yes, that’s why you need to blow gently and slowly. And do not use shallow chest
breaths.

Student: Why my belly doesn’t expand but my chest does?
Teacher: That’s the wrong method. Let me help you.

ERN . BRI - F—HE G ER N - FEEE AR E R
> ECSWEVEN(F e HAE - FHIRMIE2SIAYHE U - IR R Bl 2 A R
fy b AR -

B RS -

ERl ¥ FTLMRFE BRI IS - EA A ARV, -

B R IRHIRL T EiEsR - A RaRE ?

Ehl . AN R AR o EEEIR
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The Components of Arts: Performing Arts

\

LT TR R R R T FERA SROCRE R

In this unit, we are going to let seventh graders experience some basic drama body movements.

However, the intention is not to train students as professional actors. We can get them to do some

simple exercises to get experience and then hope that the students use ideas from their own lives

to help them get more involved in activities.

AETERE H ISR A RS iR g Es) - B TR R ATPUR IR R (R A (E

HHEE) > FEAGARIREGEN - A&
- EARKRE L EHEERE

= — Ay

BTk
FISREZEEE - TR SRR

AR LI B TR A I EEE T

T2 H AR S B2 A G B B R S R A (o
H R e A

t

XERER AR ETTERH R

B¥ thE BF thE
posture EE level TK3E
gesture Fah high =
imitate Bih middle H
sense JRA low &
observe e narrative Rot
movement Bh{E control Bl
coordination opam flexibility BEERE
personal preference IEPNIT)ee instruction =N
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@ Please use level to take up/adopt a posture.

4]« [1]: In this part, please use a low level to take up/adopt a posture.
[2]: Can we sit down?
[1]: FEiE 8y - B IR EACPEUE B -
[2]: TP AT LLAS T 2

©® Turn yourself into a

147 « [1): Turn yourself into a cat.
[2]: Any specific kind?
1] fEE B E—E 5 -
[2]: 5 (o] Ff & HUFE RN 2

© Imitate your partner’s movements.

4] © [1]: Let’s imitate your partner’s movements.
[2]: Who will go first?
[1): —REAARAT R AR EE -
[2]: FESeBELR ?

O You can challenge your flexibility.

1]« [A]: For this action, you can challenge your flexibility to show how far you can reach.
[2]: T don’t think I can do that.
(1) FEE EEHE - IR DAPREIRVERIEE > BEE IR LUH S -
2] FRASTIEAE] -

@® Follow my instructions.

147 = [1]: Please follow my instructions: say 123.
[2]: One, two, three.
[1]: 5EEEEE< - & 123
[2]: 123 -
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@ Use your muscles to

5] = [1]: Use your muscles to keep doing the movement.
[2]: My arms are so sore.
[1): ZERIRAYAILAAE H4ERFEDE -
[2): Py T 4B

@ It depends on personal preference.

5147 © [1]: Why does he use his arms a lot when he adopts postures?
[2]: 1t depends on personal preference.
[1): FofTIEIERE AR » AR S0 Ay T8 2
[2]: BRUAME AL -

©® Improve your hand-eye coordination.

5147 = [1]: When you tap the ball, keep your eye on the ball to improve your hand-eye

coordination.
[2]: 1t also helps you stay focused.

(L) EARIHERI > (R ] T HRIS B TR0 sn B A A i Pk
2] Bt EB R RE -

© Based on the narrative,

f54] « [1): Based on the narrative, what inspires you?
[2]: 1t makes me happy.
[1): FRAB RO R S IR T EARIE ?
[2]: SIRIELEBHC
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When we interact with people, communication is very important. But verbal communication is
not the only way to communicate. Body language can also help us know more about what they
are trying to say.

IR BN ORI EE EI R R (HEE AN R R AR - MR EIY IR
B MR DS RS TRES - SERES D T T BRI E A -

Teacher: In today’s session, we are going to observe our partner’s body language. In our daily
lives, people sometimes communicate by using gestures and postures. For example,
when | put my index finger to my lips, what does that mean?

Student: Shush. Be quiet.

Teacher: Yes, we can communicate like this sometimes. Take a look at these pictures (the
teacher shows some pictures). In our lives, these actions can have different
meanings. Can you copy this action first? What does it mean?

Student: Nodding your head—saying yes?

Teacher: Very good. But sometimes it can also mean “no.” It depends on how and where you
use it. Do you feel confused? Later on, | will give you some situations for practice.
Our main goal for today is to focus on the messages from your partner’s body. By
reading these messages, we are likely to more fully understand what people are
trying to say. It helps us have better communication skills because sometimes we
communicate with friends without speaking.

EH SRAVEREE - @Zﬁ%%‘éﬁ%lﬂﬁmﬂiﬁg c FEHEAEET - AMEEHTE

BEEEACER - I  EERICEIERIESE L > EREERE ?
B IEe
ERT BHY > NEARBEGERERE  HERMKEELE R (FEEHLE
oo FEATEE T ESE)E A DI —REVE R - R A DL
B EE RS ? B REE?
Bk BEH - 2R 7
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The personal space of the performer means the space immediately around their body and the way
they use that space. It includes levels and directions. The levels include high, middle and low.
The direction means where the performer is facing or looking at. When beginners learn
performing arts, they often ignore switching levels and directions. Once they realise that they
can use various ways to show their bodies, it will help them to express themselves more
creatively.

SRz M BRIREENEIER R - BEEKFELIETTE « AKEAEHE - mmo7m Ak
RIEBNTFREIRETE o B RO - AR R /KPRTE - & MfEE
WA A AR T U Rt PR ReR - B E B A E SRS ARERR -

Teacher: Before we start, we need to learn a new concept: how to use the personal space of
our bodies.

Student: Does that mean the classroom?

Teacher: That is a good guess, but our personal space means the level and direction of our
bodies. There are three levels: high, middle and low. When | stand on tiptoe and raise
my hands above my head, this is the high level. Now can you copy me?

Student: Is this the only way to do a high-level space of the body?

Teacher: It is all about changes and differences. Because my first pose was just standing,
when | want to be high, I should be higher than that. So, I stood on tiptoe. Now,
from tiptoe, I change to the middle level. Show me how you do it. Great! | see some
people bending over at the waist. What about the low level?

Student: Can we lie down on the floor?

Teacher: Sure. We just tried three different levels. Now we are going to try different
directions. The directions mean where you look and where your body is facing.
These don’t have to be the same side all the time. Can you do a high-level action
where you turn your head to the right and your body faces the door of the classroom?

Student: My neck is so sore.
Teacher: Just turn your head a little bit if it is uncomfortable.
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PR R T APRYIE 7 REFHEFIA NERE - AERAE(EAKC 2

B2 o BfPe] DU NI 2

ERL EIR - BMIEIEI R B A REKE > WMEAE AR - i
F RS RIR BRI HT AR SR m m eyt s - it HEER -2 - 3]
FESBIREE /K PEIE - FEIRAVERER A T8 > WS IREy B Aam R A=A -

BT WAHE T -

RN RR DR e — R R P AT A -

EEN—
SHH ¢ DU ARG A R B B EVENE - BEHE AT -
The class is divided into pairs of A and B. Have A be the puppeteer and B is the puppet. Then A
follows the instructions from the teacher and makes B adopt postures. B needs to stay still and

let A freely control their bodies. During this activity, help students think about the links between
postures and communication.

MA—4H > —fiL/E A —LZE B - 1 ASCEAMEBIERGED - 1M1 B RAnfh - #83% » AIREE
HIEE S8 B REEN(F - FEEMEHVEE - B MHEOREF A 8) 2R A YR St FIry
GG o HETIEIEBINY AR R B2 A RS B e G B AR A A Ry T

Teacher: Now, we understand how to use our bodies, we are going to form some scenes. Get
into pairs: the taller one is A and the other is B. In this activity, A is the puppeteer.
This means A needs to control the puppet to communicate messages. B is the puppet.
So, B please sit on the floor and be the puppet without any emotions. A, you can
shape your partner’s body to fit the situation.
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Student: 1 am B, so | only need to keep the posture when A bends my body parts?

Teacher: Exactly. So, A | want to make your puppet look like they are crying. Please move
your partner’s hands to look like they are crying. Move them slowly and carefully.

Student: It is difficult to make the puppet cry without sound.

Teacher: What do you usually do when you are crying?

Student: | wipe away my tears using my hands.

Teacher: Great! So, you can use this idea from your life and get your puppet to act it out.
Okay, it seems like everyone is finished. All the As: walk around and look at the
other artists’ work?

Student: Wow, | can tell this little boy wants to get something by crying.

Teacher: How do you know the age and what they want?

Student: | have seen my younger brother do the same action. So | connected this observation
with my experience.

Teacher: Well done! This is a great way to practice and read the messages from body language
(nonverbal communication).

Zhl . RAERMEEH R SRVENR T > RMOEREGE LT - WEA—
H o SAVHAMLITE A > S39M—LZ B o A IRICEATHREERT - IREA AT
HEERSEEIR - ATEL B> (REIRAVEHAIATE - 5FIRIcAAEm BIf H A%
HIEMEIIELE - A > (REHSIRIRHERAEE -

B 0 ZATEGE B - FTL ER BRIV SR s > BOARRORFEIERLLr 1715 7

R 5§fﬂ HUE - AFIR > IR EIREIRAVA BB R R GUE IEAESRAVEI(E - fRH] LA

B S H AR e ISR ARy T -

B 4 ([BIREGERARA RE S R B A SR AT (B IR BAE SR

RN ARA DR T UIRE IR E CAESRHYEE » i R S 7

B 0 BOTRe F THEIRIR IS -

D RAFAVERZE o B DAUR ] DR IREY AR R EIIREYAR (5 L o (I RSERSE AL
T Bl FRERAER IR g LB RIHAIE -

B e | E(ERE B R T EES AR AR

ZRN  REEE M ECIREIRAIIE ?
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The second activity for this session is to let 3 to 5 students work with still images to tell a story.
By using “The Little Red Riding Hood”, teachers provide narratives, and students create the

scenes. Depending on the narratives, students have the chance to communicate and express
themselves using body language.

F(EEEN R =R AR A F 4 I H R E R E A - AR ML
SRS o MUBTE KNS SR A FIlAGEE = A RIS -

Teacher: Now, | will give you a short story, please use it to make a scene. Scene one: once
upon a time, there was a little girl who lived in a house.

Student: Can we not be human beings?

Teacher: You can turn yourself into a chair or a door. You choose how the scene ends.

Student: Ok. I will be a roof.

Teacher: Remember your postures and movements. | noticed that some movements are too

similar. Everyone, try different levels and directions to form the postures. Every

posture and movement should be different. Scene two: her mum told her that her
grandma was sick. Stay frozen, let me check. Ok, now, team 3 freeze and keep your
postures. All other teams, come and look. What do you see?

Student: They look like they're talking.

Teacher: Can you tell me who is the mum and who is the girl?

Student: I think she’s the mum, because the story is about telling things. And I feel she is
telling the other person something. So, she is the mum.

Teacher: Good point! Can anyone use another way to tell who is who?

Student: Me! | feel that she is the young girl because she is acting like she is holding a basket

and looks innocent. So, | think she is the girl.

RN B > GG IRM Bl - S EREERANE IR - 5 LAt
Al BN LI EAE— T -

B4 0 T LIAERZ APUE 2

ZRl IR UER TR - ARG RESHAY |

BA 4 | REERIA -
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N Perceiving the Beauty of the Arts: Visual Arts

ERHICCEEER P EEL WL

In this unit, the visual arts session will focus on indigenous cultures and the music session will
discuss musicals. Both sessions will lead students to discuss different aspects of art. In the
performing arts session, students will put the knowledge and art appreciation skills they learn in
the visual arts and music into practice.

The visual arts revolve around the act of perception. In this unit, students will expand their
understanding of the visual arts by connecting personal life experiences with one classic musical,

The Miserable, "FE{&1t 51" in Chinese, and examples of Taiwanese indigenous arts.

ARGREM LR ERE - HFEUFER BEE - WERERS S Z A FEE - i
RIEEMTF Ryari e RSN il fe B 2P Ete Z HIE R i Re ) - IRk
fTERE A R EES -

U Sl B BEE RAIYT By - B T DA—B PG 7 Y SE R4 i R 28 I Rl My B
EEEE R TRAER o IR R T RS2 B AR -

XEFRER AR ETER AR

B¥ thE B thiE

stage %5 indigenous tribes FRIEREE
stage setting o Taiwanese indigenous tribes | 2285 (¥ R jEERE
lighting i costume design ARsEses

lighting design KR prop EE

costume 5653 hand prop (FR=)EE
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makeup 1EAZ stage makeup bl
gesture F amazing fen Ak
movement BhE impressive < NENSZFEA]
magnificent ALY gorgeous ZERENY

@ How do you like the (lighting/costume) design of the play?

1) : [1]: How do you like the lighting in the play?
[2]: | think it creates a sense of splendor.
[1): fRE S8 BRI s t-anfaf 2
2: BB EAET —EEREA R -

qu o

©® What do you think about the (stage sets/stage makeup)?

5147 : [1]: What do you think about the stage sets?
[2]: | think they are very colorful.

(Ll frEg R FEE i =0T 2

2l HEBECEEE -

h=—
S ¢ AR FSEMIP R FaT o PSR TR KR -

Students can tell the difference between the costumes or clothing designs of Western musicals
and Taiwanese indigenous tribes, so they can understand and interpret the purposes and visual
effects of colors, patterns, and symbols.

SR RIEESRI TR b FralE B SR MR RIVIRESET - TR RGERRER
B ~ REFGFEARREEMPARANE L - AAENFRREARRERZ -
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Teacher:
Student:
Teacher:

Teacher:

Teacher:

Student:
Teacher:
Student:
Teacher:
Student:

What do you think about the clothing of our (indigenous) tribes?
They all have unique colors and patterns.

Can you give me an example?

For example, the Paiwan tribe uses snake patterns on their clothing.
Do you know the meaning of snakes?

It is related to their ancestors.

IREES PR RAVAR A0 ?

AR A R BR (8 R B % -

R DLERBIES B 2

BIANHRE R T eI E R e ERYEZE -
IRETEIER R FRNE ?

ERFHSEATRE -

Every musical has its own costume styles. Many of them have unique colors and
patterns.

I think a lot of them have unique colors and patterns.

Can you give me an example?

For example, The Miserable uses a lot of gray and dark colors.
Do you know the meaning of these colors?

I think it is trying to show how poor the people are.

A EFFEENE A F RS - RS SeEny e sisiiean ] 2
A E A A R B 6 5 [B 25 -
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The visual power of a stage set is the focus of this activity. The stage set is an important part
of the visual arts used in performing arts like musicals. It can create an atmosphere for the
performance environment and can involve the audience through the use of strong visual effects.
Students will learn how to compare the visual effects of harvest rituals of Taiwanese indigenous
tribes with one of the classic scenes in the musical "Phantom of The Opera”. This will help
students to respond to different art forms and understand the meanings behind them.

"GRAGETIE ) BAEERERL - HREREE R E R A ZER] o BT
TREREIRGEAE - FEHSRIIRSCR - KR A R G - FS2EE A ERFAERE
TSI ¢ Q1B ZE AR B R ) AR RS B 2 MRG0 RERIZ K
B HERIVEREEE -

== i

SEREREEF R Taiwan Indigenous Harvest Festivals

Before the conversation:

The teacher displays a picture or plays a short clip of the documentary video about
Taiwanese Indigenous Harvest Festivals to students and asks:
Teacher: What are the people doing?

Student: They are dancing

Student: They are singing.

Teacher: Why are they dancing in a circle?
Student: T guess it means “[E[j#7”, completeness.
Teacher: What are they celebrating?

Student: They seem to be celebrating the harvest.

Teacher: Yes. They are thankful for the harvest of the year. What is this festival called (in
the picture/ in the video)?

Student: It is called “'&F£%.
Teacher: In English, we can say “the Harvest Festival” for “'& F.25”,

More formally, we can call it "the Taiwanese Indigenous Harvest Festival".
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% The Phantom of The Opera

Before the conversation:

2 5 38 P

The teacher displays a picture or plays a short clip of the video of The Phantom of The
Opera and asks:

Teacher: What do you see in the picture / in the video?

Student: | see a woman and a man in a boat.

Teacher: What else do you see?

Studentl: A man wearing a mask.

Student2: Mist and candles on the water.

Teacher: How does the setting make you feel?

Student: The setting makes me feel a sense of mystery.

Teacher: Can you guess what this musical is about (from the setting)?

Studentl: | guess it is about a love story.

Student2: 1 think it might be about a scary story.
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. Perceiving the Beauty of the Arts: Music

BT TR R B B R SRR LR B A

In this unit, students can explore the connection between indigenous music and life. Music
appreciation includes the songs — “Pasibutbut”. Students can learn about multiple cultures and

learn to respect them through appreciating various works.
BB T B A BEAPRET R R S S B AR TERYIEAS - SEEE RS T R E U
TENHYEER » S2A4 45 S RIF i E RS ¥ 2 T B E -

XEFRERNBUIETERER

BF thE BF thE
appreciation fiRE polyphony FivN=3
multicultural %Xk millet /N
explore A barn ®E
impression Bl aspect ko
harvest S festival B
serious JErEEED) legend B
solemn Y myth THIEE
significance HEME overtone A=y
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© The majority of have

5] * The majority of indigenous people have good singing voices.

R B R(E R R 4 300 -

® By , they hope that they will

5] : By praying to the gods, they hope that they will have a good millet harvest.
FEBAIRMZR - MR/ REESEY -

©® The songs express the of

f54] © The songs express the rich content of their lives and social cultures.

Hh R AR BRI o LAY B = A -

h=—
S PRET R RS SRt (P Ay A -

Indigenous music is simple and pure, and each indigenous group has its own characteristics.
The content of music is about aspects of their lives, including hunting, farming, fishing,
festivals, praying for a good harvest, legends, myths and so on. The songs express the rich
content of their lives and social cultures.
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Teacher:
Student:
Teacher:

Student:
Teacher:

Student:
Teacher:

Student:

Teacher:

Hello everyone, what do you know about Taiwan’s indigenous cultures?
Their music? Don’t the majority of indigenous people have good singing voices?

Let’s first look at where Taiwan’s indigenous people traditionally lived and discuss
their musical characteristics. Then we can look into the content of the lyrics in more
detail.

The lyrics are about praying for good harvests, gods, and helping each other out.

That is correct. Millet is an important crop for them, and by praying to the gods,
they hope that they will have a good millet harvest. The more harmonic the singing,
the happier the gods will be and the better the harvest will be. So, what does the
millet represent?

Their life spirits?
What role do the gods play in their lives? And also, does singing with a harmonic
voice play another role?

Their belief in their gods is an important part of their spiritual life. The harmony of
their singing voices expresses their hopes for a good harvest of millet.

Well done.
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“Pasibutbut” is the rites music for the Bunun tribe, and it is polyphony. The music has only
melody, with no lyrics, instruments or dances. This keeps to the most original singing form. It is
sung by 6 to 12 male singers linking hands in a circle and using overtones to sing. The tribal
elders start the sound. Singing from outside the house and then moving inside symbolizes their
hopes that in this year, the millet harvest can fill their stores.

Introducing the indigenous cultures will help students gain more understating and respect for
Taiwan’s local cultures through music appreciation.

fi‘ﬁi“%d\ﬂﬁ%ﬂéﬁm BATRGRRISR TS » g TR/ \HaE) - HERA Eﬁﬂnﬁ
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Teacher: The first thing to understand is the significance of this song to the Bunun people.

Student: s it festival music?

Teacher: Yes, itisavery important song for a certain ceremony. And it can only be performed
for that certain event.

Student: It sounds different to the Western tonality system.

Teacher: Very good, each ascending tone is led by semitones. Have you noticed that? Let’s
listen to the clip again.

Student: The voices gradually reach a state of harmony. The music sounds very solemn.

Teacher: This is a solemn ceremony for them. Both the other members of the tribe and the
audience have to keep a serious attitude while watching the whole ceremony.
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N Perceiving the Beauty of the Arts: Performing Arts

LT TR R E R R T FERA SROCRE A

This unit involves bringing the elements of visual art and music into performing art sessions to
design activities. The goal is to help students perceive the beauty of arts. First, we will use
indigenous fabrics as a link to let students experience indigenous cultures in a practical way
while students cooperate with each other. Next, we will have content which is related to musicals.
Students will be given the chance to design their partner's costumes and use them to perform at
the end.

BERERIE IS EH AR AT Bl e 5 4% - Beath®) - AR AEREEITHYSE - Heg ok
DURERSUE AR E s & > SRS ] I RRIRIE > W HAARICE - Sk T8
SERIEAHRARYA S - SEAtE L Red DR T EE Ry - I ERF R A 2 RE o

lﬂiﬂs TT%EE%EEEIEH—J%

BF o E BF hiE

tie FI4E runway Y]
drape I design %t
tangle = posture BifE

cast +H] casting director HE A
model TEF 5L catwalk HES

>8 B¢ A RSO TR R R



H QA) x

Ny

b of, EFASEHBHEALDL

@)
T\

KE ? ) iﬁlﬁ'?{s

Ny

©® Canyou put on your neck?

%14 : Can you put the fabric on your neck?
{RA] AR S BRAT A - 0 2

©® Does anyone want to share ?

%141 : Does anyone want to share how you make the fabric longer?

A NATLLGy SR A Al RAT 8 RS 2

= —
O | AEHATRLE R SRR A DI 2 - RS -

Students should have already learned to appreciate indigenous costumes and musicals from the

other two subjects. In this session, by providing a theme, it will let students help each other to
design costumes with different colors and sizes of fabrics. Then they can apply the knowledge
that they have from the other subjects in performing arts. In the first step, we get students to try
putting fabrics on their bodies. They can try to tie, drape or tangle the fabrics around their bodies.
At the same time, teachers can also ask to put on different body parts and make diverse shapes.
In the second part, based on the teaching plans for the other two subjects, the teacher can include
related content into this performing arts session. It can be musicals or indigenous costumes. As

the theme, students design their partner's outfit, and have a runway show to present at the end.

(Rrase B2 A RS R EL A (I SR 2 1 e S e BT IR ERAH R Z TRl © A BN
B FEAE ~ A/Miet > B AMTE AR > 6T 18 - e s = AR
ERRIRIE - EHEREEMERE - F 8RR BRI e & £ > AILUE
G~ PEEGESTEE > BRI RER S B 23R A FESRAT AT Re: - SR80y - R
SEMPIEENE - AEfam e s s LR MR - TP A ERE - 4HH oA
F R - 10 H iR f&ES -
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Teacher: Since we have seen a variety of costumes from different forms of performances,
such as musicals and indigenous traditional costumes, we can see their
characteristics. So, today we are going to try to include the things we have seen in
our designs. Please take one piece of fabric, and | need you to make it like a scarf
and put it on your neck.

Student: In any way?

Teacher: Yes! Just make your fabric look like a scarf. Who would like to share how they do
it?

Student: Me! I tied a knot around my neck.

Teacher: Great job! So, let’s move on to the more difficult part. Can you use it to make a
glove? You can use any way to put it on your hands.

Student: Sir/Miss, I have a question. Can | take another one to make them as a glove?

Teacher: This task is more difficult, so you can only use one piece of fabric. Challenge
yourself!

EhE  ZARMTEB ST A RFRERE - A EE SRR B R RIS - A
MR E S BT TS RILERER - EEaERRMIE R
% REBHMTGET R RE S B ERET - SHE0E A\ =S840 - 31
FEF B IRAATE EE - S IRIERAK -

BRAg (TR U T DA 2

Rl 28 | HEREEMREAE A LL - I E RS E ) SR ETEERY ?

g I IERHT T Es e Tk

R ARG D ARSI R Y | REER IR SRR S (T > KT AR(E
{5 = E E A -

Bf  ERATHCATRE > B RE ] —BRAT (S ? ] DI ?

Rl R SRETT  Frl—B HREH— b | 35 70530E |
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Take A Midsummer Night's Dream as the source material, and let students play the king and
queen of the forest. The costumes can also can be inspired by indigenous outfits. The teacher
should provide pictures as references, and students work in pairs to design costumes for each
other. After that, you can have a runway show, and vote for the best-looking king and queen
costumes.

DIESEt ER SN BEER G /TR - WLRERNTTR AR - iR tRA
2% BEAWA—HEERETIRE - LULASHRIVITR - BRI AR > 2k
Zi& o ETERIIAES » R SRR EE R E TR E 2 -

Teacher: In your pair, if your hair is longer, please raise your hand. You will play the king;
your partner will be your queen. You need to style and design your partner’s
costumes. Here are some pictures to give you inspiration.

Student: What about our school uniforms?

Teacher: They can also be part of the design, but if you do not want to do that, you can cover
your uniforms by using some fabrics.

Student: Can we copy the look of indigenous people?

Teacher: Sure, but you can try to use different colors to see how it goes, and try to fit the
characters.

ERN . BRAEH W ABHEE LRV T » SHIRERMPOEEL > SRt
BEE > RMIERE R ILEGETRR - EEEEATA R ERES AR
WA - RIS EEE - BT RIS AY R -

B2 0 ZATAL BRI E A AR YE 2

Rl A DA R IR TR at By — B 00 - AR ZEHYES o] DU AR B R G 6E
(5

ERAE AT R DUSE I R R ARERY E=E 1S 2

EhN . B > A DS E R AA FE B G A (R - DU
S S HTH A B o
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The Practice of the Visual Arts

EPHICCERR T EER M7

The practice of the visual arts focuses on students engaging in art-making processes, as well as
the results of virtual or physical visual artworks. Visual artworks are created for a purpose and
in response to individual, group or community needs.

Students explore and apply the materials, technologies and techniques during the creation They
use art elements and principles to influence their own aesthetic and guide how they view others’
works.

In this unit, students will learn to present beauty in their artworks, using different types of lines
to compose an artwork, and applying the principles of art of simplicity, contrast, balance,
gradation, repetition, and so on. In addition, students will learn to use the features of lines and
space, to present three-dimensional shapes and perspectives of space.

PR MR E R B ER LRI E SR F R - ML s E RS (o -
REirEA HAEE - WEEEMEA - EiE A LERFRK -

FRWEEEZ T > BAEPRRRIERIME - BIEORE - BN AR TR s R Al
HYATE - K518 H ORISR E AR -

ARETTES B ARE RIS - PIE TR PRV SREF > LERME
&~ HIEE ~ 5 e - RO ZIRRTRERG > SREA SRR R = R > RERIIAEL -
R -
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Types of lines #RAVEEEVEIBRL (R4 - 4% - H)
vertical FEEHH shape JEARHY
horizontal 7K dot 2h
zigzag ZFW broken ErEnEEny
curve &1y diagonal #HHy
spiral TEHEY wavy R IRARHY
curly EZSiD)| cross-hatching B TEEHAVER

Principles of art: the arrangement of art elements 7 &2 1fi[F Al

contrast HiER proportion ELf1
symmetry iy gradation NIy
repetitiveness R#&E rhythm ZEi)
balance M unity &i—
harmony &l simplicity BHap

Combined presentation of line

s and space MEZERBMNEE ZRIR

perspectives of
space

ZEEIHIRERE (ER)

two/three-
dimensional

2D/3D ETHHY

Expressiveness of types of lines FIERIFHEWRIRN

calmness SEEEn restlessness JeRE N2 N
movements BhFE n comfort and ease | EEZH 1£ adj.
unshakable A A HEE adj. stable fEEHY adj.
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2EZEf : FIFAIRIREE Types of Lines

T X
I8 d N
A XA

horizontal vertical curly spiral

curve shape zigzag

cmnmms RN
-------- Hoh ==

broken wavy diagonal  cross hatching

@ The lines in the picture are

f54] © The lines in the picture are curly.
= PHISR RE 2 e -

©®© The lines in the picture express

f54] © The lines in the picture express (all kinds of) movements.

2= TSR PRI (SR BIRE -

©® What types of lines can you see in the work?

514 © What types of lines can you see in the work?
PRAEIEAE in P B R AP EL LR PR 2
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QO |see lines in the work.

#511a) « | see (horizontal, diagonal, zigzag, etc.) lines in the work.

FEAEan AT B E] (RO ~ B ~ Z59P . TF) HYGRIE

©® Where can you see lines in real life?

5147 * Where can you see horizontal, diagonal, zigzag, etc. lines in real life?

HEAETIEIRAT LB RICK Y ~ #8Y ~ 2590, Z9)8R ?

@ In real life, | see a horizontal line

#1147 + Inreal life, | see a horizontal line in between the sea and the sky.

HREEAET > B IERIKPRERIRR 2 [ -

©®@ \What principles of art can you see in the ?

547 © What principles of art can you see in the picture/artwork?

IREEESE (fFon) TARMT BT R A 2

©® | see the principle(s) of art of in the work.
5147 = 1 see the principle of (contrast, symmetry, harmony, etc.) in the work.

5 (TRam) > BRI UG SIS LR s P Ay IR -

© What types of lines do you use and what feelings do you express with
them?

5147 © What types of lines do you use and what feelings do you express with them?
| use curvy lines to express the feeling of anxiety.

(AEdrP ) (RATT (RS R RARSERE E

@ | try to express the feeling of by using lines.

f4](1) © 1 try to express the feeling of calmness by using horizontal lines.
el KPR RIS PRV R -

F47(2) 1 try to express the feeling of restlessness by using zigzag lines.

HadEFRIF 2 FIPRIER - RIREN AN LAY -
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A line in art is defined as a point moving in space. The line is one of the six elements of art (line,
color, shape, texture, form, space). Lines can be seen as one of the most crucial elements, as
everything begins with just a simple dot in space, that transforms into lines and then drawings.
In the art-making process, artists can simply use lines or combine them with other elements.
Jackson Pollock often used lines to create abstract works; however, more artists like Piet
Mondrian or Pablo Picasso combined lines with other elements to create works of different styles
and content.

In real life, we can see many examples of lines. The surface of the sea is an example of horizontal
lines. Lamp posts and telephone poles are good examples of vertical lines. In other words, we
can say that lines are everywhere!

ST P AV SRHUE T RAEZE [ TR EhRIR > E N (B FRAFEERE ) 26l
JLE > BAERGR ~ BRE - R B AR~ =M - IR R EEN TR WAk
AP BV ZE M PRI B - EE(E R R > R EREEL -

FEEITAIE T - Eiflazd n] LRSI ERIR - ] DAGE & HANRT R R - R vd B B PSRk
BIMF BHhSRMEAYIESD © 2800 B E S8 H 2 s RRE SR H M BT R - Al
tE A RISl VRS R N -

FEEEAET » JMTLAEREF L BGIRMEEIE]T - M8PE R R/ RERI BT - B
SCEEST AT R I E SRV BIT » IS Z > TR SRR R EERT A AE |

Teacher: What is a line?

Student: A line is a point moving in space.

Teacher: What are the types of lines?

Student: There are straight, curvy, broken and zigzag lines.
Teacher: Where can we see examples of straight lines in real life?
Student: Lamp posts are examples of straight lines.

Teacher: What can artists do with lines?

Student: Artists can use lines to draw the shapes of objects.

ER PSSR ?
B4 0 R PR EH RS -
ERN  RIFAAMEIER ?
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This activity practices speaking by combining types of lines and what we have learned in unit
two — the practice of appreciating art step one — to describe pictures.

2!&%%)37531%\””—_ﬁﬁEﬁZﬁ’”EﬂfunZlﬁljﬁ*% EE— P8R T, o DIRLUTERZ —
(4R1R) kel Y g AL - Z(E N\ BIER CEBRE -

Description — Analysis — Interpretation — Judgment

( %?JE _ éj\;rﬁ‘ — %‘i%% - §$E )

1. Describe what types of lines are used in a picture. fR4ZZE a7 B a2 4R {Rka Ry
2. Describe what elements of art are used in a picture. fE#5 == mE {7 B H AT /> 24 [HE Al

ATEEN Ry BT BN TR - SRS B NG ZAERI B - AR R -
1. &EHLENeAZ AL E

in the top left at the top in the top right
Yl wysl £ EJ7 =il
on the left in the center/middle on the right
Py fE ] S
in the bottom left at the bottom in the bottom right
T N5 £ ~T7 AT

2. 551 LAk s A =l Ay B i — (=5 T -
(1) There is/are ....
(2) The picture shows ....
(3) In the picture, I can see ...

o7 B¢ S R TR R R
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#iiti—{EZmE Describe a picture with different types of lines

(Vincent Van Gogh, 1890, Starry Night)

Before the conversation:

The teacher displays a picture that has different types of lines, and asks the following
questions:

Teacher: What types of lines do you see in the picture?

Student: There are many spiral lines at the top of the picture.
Teacher: Why do you think the artist used those lines?

Student: I think those spiral lines show the feeling of movement.
Teacher: What else can you see in this work?

Student: | see the principle of art of contrast that uses the moving clouds and starry sky in
contrast to the quiet village and trees in the dark at the bottom.

LRl [F SRR — PR TR — SR PRI E I > IR [EISELLT R
Ehl - AEERE TR BRI TR ?

B4 0 ET AT SRS EER T EUE -

ERN IR R B Ry (T AL A 2

B2 Wl s IR SREU  — TEENRRHIAY AR -

Ll AR R LRI ? (G A MRS FRIEE )

B T TR P EEZIH LAV - FACHIERZERRBINE B ZE > LU T HI%E
AR R ASTEE -
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This activity is finding photos using different types of lines in their compositions. The photos
can be taken of our daily lives or of nature. Teachers and students can share their ideas by
describing what types of lines the photos have in their compositions.

pEg e L =inh o fEmEh e TK [EFFRIAERIR - BB/ AT DA H 405
PRI T o P A RERRER > At

AL
SELER
Expressiveness of types of lines FIERIFHEEWRIRN
calm/calmness S adj./n. restless/restlessness | fEEESR 22 adj./n.
movement HHE N. comfort and ease HCEZH1E ad).
unshakable AT HEED adj. stable = EM adj.

Stocksnap 4 =k & 5 4g (royalty-free) g & hOl‘lZOIltal

4
i
4
g

69

Teacher:
Student:
Teacher:
Student:

Can you find a photo that has horizontal lines in it?

| find a photo of the sea-level horizon using horizontal lines.
How does the image make you feel?

It makes me feel calm / a sense of calmness.

IRAE SRR - BEREDKPERAYIES 2

BT DAEA I (YRR ) (A EIREER -
BIRA PHVEREIRTERE ?
TR EE PR
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Stocksap ek %E%Eroyalty-free) i Vertlc al

Teacher: Can you find a photo that has vertical lines in it?
Student: | find a photo of trees as vertical lines.

Teacher: How does the image make you feel?

Student: It makes me feel unshakable

EhL IRETR -SRI - AR EE GRS ?
B WA DEAR (IRR &) (EREIERELR -
EEG . EBIRR PHERGIRTERE ?

g EEEIREEA ATEED o

EE=

The following activities are some ideas to guide students to create by features of lines, including
using lines to express one's responses when listening to music, observing the lines in our
surroundings, connecting with our five senses, or further depicting the perspectives of different
views.

BEEEN R R [EEE R R ANE - ThEEE
1. B[RS SEREREN I = AR I
2. EARETEEA FERIRGRLSE T2
3. MRFRFIARNE BEATERR 2 FiZ
4. B0 5 B FHER PRI T A RN R B RN

TENEE—BEHMEN  TRBERREANRE  ARIERER

Teacher: 1 am going to play a piece of music.
When the music is played, tell me what you hear.
(After a few seconds) What did you hear?
Studentl: | heard strong beats.
Student2: | heard a beautiful melody.
Teacher: How did they make you feel?
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Studentl: | felt excited.
Student2: | felt happy.
Teacher: What lines can express your feelings?

Studentl: I can express my feelings with zigzags.

Student2: | can express my feelings with curly lines.

i

B
B2

4
B
B2

4
B
B2

ZE51E
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Teacher:

Student:
Teacher:
Student:
Teacher:

Student:
Teacher:

EH

PR R — 5 2EH
BRI > AR REE R
BAERE > IREEE] T (T ?
HHEFRFUAIEZ= -
BEER] T ROV -

SR TERER ?
HRERELE

HREREE L ©

(TR SRR ] LAFR IRHT RS 2
HAT LA Z PRI
WAL FER R eI -

SRLEHERE  THFBERRRIENOERK  BRIFREZ -

We can use lines to draw what we see.

We are going to take a closer look at our campus.
(Show photos of the plants and buildings on campus)
In these photos, where can we find lines?

We can see lines in the shapes of plants.

Good. What types of these lines are they?

They are curvy lines.

What about the buildings?

What types of lines can we find in these buildings?
We can find many straight lines there.

Now, let's go outside.

Look for different types of lines on campus.

Try to draw them in your notebooks (/on your paper).

BT AR E IR R, -

MR LA MIEIRE -
(EREAIEE Z - HY) RS YIRIER A )
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IR VRl T e

_/)573‘?" .

2 5 38 P

EE R



UN) kT o TR T 2 EEKT P fo EMASEBBHEFR O
“Eae’

72

B
4 -
B

A -

B

A -

BT DA YIRS M LB F 47 -

A | S EEaRIE R AT ?

EE R a4 -

AAEREZY) e ?

BAFIREAE 1B LI SR S8 3R (ALY &R 2

BT LIE R ZHIE LR -

IRAERTE A -

R E T RZ A FEIAER - BB EME MARERELA (RHY
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The Practice of Music (the recorder)

BT TR B ERm P BRI AT

Different forms of music are everywhere, enriching our lives. Through playing an instrument to
produce music, this is kind of art. In this unit, we will look at a brief history of the recorder,
types of recorders, and recorder playing. Also, through the appreciation of various types of music,
students will experience the inventions of composers’ ideas. Students will be able to design their

rhythms by using accessible materials and perform their inventions in music.
FEUSEPAEE T RIS - IS es R ARG S IER o fy =z — - IE
BT ER R E RIS ~ S REZE o FiG o BEAEEAINEEE - B AR
Rz Rt RV BITERERE - B2 AR thaE (i A VE TP e T 1S AV R M 2aa T ez I 2 BRIy
E[J/EEI\ °

BF hiE BF hE
recorder B fingering ik
soprano recorder EEEH influence S
alto recorder REEH rotate -9
tenor recorder RPEESH adjust B
head joint SHENE material =]
middle / body joint TES | 5 harsh H
73
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foot joint EHE tonality il
tone hole L lyrics KA
double tone holes AL detached garii!
mouthpiece 74 accompany =
window RE legato ENeS
assign Gaplie staccato Bz
solfége 5% portato EriEZE
Rggtbig:]ed musical gt note name B

O The family includes : : and

5]+ The recorder family includes soprano, alto tenor and bass recorders.
HExFEESE ~ 785 KPEAEEES -

© The (n.) can be (V-pp).

f55) + The foot joint can be rotated.
Je e n LUeE -

(3 is influenced by

f514] © The sound is influenced by how the mouth and hands interact with the instrument.
S T BT g BE T -

O Don’t or it will

f54] © Don’t blow too hard or it will sound very harsh and unpleasant.

AECRRIWR > ARSI ~ /IE -
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@ You can play in the key of

f55] : You can play the tune in the key of G.
{RAT LA G REHYCE ([ Hh - -

(6 can help pass around.

f514] : 1 can help pass the instruments around.

B LI e eEes

@ We are going to play

f54] © We are going to play two easy tunes.
P AR I Z= W E By - -

@ Does anyone know ?

#5147 : Does anyone know this song?

B NFHE S B 2

h=—
HH AT E R RGN SRS

The recorder family includes soprano, alto, tenor and bass recorders. Recorders can be made of
wood or plastic but are primarily made of resin nowadays. Wood recorders were quite popular
from Medieval to Baroque times in Europe. A recorder splits into two or three pieces: the head
joint, the body, and the foot. The foot joint can be rotated, offering the advantage of adjusting
this section to reposition the tone hole so that it can be easily reached by the little finger.

HAxEEEEE 715 - KPEURMEEES - EEMER D BARHEM ERE - 5
H 2 DU RER R R £ - B CUMARER) BT a0 2 B2 08 vl IRVEION - B v]
s R FREC e =E > STl REEEVE ~ B8 fJeBlE - e ilE il Uiel - e ftaRie s fL0r
B EMEEEEAL
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Teacher: Please take out your alto recorder and put it together. Notice that the foot joint needs
to be rotated to the right. Check that your right little finger can completely cover
the holes.

Teacher: You should have learnt how to play the recorder in elementary school.
Student: Yes. We did.

Teacher: How much do you know about the recorder family?

Student: Family? Are there also other members of the recorder family?

Teacher: Oh yes. We can trace the recorder family back to hundreds of years ago in Europe.
Wood recorders were quite popular for some time.

Student: 'Wood? But our recorders are not made of wood.

Teacher: As you can see from the recorder in my hand, it is made of resin nowadays. It has
three pieces. The pieces are called: the head joint, the body, and the foot. Recorders
are divided into different sizes. From high to low pitches they are called: soprano,
alto, tenor and bass. This is like the human voice.

Student: Their sizes are different. So how do we tell them apart?
Teacher: Basically, the longer the tube, the deeper pitch.
Student: How about the material, does it also influence tone color?

Teacher: Sure, resin is the primary material of recorders now, but originally, they were made
of wood.

Eh FELRHTEESRIHEEY - FEERNEFELLRE - eE RIVET
INERRETE B EE T L -

Zhl - IRPIEZA R N ERS T -

B2 S ) FRPIEAE -

RN HRNEEREA AR ?

B R HEREERAMERE ?

ERN : EHY o BT R DUEMIEI RS SR ATHEION o SRR ER 28 -

B 0 ORVE ? AR AP S ARBRY -

Ehl . ARAPUERT EAVER - RAEE R - Tk = - BHEE - BER
REE - HEDRARNRST - EEFHEEhEEE - PEE - KPEH
FAREH ° BN -

B HEAAERS > s#Zam e ?

EhI . BEAL BRES > EMAK-

B4 0 MENE ? R a7

ERI B HE EEME R - HRAEAR
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The breath makes the sound; the fingers choose the notes. As the fingers make the notes, the
tongue determines when sounds start and end. Like all woodwind instruments, the sound is
influenced by how the mouth and hands interact with the instrument. Next, we are going to talk
about the posture for playing the recorder. First, hold it gently, don’t bite the mouthpiece or touch
it to your teeth. Secondly, when playing, make sure your fingertips are covering the holes
completely. Tonguing is the technique of playing the recorder. The tongue helps variations in

articulation, making long, short, and very short sounds.

B AU » FATECAN T4E - B TIEE TR EEVERTHIFIGHET R - 41[H
RERITHIAELEDS - BN TIERVREC R AL iURE T « 82 K > PR ETam B Ay
ZHE - Bt R - ARRSEIEERIET e - 5 MR T2 E &S
fl - EEER=EENSIZ— AEETEERT - HE - TRk -

Teacher: How do you hold the recorder correctly? You learned the tips in elementary school.
Now, | am going to check everyone’s postures.

Student: Am | holding the recorder correctly?

Teacher: Great, left hand up and right hand down. But notice how your fingers don’t cover
the holes completely.

Student: (Blowing hard and making a beeping noise)
Teacher: Don’t blow too hard or it will sound very harsh and unpleasant.
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B4 0 IR BB ERES ?

EET R EFEET T AEERT | RVEISAE E 2B E T ILE |
B (HIWRES TR~ )

RN AR A g e LR E -

" B AR R TREP HERNR S



s, —_ ~
V)BT TR T R SRS P J’. EMMAEBBHIBHEHS DO

EEN—
S ¢ SRR A G R NI SR

The teacher may divide students into groups. Assign the student who plays well being the leader
of the group. The leader can take the team to practice playing articulation in legato and staccato.
Legato means smooth, with no break between the sounds. As for staccato, it means the notes are
detached, with small breaks between them. After 10 minutes of practice, each group should play
to the whole class.

LR DURFERAE 8 - IR RO TR Y E (R & R DB R E
SEEE=NEZ - BVERENWEE S PIREER - 21REZE @ fEREEEE 7R
% HHE ZHEAEEE - 10 0 2% - FH EARREGRIEE

Teacher: Pay attention. The 5 students who 1 just picked should come to the front. You five
are the leaders of the five teams. There should be six people in each group.

Student: (Students get into groups of six.)

Teacher: Leaders, you have to teach your team to be able to play the articulation of legato and
staccato. Raise your hand if there are any problems, and I will go to your team.

Student: What song are we going to play?

Teacher: Please take out the book/pass down the music sheet, turn to page 26, and you can
see the score. Read the music first. Please write down the solfege (note name/
numbered musical notation/ fingering), and confirm the correction. Next step, we
will see the music sheet shows the term ‘legato’ in the first phrase, and ‘staccato’
symbols in the second line. When playing staccato, you have to make them detached.

I can demonstrate the song now. (The teacher plays the recorder to the whole class.)

EH EE ! BEIPRERRY L FE S ERTE AR o ARMI R IAHAVER - AT 6
{EA

B (BARGy I

T BEERAAREAGRFIHESRREEFZNEZ - ARENFET
HgBx -

R PRI ?

8 B¢ S R TR R R



N %7 3ngF

i -

EE
st ¢ AE

1B

I EEE Y il o EFASEHBHESDL

§§QZEH§%2K/;EE§T<§%E§’ BIEISE 26 H > REETRE - FesE ﬁu%%a?§§§§

RLHIEIEE %%kﬁ?%%@i@%?%%ﬁﬂ’lﬁwﬁﬁf
%%Ttﬂi’ %kﬁﬂ‘*%%?Ja FRBURENEREE - ERE S TEEZRATR
Wi o ERENZER o (REAEEEE B o BERAE A LUREHE T - (EAiEE S
HiRZ= )

KNEHhEE _E4#7E Mary Had A Little Lamb E& Merrily We Roll Along 5 #H

Teachers can teach students to play Mary Had A Little Lamb and Merrily We Roll Along in the

following
can conce

keys: C, F, G. The benefit of teaching the same songs in different keys is that students
ntrate on learning new notes and fingerings without having to learn new melodies and

rhythms. They will also be able to hear and understand the same songs in different tonalities.

ZRlA] LA
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Teacher:
Student;

Teacher:

Student:
Teacher:
Student:

Teacher:

Now everyone, please pay attention and stop playing your recorders.

(Gradually fall silent.)

We are going to practice the two easy tunes: ‘Mary Had a Little Lamb’ and ‘Merrily
We Roll Along’. The fingerings are easy, but you need to play them in the following
keys: C, F, G. So first of all, let’s sing the tune in three keys with letter names. Now,
repeat after me. (The teacher sings in 3 keys.)

I can’t remember all these keys.

You can write them in your notebook.

Alright.

It’s not hard. Give it a try! First of all, let’s play the scales of the three major keys,
to improve your fingering. Watch and follow me.

RP B FERE T REIP BEREE
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The teacher introduces the song ‘Bella Ciao’ to students, which is an Italian song, and lets them
listen to the music. Pick a few students to play the melody with recorders. Another group of

students can play percussion instruments, such as the guiro, tambourine, maracas and castanets,
creating the rhythms to accompany the tune.

ZHI/r4d Bella ciao EEFAFANSGEATE - BHER(EE A EHE FillE - HAh
(]S S TR R A £ ~ 558 « VDA TR A A EET L T

Teacher: Listen to the music. (Plays music.) Does anyone know the song?
Student: No.

Teacher: How do you feel about the song?

Student: It has a strong beat and an Italian style.

Teacher: Great point!

Student: | don’t understand the meaning of the lyrics.

Teacher: It’s ok, I will introduce the tune later. You will be learning to play the melody first.
Some of you who are good at playing the recorder can play the melody. The others
will create your rhythms with percussion instruments to play together with the
recorders. So, we are going to practice in two groups: recorders and percussion.

Student: What are the percussion instruments?

Teacher: Here they are. The guiro, the tambourine, maracas, and castanets. You can pick one
you like.

Student: | can help to pass the instruments around, teacher.

50 WP B A RETRIP  BFREF



SOV o 2ngF
L aes

Teacher:

Student:
Teacher:

4
g
4
ik
4
g

A -

81

FRT A KT P b EMASEHBHEDDL

Those playing the recorder may practice first. Those playing percussion instruments
take note of the four rhythm patterns. Each percussion instrument makes one rhythm
pattern. Watch my demonstration and follow me.

(Students follow the teacher to practice.)

Practice time is up. Next, we will all play together. Pay attention to my gestures,
read the music carefully and play correctly.

(The teacher can guide students to create rhythms with percussion instruments,
accompanying the recorder melody.)
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. The Practice of Performing Arts

LT TR R R E R R T FERA SROCRE R

Ideally, teachers should use “Laban movement analysis” in teaching this unit, so they should

have already taught an outline of the technique to the class before. For this unit, we will
concentrate on “weight.” The use of weight is essential for choreography, as it can change the
texture of the movements. This session follows Laban movement analysis, so it will extend to

the other elements in the other sessions.

A ETTHRHE R BT AL F B (E oA Ry EREZER - WESHRAY/ M4 - AR T - R
g/red T ) fEARSEAVIERE T - EENEAGPRSTEE EHEIE - HRRATGERE
IR B E T R ERE - T RERAE Il DU I AELAMOTE -

XIEREERNBIE TENFE

BF hiE BF hiE
weight paji:3 stretch JEfE
heavy/strong E/7& tap Ei=!
light B’/ catch 573
gravity 517 throw x
balance Ay bounce Gid
flexion Ei extension AEfEE
relationship [EAE effort i
expression L intent EL:
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dynamics E)IE transformative experience 4K B (F

torso HEHE arcing forward/ backward SNSRI/ 1R
calf / lower leg /N anchor point TE L BE
metatarsals s clockwise JNEEHF

pelvis =N counterclockwise A g

@ Tap the balloon and feel the weight.

5=+ [1: Please tap the balloon and feel the weight, and don’t forget to keep your balance.
[2]: | find it is so hard to control my muscles sometimes.
[1]: Take it easy—you can give it a try and do reflections later.
[2]: Sure.

[1]: sBHREkIG R 1S » AR E S E i -
[2]: FREFRARHERELZEHIALA

[1]: TR IR E AR I EE K 5w -
[2]: $FHY -

©® Can you use different body parts to tap the balloon?

514 : [1]: Can you use different body parts to tap the balloon?
[2]: Can we tap the balloon using our shoulders?

[1]: Of course! Let’s see how many different body parts that you can use.
[2]: | can use my knees too.

[1]: FEIRAA FEHY S AGER AL AT EK -

[2]: Fem] LAY IS B 2

(L] &8 | AT ] DAstalE 2 /D8 S HS B i fm ] LU 2R FEER

[2]: AT DA TR !
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@ See, feel, and react.

f55) = [1]: Do these three things when you pass the ball to your partner: see, feel and react.
[2]: Do we have enough time to do this?
[1]: Yes. Please stay focused.
[1): BIRERGHNRHECS =00 &~ Bz ~ E -
[2: BT TEA e H s ] <5 2
[L): ATLARY - BEIRFFEE -

(4] with ankle flexion/extension

5147 © When you spin around on the floor, do it with ankle flexion.
B URAEH - EE AR 2 o BB SK

© Find a connection with your partners.

5147 = [A]: In this situation, try to find a connection with your partners.
[2]: Can you give us an example?
[1]: For example, you all like watching cartoons.

L feiEEiEs T > EsliER B IR -
[2]: mTDAZR{E B 2
1) BRI =E R -

@® Turn your inner effort into outer expression.

#5147 = [A]: Turn your inner effort into outer expression.
[2]: Can | show my intent?
[1]: RHRHYNTEBh AR BRI ME R -
[2]: $& AT DARRELFRHY H AL 2

@ Takeyour as the anchor point.

#5147 = [1]: Take your right foot as the anchor point, and slightly move your lower left leg.
[2]: Is it ok if I move my pelvis?
[1]: SRV VERE (F B8 - SCERHYENIRET/S /N
[2]: Fe AT LB ERH & 2 7
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arcing forward/backward.

f5la] « [1]: Stand still with both arms arcing forward.
[2]: And then right arm arcing backward.

(L) uhdy > ETERATHUEEH -
2] B T AT ERIVEEH -

© Do it in a clockwise/counterclockwise direction.

5147 : [11: Do it one by one and in a clockwise direction.
[2]: The other way.

[1]: —{EF=E—(EE B ialEr 5 -
2]: SHoh—i& -

w=—

St ¢ PR A EERHIFTSRRTER - AEE BRI weight = {F £

Weight can be ‘strong’ or ‘light’. This session should help students to have awareness of using
their bodies to use these two different types of weight and to feel their own inner efforts.

AETEAE R R A A FVE A FENE - MR AR A [FIAY S AeEh (i 4]
FEEANFETIZEE - EF15r kK BEEE - BARERSZAE Z BB SR
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Teacher:

Student:
Teacher:

Student:
Teacher:

Student:

Last week, we talked about Laban movement analysis. Today we are going to
experience and apply one of its elements. Now, imagine one leaf of a tree that is
fresh and young. If you want to show the young leaf falling in the wind, what weight
would the wind be?

Strong.

Can you show me, everyone? And what about the falling leaf, how do you feel the
weight would be?

Light!

Yes, in our daily lives, weight is everywhere. So, we can talk about it in two ways:
strong and light. Artists also use these two elements to create different types (or
textures) of movements.

If it is invisible, can we still feel it?

B Y EAAE S B RE TR EE R F
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Teacher: Of course, Dennis (Student A) and Zoe (Student B) come over here and face each
other. Hold hands. Now, Zoe push Dennis. Dennis, what do you feel?

Student: I feel it’s strong.
Teacher: Now you push back Dennis. Zoe, how do you feel?

Student: | feel the weight | am using is less than that he is using. So, | think, compared to
mine, he is stronger.

Teacher: Thank you so much. They gave us some examples. One is we can feel the weight
flowing between us, and the other is weight has levels, depending on how we use
and feel it.

EHN EREFE - IROTASERAAALFBEIE N - TS RIE [ H A —{ET R ARKE AL
BEEe B o BERFEIREG—T - AEMRHEE R FRAEEiet ko
SR L AT SR A 22 FH 26 KA 718 KR IE 2

B4 IRER -

T R ATLARICELS ? BTSSR R R AT R AVE &8 2

B Y e

L 98 o FRMWHEAEE . BEHEHIRASEANEZE - M LITE
J153 RSB E > Ele R M A (E S m T R R EE A FVE EFEIF 2
i -

B4 BEAE RMBEEZEE ?

LT /ERY 0 EZR - Dennis R Zoe 3K o I HENFEFEFEAR o BALE - Zoe F51KGH
JEHEMD - Dennis {75 RLA 2 (7805 2

B4 BEERE -

“ZHT : Dennis STt BRAAEIHE Zoe © (REASIE ?

B4 BEGMIIRMANEEIER - FrliRIAI e ARt A EZ LEEE -

T R o A fTAE IR — R E - B —(E R T AMRE S RS2 EE IR R R T
ZH - S—EAIZEEAANFENER » EEERMTEEEH AR ERZ -
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Forming the movements, students easily ignore that they have so many parts of their bodies they
are able to involve to dance. For example, shoulders. Students usually tend to use their arms. In
this unit, we might have opportunities to help students to improve the sense of using bodies with
different factors in Laban movement analysis. Sensory knowledge expands the vision of how
they see themselves.

HEEFHERVERE T BAMRES R SR AR SRS RS - FIaERs - i
EEA AT - fEEEE T - WATEG o] DA FI B E oAy TR LR AR Y
AR S AGEAIYE R o BUERYSRMIRESE B A6 B C R B FARATRET -

Teacher: Before we get into the next part of the session, let’s talk about our body parts. Now,
take one soft ball with you. | need you to sit down and bend your knees 90 degrees,
stepping on the ball. And roll the ball on the floor by your feet.

Student: It tickles.

Teacher: That’s normal. Can you roll the ball by only using toes? Great job. Can you use the
ball to draw the number eight on the floor?

Student: Can I try to write another number?

Teacher: Let’s write your phone number. Mine would be 0912345678. After this, do a slide
to roll the ball to your calves. And then go up to your thighs.

Student: This ball is so hard to control.

Teacher: It takes some time, but you can feel the muscles and body parts that you are using.
How do you feel when the soft ball touches your thigh?

Student: I’ve never paid attention to my thighs. It feels special.

Teacher: Yes, sometimes we just take things for granted. But it is fine, now you know that we
have so many parts we can use, keep it in mind. And now turn the ball to your side
of pelvis. So, some of you are lying down on the one side. It can be a nice way to
form a movement.

Student: Yeah, | found we usually use arms and legs (limbs) only and forget we also can use
our torso.

ERN  AEFRTEST MEE S DT > FAFSeK T SRR - 55— EEEK > 44T
TR E L 90 FEEREEK - HEE FIRIACRENEK -

B WRSRERD -

ERl - EIEE o SEARIUEAREIEEK - 1REF > HA AR 8 -
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The teacher prepares two bottles— one is full of water, and the other is half-full. Get students in
pairs and let them throw the bottles to each other. It starts from half-full of water and throwing
it to their partner, then they switch to the full one. During the procedure, teachers ask students
to use different levels of height and weight to do it. In the meantime, they also need to observe
their partners’ and their own body, and what the difference is when they use various ways to
throw and catch.

PR G W (8 KK — (83T KT o8 h— (8 —F - W S22 —sHER M E A e 1
Bt o —FALE AT DAL A miy N EE > FREE A S imity » (RIS A8 RE A T DR ER AR il
A ER S EL HFEE I - RS AR RE R M H O SR E MM EA A FEAY T
A A B E

Teacher: Everyone, get in pairs. One of you take the half-full bottle in your hands and focus

on your partner. Next, | will ask you to throw it to your partner, please use a light
weight to throw it.

Student: How do I know it is a light weight?
Teacher: Think about the distance and judge the least weight you need to throw it to them.
Student:  What if I drop it?

Teacher: That is fine, just use a little more weight next time. Once you find the best way to
throw it, then 1 need you to move further away from your partner.
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Student: | can feel the weight that my partner is using is heavier now.
Teacher: Well done! Can you watch your partner’s body during the process?
Student: | see she squats deeper and rises slightly because she wants to keep it light.

Teacher: So, what she wants to do and how she shows it (the intent and expression) are very
clear now. She wants to do it light—this is the “intent” of the move. And she shows
these movements—that is the “expression”.

ZEf 0 WEA—H > FEEE P &GN BB FEIRIBAE - B2 P AREKFEE
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This part has a little presentation. The teacher gives two balls with different textures, and one of
them is a balloon. With five students in each group, they can pass the balls to one another in
different ways. The teacher can play music for them during the process and should ask students

to create one skit about their ball-passing and use the content to practice. Afterwards, they will
present to the other classmates.
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Teacher: We have balloons and balls you can use. Like the last activity, | need you to pass
them to your peers. But this time, | would like you to create one route and passing
ways you like. After this, we will have a presentation.

Student: How long should it be?

Teacher: Everyone in the group should tap the balls at least 5 times. Also, | will play the
music and you can feel the rhythm and beats.

Student: Could we not use our hands?

Teacher: It’s best if you can use more body parts. And don’t forget you need to try different
weights, and that is the point of this session. Strong and light.

Student: Can you give us some tips?

Teacher: Sure, mostly, from our instinct, we will use our limbs to hit the ball. Since we know
that we can use the other parts to hit the ball, doing this shapes your body into several
changes. In the beginning of the activity, | recommend you try different things to
notice what kind of ways you want, and then pick the movements you like.

Student: The point of the performance is weight?

Teacher: Yes, you do the same movement but your weight efforts are different, and you can
still do your movements.
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Bl 45h£E &R More to Explore

B X BRI

AR

https://terms.naer.edu.tw/search/

HER PBRERS

BB BT = R R
https://video.cloud.edu.tw/video/co search.php?s=%E9%9B%99
%ESNAANIE

AR EICER : SEZBMHBHTEM

B/ N=AEER ~ USRS B

https://sites.google.com/view/cooclearnmodeart/unitl

RREREILER : SETHHABHTEM

BIN= - PUERE TS o RS AR RO

https://sites.google.com/view/cooclearnmodemusic/unitl

Chrome Music Lab

Bl ~ QSIS gL - e AT AR R
https://musiclab.chromeexperiments.com/
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https://video.cloud.edu.tw/video/co_search.php?s=%E9%9B%99%E8%AA%9E
https://video.cloud.edu.tw/video/co_search.php?s=%E9%9B%99%E8%AA%9E
https://sites.google.com/view/cooclearnmodeart/unit1
https://sites.google.com/view/cooclearnmodemusic/unit1
https://musiclab.chromeexperiments.com/
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Music Tech Teacher

RS AEEAR I E 25 A

http://www.musictechteacher.com/

Study.com

BISNEER R B EIR - bR T ST eRisE A HAR

https://study.com/learn/art.html

Twinkl

BISNAE R EEIR - bR T EilcRigEm MR E > & R

B R BTN A
https://www.twinkl.com.tw/

Khan Academy

TR - HETHRERE R M R ERYE R o
https://www.khanacademy.org/

Oak Teacher Hub

BIYNAER R B EIR 0 R T Bl sisiE A HALRE H

https://teachers.thenational.academy/
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Music Theory

FEMHRAEER > 6 PR

https://www.musictheory.net/

The Kennedy Center: Digital Resources Library

S B MRE 2 TSR ] SR Rl
https://www.kennedy-center.org/education/resources-for-
educators/classroom-resources/

Bl ERS/NBER D BRI L BB BT
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AP EERE RS R I EEE
https://cirn.moe.edu.tw/Module/index.aspx?sid=1192

%3 B AR R TREP HERNR S


https://www.musictheory.net/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/
https://cirn.moe.edu.tw/Module/index.aspx?sid=1192
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A Reference Handbook for Junior High School Bilingual Teachers in
the Domain of Arts: Instructional Language in English

[ 7™ grade 1 semester ]
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