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Social and Emotional Learning with Bilingual
Teaching Embedded in the Integrative Activities Area
in Junior High Schools

Huang, Hsun-Chih
National Kaohsiung Normal University Associate Professor Teacher Education and Careers Service
Division Chief of Curriculum Division

Abstract

There are growing interests in bilingual teaching and social and emotional learning
(SEL) in the educational field. This study aimed to delve into how SEL in the Integrative
Activities Area can be embedded with bilingual teaching in junior high schools. This
study consisted of four sections. First, the concepts of SEL, the relationships between
SEL and the Integrative Activities Area, as well as the characteristics of curriculum and
instruction of SEL were introduced in the article. Next, the ways bilingual teaching
links to SEL in the Integrative Activities Area were addressed in this study. Then, how
to potentially embed bilingual teaching in SEL in the Integrative Activities Area in
junior high schools was discussed with examples in the current study. Finally, this study
proposed conclusions and implications for SEL with bilingual teaching embedded in
the Integrative Activities Area in junior high schools: (1) the curriculum goal of the SEL
program with bilingual teaching embedded in the Integrative Activities Area does not
focus on the English learning, and the use of bi-languages in the class would be
necessary; (2) the curriculum characteristics of bilingual teaching and the SEL
instruction in the Integrative Activities Area would be combined, and the more related
educational practical research is needed; (3) English would be the medium for students’

learning, communication and self-reflection in bilingual classes.

Keywords: bilingual teaching, social and emotional learning, the Integrative Activities
Area, junior high schools,
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AR AR A B N ER B EEIRRE - PR SR A Y EE S AN SR AR - R R
BT - TARER(T (2021) RV CAEAE R R o R &R S E BRI A 2
BT - RN EE R S S B TR A SR STEERAR -
AN T A ST AR A SR S ENIRE Bk SEL - #EfT H B E MRS -
REELIREHIFREE T EVER » DUSCE R RIARE -

2 BIYMNIE AT AR Y ~ 55 555 55 SEL V& (f
Badia van Pelt, 2020 ; Hagelskamp et al., 2013 ; Mercer et al., 2018 ; Rivers & Brackett,
2011 5 Yagcioglu, 2017 ) » {HEE/ DEWFTHEDI T EH BT EEEEFER G SEL HYEE ST
s > EH/ VAT AR EERE B TR B CLIL 5381 SEL ffiss& (P
%1 : Mortimore, 2017,2023 ) - 221 = » Mortimore (2017 ) BEN TG HYE#EEE
BT R > CLIL HYERESEA BN 4R SEL 555 - EEWIER - 18
CLIL HYERE | » BAEFBEREF - TEEE - g A MERE A -
BILEE - MR L ARVER B - T HEESA TR TN - gt
EHEREBEHC  AINESIREEE (deeper learning ) « [EF) » sZBHZE G T -
&5 CLIL 81 SEL i » nJ#&fc SEL SRAZAR &Y SAFE 22 (Durlak etal.,, 2011 )
ELHERIEEE) © S (sequenced learning ) {45 FE - 5M4EHVEN - (doing) ~ 2
#2 (organizing ) ~ fi#fE (explaining ) ~ ¥z (arguing ) Z£)E#E) 5 A (active learning )
IR A RS T PEE | (learn through doing ) ; F (focused ) {f4$5:85242 /%18
B E1E5eRdERs - B (explicit) {%¥5iF CLIL VU{iEl C AR IEBI LR S - 15
R

EERREIPINUE - %2 A HaT B A R AL E ek SEL /Y
Bge > (B EACATRAVAHBE SRR E H > EREAER Y CLIL 5 > fERIZ 5
AR | > A EERHE0N SEL SRRV FiRG: - &5 (£3852 » SREE2 ey
CLIL %z(Ed SEL » n]DUEECHE M - Bhas B2 ERVERE - 28I - B > I
JERA CLIL —faEfsst - $it ol TR A SR SR AR ) /Y TR AR
FE ) BCEMIER - HAERIE RSB (FR L > $900 CLIL SAfF e 25 -
It - EFERN ZERAEHR S > Wi EEH RS R EEAE | B EMI B
SrohgheEis SEL Z MR (R - I8 SRR A T B2 - BREVITT
HERAGRS 20 » 5391 > SRR A FEN IR E S e (B
EEREAEE R ARVERRERE B bR T EMFERINEREC SN B WSS
BE T MR SHEERE ) (MokE > 2022) i  SEEEEEE B2l
TR - E GHE A SRR ERRE ST - THEE RAVEEAE CLIL
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Bz BEALL - [N Ry ERVRREE H AR AR R A SR B RIE 5 5
W o L > AL Bl B R LR S Th BNk SEL 2 IS - fEAH
[BE SRR ZHYATEE I - A5 [l 7 — R S R B B 5 5L SEL
AIbTFEEE3R -

W7 (e SR e B RS S NER) - B E A BME A SEL /Y
5 NAEWEEEER M FAEE{LL (Badia van Pelt, 2020 ; Ee & Cheng, 2013 ;
Mercer et al., 2018 ; Yagcioglu, 2017 ) - 223[= 7 » IEHEESZE (positive language
education ) ¥5H - FEEEE “FEEAVIFHRARGE - BB IR LAVES) - EUEE
#ER (storytelling ) 5 » TJFEERAE{EZnY ~ TEAE _FESHIRES » HEAE
&N SEL Hy=21@IE: (wellbeing ) - fIE0E - fEEREE “FESHYEIES » o[ —pf
s B SEL ARANVIE M E S » 2% (hope) ~ EUE (gratitude ) ~
B (growth)~ & (kindness )~ f% (tolerance ) ~ [H]¥H (empathy ) Z (Mercer
etal.,2018) - T E - SES S ENAE TN - Bl SEL AYFFE - HERHAMHLL - Ee
B Cheng (2013 ) W58 NIEAY 1/ INERZRET = 231 3RATIRZRR » K SEL Bl igE
ailss & BEEE ST -

FJ7H > #5 ERHE SEL YN AZER » 1A CASEL ¥t SEL AYFHRBANTIE
G FEABNERAEEEY (g BEEEETE T — IER SRS E))
(Social and emotional learning in action - Experiential activities to positively impact
school climate ) (Z3CFR ~ BUESF ~ HA7E5% » 2021) —F o A ¥ A[ERY SEL
MHEEERE (B0 © - AR ~ R %) - LRSI EERAE -
Fris il » G EENRE SEL F ASERIZEEAYSEARENG (FIa0 @ sEtieiE
#)) BIF2%E - (EASF  SREAERARVSR & 5N SEL 3RI2 - (a4
Ze NA R MARE - B35 > SEL BEEREHER > (EaRER R AT - EdE RS
B rvRsEEEa E (300 ~ BREY ~ H4&5% » 2021 5 Mortimore, 2017 ) -

BOASGER » EE SRR A GG S ENSUKHY SEL - B MHRAHVIHTEAE R E A
S (BRI R SRR - SEREEEE R ARTIRIE - BLER TR B SRR DU
SEL HYERIE - fEERMEE B aRE T Bl E T b - R EEY - DHESHETEE
PEELHIF /D AE - T 4B AL RIS B2 (Steinberg, 2014) - E RIS E 4
A AU IER L » AR 28 DB D 2 B3 s e AE SR e B s M JoRa (E L SEL #Y
srie o AV ERZEIZ R SR~ AR 0 [FIR XA RFBEENERY T SEL 1L

(SELifying ) SR % R B > ZHER A MAE SR (o s R TE G o ~ A tdn
-~ HPCE 22 BLEEET - 5 HAERCE ~/NMEEFEE 5 E)( Badia van Pelt, 2020 )
(H A/ VAR (4RE7E8)%E, SEL) WERE R T » D e FI0EE -
FEEERE A R AMSR 7Bk SEL BREL - BERERIARY - NMEEREIHEN
JER - BB R GRS EEIIR SEL BREAVRZEE - i) LR R (R A (EIE -
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ST A CREAHIRE - 3~ - FRGEAES] RTINS
o I ¢ FBE IR AR  FIRCCR R R - HEE (R
BT, SEL () - REMELE SEL SEEAVIBTRT  IBSSIER H S5
SEAIEE -

B2 SRR R AT 4R STEEIE SEL RSB S

FeTE AN R EE R FU R A A B P 4R U ENSHEL SEL HYRRIZBIEEE » 20811
ELPRET A B S SLEE 2L SEL AYBST » mI 383« ARG SREE A R IRV & 1B 4K
FI15 0 et iy B - AR m RS - B E BB - 4HARAR EE i
RRERETT I DUER P oG e B EEAVER EEEN AT 0 B - Ry
B4 SEL Y " ANBERAGRERE |~ T & e RS A FIGENIE AR - 0=

(Yagcioglu, 2017 )  B¢F - fbt®E4 SEL Y ' HERER T AHREHE - T&
BEEMIERE o A HEE OB LB FRCsk (McLean, 2018) » H & EEBLHH
& o GE i B UK - MBS - fEE(EEL S R - suBhEt A4 FH9LsE
e B FEZZHYEERT (awareness questions ) ( Ee & Cheng, 2013 ) » {452 T If I were

in that situation, what would I do? | » ZEE2E{E SEL B2 5 /@2 » [EIF Aol
SR
=] =]

~H

B > Bl Rt E A EEEF R  (FI40 DR~ EMI) 454 SEL
BEEISUR BN T EEEBEE AR 4R A EERRE b T2 RS ERE
5y CLIL #E=XPU{E C iyt (84S - W% ~ @ ~ 3950 ~ 32{k) (Coyle, 2005 ;
Ikeda, 2021) » 7 Bl A 47& EEfSEIEKHY SEL 22 (Mortimore, 2017 ) :

Bt EaRE b R R A B ERYRE ) - Sl NH I SLaE e R i
{Tetam > W FHPERE B R R NS TSR RR » EER A AE B2 SEL T ARERE AR
RE ) PR SRR E A RISEE - [hYh o BB A SRR N B EFENR - A
H—R T HIVEEERADEE | > SR ISR S BRI TSR © W
H o Byl R 4= 4 8 B BRIV E ~ SRR <Z - B2 HELN SELT B3k %L
a Sy EIE A DI B » B T What was I feeling? |~ " What caused me to feel
this way? | (Rivers & Brackett, 2011 ; Tuyan & Sadik, 2008 ) - 1% ° 1 2EEEEHEE
A SEL fz 5f% 02 B » oA T B A NG & EEERE b Ris b4 SEL
By T EIRELE ) T eEs o MR E BT S b E A S o B
BHE LT LB R RS o LG - 35 SR SR R ZE AREE AT S HH B (]
SAGEER (B0 - SAPE I S be B A ez O AL 5 BRAYE 7 S L EE A
NER G EAE S FIEE ) (Collie, Martin, & Frydenberg, 2017 ; Heine, 2001 ) » #5748
B A ARG R REAE T —HRNRE BT AgRGFRE  NEERAEZ
AL o 5 A TR EIRY S LR - HOFFE A - HEAVRRY -

B 193 H




BB AT > 2024 0 13 (5) > H 181-206 _ﬁﬁfeﬁ

Ty (B A R A B th &R S Bk SEL YBIT- Ky RetfEE 4L SEL
My TEREZ ) BT ERER ) R AR AT EEH K
SRS & R AR = IER S - IR B C % & B E T RAYER
& |- (McLean, 2018 ) - {52 » Ryl 4L SEL #Y " HFRAEER - mTsimhit (]
TEsRE b AR LR H O 8 T HYREZ - M2 [A [F) {7 P JisE e sh R Bl oy
& (McLean, 2018) » _EH550 > gi@@ S A& & G 8) SEL fYaRiE - A E]
gl o T R EERR ASS G R SEL 222 ) HUMEA - iR EE LS
LENH S B2 A RARSLREANERE ) - SR EH B Oy Y~ FaE
BRI A E PSR BRI -

U » ASCEEREI T EETEE: > fe i — (B s 2R R A SR & h B I
SEL Z i Zsfteféie - 281 - U EIT-IJFsR CLIL #YE{E: - [N & CLIL EAEF
PR ER L BRI IS BRI E HIRE T ILERRH R b S8 T BRI - 32
ra BT ) ZWBHZEESE (e » 2022) - & 0 DU BT ERf i A7 R Uk
EMI iR > 2052 B USRI SEL B E - JEEAEM "RiA ) SEL 22
HYHERE &

P R SR b T B, 0
2018 FkrEEE SEL th CisEs TS S0 TR MRS
CUICEGRES YT » AFRE ~ Z B CHTERZERIE A TGRS « [ N E&EEE
YRR - 40 2 T 1 did not do well on the exam. I am really worried about my grades.
Lam so stressed. ;> LASABR AR EHEE B & EIFEIIECE - B4 : T 1 often take a
deep breath to deal with my stress. | [E8% » Fgll|4fE24: SEL thiy T A& EmE | 6l

"[EIEHEE 0 ASENER A OEEE (EELGERESE/ NRGH TS ) 4T
ST RIS — e M (BI85 0 B2 ¢ T also do that when [ am upset. Maybe you can
do some exercise to let you calm down. I think it will be helpful for you. |~ T{EEE(#
R B HENE F R E TE  LEUIER" Are there any volunteers? " Let’s give him/her
a big hand. |~ " Everyone, what do you think? | & » i T#02 - [9h - fEILEEE
PURAVERE [ o ZUETERRING - s - M LR AR R - (HE
TR A O E BT - BETAT VAR ERE LR A T - &
FLERBIE NS - 2R IS fUFIE - AR — LI EE S ENE (B 2 5
— g ) > A AR 2R (Duan & Ren, 2013 )

A BB R (2 B P R AR R G e BaR & SRR FEiE SEL
AYERE " BRI o IR " HEERE IR fyE HERE HR - EI{E SEL
SHyaEfE o Z R E SR B AR MO AR R AT RE DA SB A T — M MR ap At -
EERHERCEIRE « HER IS EF R AR EEE NG tha@hea A
BRI e Ry T AR T B S B > DU St A0k ~ B8 > #5LL
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(—) EREEEE R AR A R,

SRR R A ERERAE (B0 ¢ SF e EENSHIE SEL 3R ) - IEE L T 3R
ik (BEESC 0 2021b 5 BEOSE » 2022) « BFEREER - (EEERREUE R ARV R
v TEIRE ) A T SRR ) EIFHY TEES VIR ) (code-switching) 7 FEEE S I 0 X
RER( LA A T AR HOTF A BRI RS (B0SH] > 2020 5 SRSGH] ~ s=ianE » 20225
Duan & Ren, 2013 ; Suganda, Petrus, & Zuraida, 2021 ) » JoHE G SR AREE I RS
AN FERYEEAE (Duan & Ren, 2013 ) » EREE BIANAE B8 7 B E SR U2 AR = R4S
(Duan & Ren, 2013 ) - [fi#f25 (2023) sk - SahEEayar= - T BEE ) Al
TIEEE  HVFER ERIRTENRITERE SV E TEEE D MERVEE EEEANE
e e e Bl S BIEEE A & - BLAEVILEERE R ER < Bt a DIER
B Rfa{E 28 - B 2 ah 252 EMI S T 2358 | #3R  ARvtzE " Ho
High | IRGERAIRR (B=UEE » 2022) -

(&) EEEEZ SR SEL B3R R AR (DI

TEEEE AR ST G EEN I SEL SRAZH - A4S SRR - SR SN
SEL ZUEEAHDHVERIE R G TRHE > 10 - ielpid s B PR EHEER (R
2021 ; &FE EEhFEIEGEREAE4SE - 2018 5 Badia van Pelt, 2020 ; Mercer et al., 2018
Yagcioglu, 2017 ) » \GIFRE T[S ES —EREBEMEACH 5% | ( stage-environment fit theory ) »
o B/ DRV R EERE K - 1 SEL SRR S 1S HRE 5 e B/ DAy 22 Bl »
{EHEEL L E (Eccles et al. 1993 ; Eccles & Midgley, 1989 ; Eccles & Roeser,
2009 ) -

() B AR E T i A T

TEEEE R R A& EBN IR SEL BRfEH > JRBATEIAL > RHE
B4 EBHBRAR (4rE B SEL) ~ BaRT4 MmN TH (BRERZ: > 2023
Coyle, 2005 ; Ikeda, 2021 ) » /N7y /E EE2 A AR S8 FEAR s Jg R A BB HY A

(AR > 2022) > G40« HSEEERREEI T AL < 28000 » f£EB L - T
TRELSRTT5E (2021) Ml B AT T B A S Z EES - 5 T B R e R
HUSIRATIETT b o MEOERC RN TEIE T E | - SRR - EIREIEBE Y
ERIHSRE R B RGR AN m A - IR T BRI E 28 B4
gl R E AR EEREE (PR > 2021b) » 55 0 BISGHT ~ E EECHER
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=Z (2018) iEH - MEERAERAYERE [ B4R g NS IS N EAR A e -
IMHEEFIE ] B 2ETERI AN A - et st > SRR A SN AR
FREEENANE (R BBy - 2022) -

{h ~ SemEER

FEAERTACHIARRE R > PN R A S A s B &SR - DA PR AR RS -

N s
%l:l = li:)

(—) (EEERERNAF A B SEL 32 - FESRER TR, A1 TR

EESRAEER ARG (B0 © 475 5B S SEL 5]/E2 ) AURXL - FETERER
RIANEFI (B0 4rEE8as SEL) FYEEE - MIETLsERYEEE - [HAh - i
H AU AR B R 4R & TEBHIE SEL - R EERRAR A (EIR - FESRA T BEE L A

"BEER ) AUSRMEEA o DU SR AT T R AL O AR S B o

(2) REEE R LR EENFIEk SEL B H R R S &

FERESEZERAVGR G UL B SEL SRR - B ARR S A R SR S L B
SEL 2SR - BRI ZARAE T DI AE TR R Bt 5 AUEERTRS ~ SRERARE
PR RGBSR ERE SRR WU T bAVETRE S -

(Z) BB E RSB £ G B i, SEL SRRZtP TR

FEMESEAER SR G BRAIK SEL SR I - HEAYSE H S B8 DIt
e F R Radask SEL HIME S A - 023 Al 12 A0 o e il & f 515y SEL
5 0 IR EEEENIGRALFIRISEEERE ST - 28011 - EHERE B > STesE
P4 EEE ISR - A RIER IR K ke B R4 Tl
H ) —EIGEEY - REENAR > ER A EIR - EOHEERE - TERE
TEEEERNAR EVEEER B RGETEBISURIEIERY T B - HE o
EESEREER A NGEREEREA - AT HEEES TR B 0 23
A ERERYFEE T R BRSO - BB A 2 H G RIS
(fl4n = SEL) » = At s s A BT AR (B - FEE O 5) > I8k
H B E AR PR IESUE (Fa0 : Bz -
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(—) EEEAERER G LEIAE SEL HYERIE B EEJEOLREE Y - BRE b RS ISRy
S IR

HEEERE A S IGEAE o SRR A S BRI (P © SRETEEIHEIE)
AYEREE - B I S 5 (B S AR U AV AR 1S - JaE >
R AR AR T B B AR SRR B R B s B EIAY—3R - Py
LU EEREZUERR R S E 9ISk SEL sR/IE - (EME] | - LU SEL B izl -
AE AR A MR AR TR » TR E A E AR E AR -

IMAERERE SR » B R SRR R BRI - S ElTS L RR K T e e sE (5 FH Y
UIEER - DL T i BhER AR R SRR R ) R KRR - BRI S - AEEEHE
AR B Eh sk SEL BREE E - Ry RIS S B SEL IYELE HAR > B0EA
DURCEET > (75 P E SRR R AR A DS A TREE > Al GRHIt T —E 2 EH

Tl ARER R EUETTI R UE G AR B AR A B RS B B
ERA  MMESERE R B BG4 E EEASHY SEL » S B0 B AE -
A& SEL (i OB S ERy IR HAR - 5 iEpeR A4 H 8 p R sE R
AVERRIEREIRET - Bt > SRR SR GUEERAI SEL 3R [ - a[LUEE D)
TR REEE -

(D) BOEER BTSSRI SEL ZUEENER G WA EMEMIAEE
EERTE

TR EEEIIRIVEM BOAUE AR - EARBIREAVERFRRHY - B A AV ELE
BGHEEIAIRE - [EIBEHY > P RSB E W AR S S E T B AR 0 tE
W FIE AR R L HYAGERELE BUEH) « b S2avkEtl - &FSEE - Z7T
(bR B e B B - AL - B ERER Rl A B th &7 SV B <FIskAY SEL 52
LN A R AR BERIEFR 0K - SR BB bV - B e eE# 828 SEL #E2
M P\RRIZ S E Rl > SR h A B B BV B B Ras o > 325K SEL > e HL0
Htt @ - EEEERE

TH > AL P B PR B/ D E Ry EEEEETH R IR DA - Fr
RIFEEHAEEZHRRERT - fE5 BRI HAM - BPA - tt & BEFmmay SRt
DIEFE St My S5 SR - 50 L RSB I B0 5B TP Gr &V B Iy SEL
EARESR R 7 BB S - WAL B2 ERc BB th A B Lsd AR -
BEET T E SR AR h & S TR RIS - (AR BB T i SR SR S ERR
12 b EE R — PR - MR I AT ] 2 TR e A NI AR - 5
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H ATAHBAEIBHFE T AR - BEA RIS NSRRI Z Eatin | SLaBEE BEE —sh 5
B8 | B SEL 2Rk - IR/ EiSaTam " HaEE, ) B SEL 2Rk - T H. - BISh

(BN = =B /Ay IEHBREBNET—KF T &FaibihiEk ) WRGRHEF
DM E RS S RENVIEREE  BURBER U EER TRt Esp BB SR A
SEL SRTEELAEHIERST ATl - $HETASCATIRETHY — BB R p A =R
BEENEIEEY SEL 252 (A RHEERVEE BB -

(Z) BB BERER RS OIS SEL SR A BRI - A m el
H S BRI

FEMESEACE R AR EERERE b - J55E » B T iR A BB N A (B
W - GrEEBREEL SEL) ~ BEETAME TR0 AN o TR BN AR | R
TP IE [RIERE S B - SR8 I TGE AT SR N B Th Ry NS - 2T
VL ~ RER R AFHERENE - BN E 2B - EEE
PRER(ERE A > B e R R E AT EAY A - R R L )
ANITRAYZER] - RN i 2 RIS E R AR TR AR

27¢
EIS A

5307 > 8 T 2030 MEEEBURTLEGIER T ((TEITRR #EZ A - 2021)
fatl > EERAESHESTEEIRIER > FeE LR FRE S - HEH AR TEE
T8 BARIEAE T - DR THBsE - [N G > DUSERE AR Rl A B T 47 & B Sskiy SEL
Rl ek e & & B2 A RSB RSB TS T E o) AR RIS S ED
Wi SEL SR | > S HENET AUy - 5082 OGRS A - 1
FERE R LB EPLRACE - i & BT R R AVE oy - BRe IR LIER AR
R~ e R E - SR EHIS TR - FERCE R ds TRAVE ER R - B LLES KAy
Hpe B FrEl - SRAME ] EE S A ez RS - H > iiG &8
A IR A SRR T BRI o) - (BB HISR aVE RNk SEL SRE
b EHETEEEAE SR S g - R T 2T bR o AL
PReTAERE R (B4 © SRR N B NI &4y B ) H B 8 Ay S sE ]
SUA > B0 B H oY CNN 824258 f5] (CNN Student News ) f B > BIH4Y
ik (The New York Times ) HYHE}SOAS - BEREAEEL R GRS UE BN F SEL P
AFERE T A S EE R R AV AT GRE (I A % 1 SR R S > 1A
BEERE AR R b A RSEEER o > ZE R | R EERl A SR B SR S e S EE
PRI, BYHAY -

SHE U

B ORER(Y (2021) - BEBENNEESZEHRTE | DLEELE TGS
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FRERE RG] (R RELHR ) « ST REH S 2 E -9 - 24k -

B TEE (2018) - 2030 EEERFBURSEBEEE - HUE https://www.ey.gov.tw/
Page/448DE008087A1971/b7a931¢4-c¢902-4992-a00c-7d1b87f46¢cea

B THEER#EZEE (2022) BEBREBHERGE - IUE
https://www.ndc.gov.tw/News Content.aspx?n=9D32B61B1ES6E558&sms=9D3CA
FD318C60877&s=A0318C88EE42D5DA

N PR (2022) - SSEECRAVELBSEE | CYIMEEE ERESIRIS -
WY ERECE T4  SREEISER (5 191-231) - B2t 1 SEEAS ST @R 0

Febt -

B AR (2021a) - BREEEDK LGB - PEIEIEERARIREAR K
JEE o REHE 0 72(1) 0 6-17

B PR (2021b) - BEEEHE ¢ BBRERUEMERY 20 EYEFERR - =40 TR
T e

B PR ~ SRE55E (2021) o ANZEIR T B RS Z PRERE[EIRE © BUR
FIEE - HEWFHAT > 321> 3042 -

B MokE (2022) - UNEREEREATENVERIERGEEL A T - ERBEWIHET
3(6) » 49-68 -

B ORI (2022) - IRFEMHEBEEE T EEERBEEZPIRIEREE - BN
BEIRR (NAER-2022-010-C-1-1-B1-01) « Z4t : BZEZEWHIEE -

B OPREER (2022) o EHhFREBITERER R E VB A - BB R
BT > 11(12) > 59-64

W EREN - MREERR (2023) - BEEHESREEE B SRR T BERRIE S -
BB E AT 0 12(3) > 148-154 -

W RSB BB (2022) - ZACHE P E ARG (EHZEVTE - BH
72 AT > 344 > 109-125 -

B EEAGESTSRHER Gy (2021 ) - CLIL &1 EMI ~ Immersion ~ Content-
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Based Instruction F{H/EER[E ? H{H https://Ittc-li.tw/clil101 003/

B FHEHEMER (2016) - +ZFBEREREBEREERITEERER -
HYH https://cirn.moe.edu.tw/Upload/file/946/67528.pdf

B OGRMIRR (2021) © ZIT{EAENEEIAES o ERERERE © RN L4 - Bl
BREMECE (H 119-141) - 214G A -

B EE (2018) +ZERREAFFHREEZER T/ NEBEEBASHT
FER—GRETEEE -

B HEE (2023) - AEHEENERREE I S B AR
1 - HU{H https://cirn.moe.edu.tw/WebContent/index.aspx?sid=1192&mid=14333

W BESRSS (2023) - EVEREREER 2 FER T ST - B EBREERTST > 36(1)
163-188 -

W GO OSSP EAERE (2021) - M EIERBEITEITE — IEESH
HeEREE) (T Flippo i » 2016 £EHiRR) » 2L - L -

B =0 (2021a) - EEHEEANES: 5 aME R 56 - EBE B
> 2(6) > 157-183 -

W= (2021b) - BRI T AEMEERAL ) R0 ¢ SN T RIS 2.0 B
TEESEERE ) BEVREBRY - EEEEWE AT 0 102) > 5-11

B I (2022) o (EEERERCGRE T/ NEEEESUERATE RS - BB E R H
> 11(6) > 1-10 -

B OEEE - SEsT (2021) - EEEREHEINIKEAICER RS - EEEE
Sp=s H T > 10(12) 0 19-26 -

O ERH] (2020) © sEEEERERETE R - ERWAT > 622 3040 ¢
W SCH - AR - B (2018) SR A SR S SRR T

BN SCH B EEC SR CLIL 2 ERE KRB NFEESREAHE (H
9-16) - Zdt : Fffk -

%
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W HOGT -~ wmiaE (2022) - EESEEREEIRE | N EERERETEE
BEE - =25 EETBE

W BEOE (2022) - MBI - ICEEIGRAVIHEEEL SCEE o SNG4 -
BEERZER (H 79-119) - ’E’jt EERE N\t g mEEh -

B ZE (2022)  HEEEEEERERTRERENE TR ERER
(NAER-2022-010-C-1-1-B1-03) - 21} : FIZFEE W5 -
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