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Dr. Keith Tong has over forty years’ experience in language education in
Hong Kong, being involved in school and university level English language
teaching as well as teacher education.

Before retiring in September 2020, he was Director of the Center for
Language Education at the Hong Kong University of Science and Technology,
and was responsible for the development and implementation of language
courses for both undergraduates and postgraduates at the university.

His key competencies lie in the following areas:

- English for Academic Purposes (EAP)

- Content & Language Integrated Learning (CLIL)
- Professional Development for EMI Education

- Management of Language Centers

He has shared his insights in language learning and teaching in various
contexts in Hong Kong, Taiwan and China, and at international conferences,
and has served on adjudicating panels of teaching awards.

His 1s currently Visiting Chair Professor at National Pingtung University,

Taiwan, supporting the implementation of EMI education and EAP
development.
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Professor Angel Lin

Simon Fraser University

EDUCATION

Ph.D. in Language Education, Modern Language Centre, Ontario Institute
for Studies in Education, University of Toronto, Canada
Canadian Commonwealth Scholar (1991-1996)
Ph.D. Thesis Title:

Doing-English-Lessons in Secondary Schools in

Hong Kong: A Sociocultural and Discourse-
Analvtic Study

Thesis Supervisor: Professor James L. Heap

Thesis Committee Members:
Professor Jim Cummins,
Professor Monica Heller,

Professor Birgit Harley

M.Phil. (Applied Linguistics), University of Hong Kong
M.Phil. Thesis Title:

Teaching In Two Tongues: Language Alternation of

Bilingual Teachers in English Lessons in Hong

Kong Secondary Schools

Thesis Supervisor: Dr Kang Kwong Luke
B.A. (Hons.) (English Linguistics),
Winner of Prize in Linguistics,
University of Hong Kong

Diploma in Women’s Health Studies, Faculty of Medicine, The

Chinese
University of Hong Kong
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INTERNATIONAL RESEARCH COMMUNITY WORK & LEADERSHIP

10.

11.

12.

13.

14.

15.

Member, Review Committee, LPP2020 Conference, McGill University, Canada.
Member, Review Committee, Sociolinguistics Symposium 23, University of Hong
Kong, June 2019.

Director-at-Large (elected), September 2010- August 2013; September 2013- August
2016 (re-elected); September 2016- August 2019 (re-elected), Executive Board,
International Society for Language Studies (ISLS), U.S.A.

Member, Scientific Committee, the 2" Postgraduate Conference in Sociolinguistics,
University of Hong Kong, 2017.

External Judge, British Association of Applied Linguistics (BAAL) Book Prize,
2009.

Member-at-Large (elected), Executive Committee, American Association of Applied
Linguistics (AAAL), 2006-2009.

Member, Academic Programme Sub-committee, Crossroads—International
Conference on Cultural Studies, 2010.

Member, TESOL Research Standing Committee, TESOL (The International
Association of Teachers of English to Speakers of Other Languages), 2006-2010.
External Judge, The TESOL Research Interest Section/Thomson Heinle
Distinguished Research Award for 2006, TESOL, USA.

Advisor to the Organizing Committee, Second International Conference On Gender
Equity Education, 22-24 June 2006, Hong Kong Institute of Education, Hong Kong
Chair, Nominating Committee, International Society for Language Studies (ISLS),
2005-2006.

Chair, Nominating Committee, American Association of Applied Linguistics
(AAAL), 2004-2005.

Member, Nominating Committee, American Association of Applied Linguistics
(AAAL), 2003-2004.

Treasurer-Secretary of the International Society for Language Studies (for the term
0f2003-20006)

Abstracts Reviews Coordinator for the Foreign Language Education and Teacher
Education Strand, AILA 2005 Conference.
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Pedagogical Translanguaging in
Bilingual Education:
Using the MEC to Plan a Unit of Work in Content &
Language Integrated Learning (CLIL)

Dr. Angel M. Y. Lin

Professor & Tier 1 Canada Research Chair
Faculty of Education

simon Fraser University, Canada
Email: angellin 2018@sfu.ca

Overview

* Translanguging Pedagogy in Bilingual Education/ Content-based
Language Education/ CLIL:
= Why, What, and How?

* Using the MEC as a guiding tool to plan a unit of work in CLIL
= An Example: “A healthy diet”

19
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What is Content-based Language Education?

* Content-based Language Education is an umbrella term to cover a
range of Bilingual Education approaches that focus on teaching both
content and language or using content to provide an authentic
context to teach and learn language (Lin, 2016)

* Recently also known as “Soft” CLIL {Content and Language Integrated
Learning) {lkeda, 2021)

Pedagogical Translanguaging

“Pedagogical translanguaging is a theoretical and instructional
approach that aims at improving language and content competences in
school contexts by using resources from the learner’s whole linguistic
repertoire, Pedagogical translanguaging is learner centred and
endorses the support and development of all the languages used by
learners. It fosters the development of metalinguistic awareness by
softening boundaries between languages when learning languages and
content. .... [Pledagogical translanguaging can be applied in language
and content classes and how it can be valuable for the protection and
promotion of minority languages” (Cenoz & Gorter, 2021, p. 1)

20
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A Common Question Regarding Pedagogical
Translanguaging

= “Translanguaging theory runs contrary to the defining principle of
immersion education: that L2 be used exclusively to increase
students’ exposure to and use of the target language. Translanguaging
theary and pedagogy has the danger of opening up ‘the flood gate’:
teachers and students in L2 classrooms use too much L1 and never
get the chance to actually use L2 for communication.” (Lin, Wu,
Lemke, 2021, p. 15)

The Multimodalities/Entextualization Cycle (MEC)

The MuEimodalities- FIEEAC TR ST Fary Vlied-add el Components m KEC
Ertextualisation Cycle [MEC) s ol =l . e - Aitbnatal Kol s
i proposed a% a curriculum AR}
Eense 1o inform cuniculism

planneni and peschers.

The Muliimadalitics Entextualication Cyvcbe (MEC) Developed by Lin (3010}
{ Thgram desigmed by Karen | st mdificd by Vers Mim i 3007} (Key: S5 = dhadenis)
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EXAMPLES OF MEC-INSPIRED
CLIL MATERIALS

jcaffolding students to attempt challenging tashks
The Multimodalities/Entextualization Cycle (MEC)

+ UUsing different kinds/combinations of
everyday L1/L2 spoken/written texts
and multimodalities (e.g.,
bilingual/notes, graphic organizers,
mind maps, visuals, comics)

22
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jcaffolding students to attempt challenging tashks
The Multimodalities/Entextualization Cycle (MEC)

s s * Students are engaged in
P entextualizing their meaning

* By using language scaffolds such as
discipline-specific vocabulary lists,
sentence-making tables, writing/
speaking prompts, paragraph
starters..., 1o produce {spaken &
written) texts in different academic
genres

jcaffolding students to attempt challenging tashks
The Multimodalities/Entextualization Cycle (MEC)

Designing parallel tasks

* tasks that are similar in terms of content and linguistic demands, but
with some meaningful variation

* Teacher demonstrates how to produce a text in a given genre, and then
engages students in guided writing {co-constructing a text with
students)

23
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jcaffolding students to attempt challenging tashks
The Multimodalities/Entextualization Cycle (MEC)

Designing parallel tasks

2 Teachers' concern: :
If they show students how to attempt a tasi:,

students may simply copy their answers, and
50 teachers may not know if the students have

achieved the target objectives

jcaffolding students to attempt challenging tashks
The Multimodalities/Entextualization Cycle (MEC)

Designing parallel tasks
Our argument:

“» If students are not supported in the linguistic aspect
and hence cannot express their content knowledge
accurately with language, it will be impossible for
teachers to know if students have achieved the target.

.. * "Scaffolding is not cheating” (Coyle et al,, 2010, p.131) "
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The Multimodalities/Entextualization Cycle (MEC): An Example

Grade _ HRSEDeRR Ty

Parallel Tasks

Task 1

Task 2

Food Detective:
Identify food items and
determine whether they
are healthy or unhealthy

Lunchbox creator:
Create a healthy and an
unhealthy lunchboxes

Teacher does the first task with
students (joint constroction)

Students are agked to attempt
the second tazh on Mrfm

(ie independent (=)
construction) N

4D

LRI

Integrate CLIL tasks into school syllabuses
(e.g. in the Taiwan school curriculum)

4

W T
2, M

ﬂuﬁmﬁu
T mE

& |1, BRSO TR ik
2. WRERE
1. [ R
A cERS
o Ll
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jcaffolding students to attempt challenging tashks
The Multimodalities/Entextualization Cycle (MEC)

Intended learning outcomes

nglish {lan legrnin jectives:
1. Identify and name some food items r'lf;i'_"ﬂtl “\'1
. Py I : = yocabwlary: lunchboe, sausage, fried
2 Ehﬁ?;;?mm (using the linking word drurnstick, pear milk tea, brocoodi,
carrot, sasame, tofu, kettucos, mushroom,
Health education [content) learning E’H-di:'-‘“'« "'E;m"'-'-tba'ﬂ“'f":d_- d:ﬂ- the
iactives: o0d Pyramid, contain, nutrien
M 1 y " sentence patterms:
1. Identify food itemns and their food groups v §+V+0because s+ kjare  [ADI]
2. Determine whether a meal is healthy or ¥ SeVeObecause S+ +0
unhealthy H\;genrn: a deseriptive repart _,/I
3. Create a food plate reflecting a healthy or
an unhealthy meal

Scaffolding students to attempt challenging tashs
The Multimodalities/Entextualization Cycle (MEC): An Example

|| . 1 |
Vol st W b e T i
T Y S -

GENL RS LERE-BF FE R |
arcEEmLdermE i
s w B Bmr g s 1

Students are provided
with language support
through bilingual notes.

Students are given the
pictures of food items
which are commaonly

seen im their daily life.
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$caffolding students to attempt challenging tashs
The Multimodalities/Entextualization Cycle (MEC): An example

|

T

FiEDE - E
ndabai

| Students ane glven a
graph, the Food
Pyramid, to learn

| about healthy eating.

Fi

B s o] Py o0 i il By o creoee
o P S e T S . B B

m wam wva T -
L L T ——

——e

T - Ty 1 0 | S

= W A4,

e ‘rh.-_\l alio nesd to read & 1
i descriptive report / an
el ~ Information text about

— e e
R

ta Fppaa =

Saay. e . . . G e E——

Sty . ] ] B 8 o ol . i

| the Food Pyramid.

$caffolding students to attempt challenging tashs
The Multimodalities/Entextualization Cycle (MEC): An example

Ll the Focd Fyramid fe plan your daily food choias

T Frosiaf Pyt Shevas hcras rasch of wiha yead et sheul
cowmas o oy skt | ). Tha shiaps of fha Food Pyramsd
shdras thas hypaa of Foods. and Srinks poogd fisid i o i
Faaalttry aurting. B haskees a0 M i Pualifry e Barlanced]

(27} it T

Introsduction:
Giving the definition of the Food
Pyramid and the punpose of
Lusingit

Thien ane Six shhsis, Tre top | Bral shall contains | FF)
e ook and drinks that ans rok resded lor good Faalin
Thary shouid BNOT B iakon svery dary, Tre socond o T
wintly ghakard contae thi s thal e needed fof good
Teesalth. Thitsy e you diffarent nuirieeis | § & and enorgy

Tt you nesd Kr good haalh. Healthy asing is about
| choosing e ight emurts om auch st~ 5

i Food o neod Pradin iharl you o
o nohéerse () ths baleros with overy meal. Howeer,
ot should mim ko ged the balance Over the day and over
et wvdabl. Saml Changus can reakn @ big Sfleance.

-

p
Description:
Sorme fagls about the Food
Pyramid, particularly the six
o Shelums

:

| Conclusion:
Some reminders of how o use

- " the Food Pyramid as a summary
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$caffolding students to attempt challenging tashs
The Multimodalities/Entextualization Cycle (MEC): An example

Led's organis the inkormation innthe | (RAPSL L bR B T @l
Following gragh by Mkng in the blanks AL ENASE2INRES -

o crcin B et arassers
Besowy By mnch of Wl pecpls ko s
Reading & Making Notes:
ezl i o) & shuten o o e students extract key info
crm Mt i covira e s WO e s oot vesin. ' ey Lhee bext nfo &
E‘ o I 1 00 N bt i e mmbe b e e prahie organizer.
3 [ —— '_#‘h'@m"‘
£ -
(==Y @Ml—“ﬂ“
e b T ki

Scaffolding students to attempt challenging tashs
The Multimedalities/Entextualization Cycle (MEC): An example

e cam Lo Bl 2 E &
— L e L :I|=13r:,.q gl AdRdA After learning about
it I e, vy ry by reai? | AR S some food items and
healthy eating,
Hre |f-|mrﬂlﬁ'] i Fudflry renil el mmm'“
! whether Chia-¥i has
a healthy meal and
— provide reasons for
Il,,-f = o< Y thelr evaluation,
Sgmdamad - qairstag Bar .

[- TR CPYIR YT [ [ AR PRI [T

Useful phrases are

Sttt o bk | |

’ ““-_ z b provided in the
[wq T i l. [ most bk e '-.-l "sentence-generating
Ak I aide | | |
-.._'.;H. : :.f_. : | boxes™ to help
\ [;_'.'_:_.;‘|'E&..'f._1.‘._";"[..—i_r-m-""]"--i F, students accomplish
~ this task.
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Scaffolding students to attempt challenging tasks
The Multimodalities/Entextualization Cycle (MEC): An example

[hrs i b o]

R e e L e
B i B B, s, T fad e . e

o v D i et EL R T IR T EET L A
N RS B e, Rl | @Ec R R rAR - EaAdR
B e e ] ' L1

for mmn g m b

B fiw o e e deer ey s s
. i 1 bz .
= - : :'_ :,_ s | = =
Farrir ey fe
1l |- [T

.....

— e Fall i L

“While students are engaged in entextualizing their experience, they may be given a paraliel
task, a task similar in terms of content and linguistic demands, but with soma interesting
variation. Teacher does Task 1 with the students to determine that Chia-Yi has an unhealthy

lunchbox, while in Task 2, students will indegendently evaluate whether Ms. Koo has a
b it i 3

$caffolding students to attempt challenging tashs
The Multimodalities/Entextualization Cycle (MEC): An example

JL et bn S efeirvra]
ey e g e T ]

T e Bl i’ ey |

Hibfh =gy g . pine = ey e i B V] R el | 3l - FRE T -
IR Ry S -l ey Mew s e a SwaE dioimafim—midEer =
[T d N CL Ll LEY B PO b e ey D [ R LR ] bred L - L

Tom ] i el ¥ TR

Ra'uls S e St e il w

Fmaig yrm e b b b g fm
1

AR e rrmy (¥ LT
- e By

1 bl e v S N

= e A e i e
Thuen e

Tl i e

T iy m re mooos ey o Sopenan
LILTF (A S

2 B m B b Pl Pl ey
§ morrmly

e S

=

Another parallel task asks stedents to create one healthy lunchbex and one unhealthy lunchbos,

They need to draw on their knowledge of certain feod iterms and evaluate whether they are healthy
or unhealthy.
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Scaffolding students to attempt challenging tashs
Reiterating the MEC

" What is this?
Hawe wou tried it}
< How often do you drink it?
— Let's watch a news video clip about it!

hitps/fyoutu be YyirdC2Xgol
HRNEEFENEELENEE
- DR TR
W AR S — R
FRA | ARENE . ANEE
SE0EGE - EERELIZMAE - E8
HEEWLE, JEATRENRSL
R

Scaffolding students to attempt challenging tashs

Reiterating the MEC

How o make pearl milk fea?
SEeiTe Introduction:
:.Hr:u::hu:uﬂ“h EFE T tea and how to make It

meﬁhup-nu”-il-hth.mmnhpﬂi
Theiry i iy’ ifd il id you Abed i ol Beemi bof 30 rrwses L 3
arad bl fhem ool foe arofher 31 mincies. kiakos sure fhey ane nok f 3

oo S0, o Ty il ik L | Ao i et o YU Blan rbd Description:

fosaahe s ey b oo hem. e ullbe mpoastia i chew | | @ Bst of ingradiunts

(o] Bem Kaxl, ksop Tem in wynup (B fof as long ea

possitie w0 it Fay DEcome swasel mal Sy chawsy Uil Doy s | needed and the steps to

e —— . follow, with some tips
L1

Sacond, pregans the Sguid bans, Maks 5 cup of s and sdd soms
| woesianen such s 10 tempoons of whits segar. To got a rics
wndl ey Raretar, B0 crwarsers [0 FLL Finaby, mis (250 &

mccop of tapkotn bakl with B sl les. Shaie B well and &
G of rice el mll das i ey

Iy s, W s fpFRans, et b B BLDH, (o S Mk &

n.q:dr:-_lr"h.l.

30

Conclusion:
a summary of the recipe

 for making pearl milk tea
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Scaffolding students to attempt challenging tasks
Reiterating the MEC

3 ncpol tes After reading the
' text, students malke
a thay Bquid base . nctsa by orgmalaing
F : the key info from
L _iyrig | 4, _white sugar the text into a
10 dwseEten ke pearls e it B8 the Sweetersr
and 1o keap them chewsy | indp the liquid base Efmlww::;‘
B ol , miain ingredients to
o — . rmake peard milk tea.
- f’ﬂ““““‘l g CrEaThEr . -
i tapiccs balk '|_ e thits 1o repilace (WHE)
bﬂlﬂmnﬁmm / mills for @ richer and
L milk moee craany flavour

Scaffolding students to attempt challenging tasks
Reiterating the MEC

:_—-'—:'.:'E'IZI & Apcording Do AP el re gL il youi bl @ cup of peddl milk bed every day duning
e 8 summer vacation, you will put on S kg, We don’t want to gain weight, but we all
likee drinking it. Can wou create a healthder cop of pearl mik wead 27
= You may select and use some words in the word bank to belp you. T
T ST,
1. i oup o e
hais | i, i Bpuidd biria =
il ! 2 I:"Eﬂlpﬂl:ml browr
'hm%
P T p—
R ) l ”"‘“"""‘"" | the baud base
Word bank . e
et . 2 minus v S ——
o e et il ™ skimimaed milk/almand milk
2 mindites; Brow Sugar; . 3 P m“ﬂux-.'- i = N
Mﬂﬁ;wm 1. pioga bath | '_.. o | bt This oo reptace (1] |
skimmed milk; almond milk bodl them and cool them | eshbiacessd | wadl Fox @ riche dad
2 teaspoons; 5 cups; ice; S W i e
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Achnowledgements

Special thanks go to Ms. Sally Kao for her assistance in designing some
of the MEC lesson materials.

Discussion & Lesson Planning Activities

e What are the three stages in the MEC?

e What is MEC?

2 ' _# What teaching and learning activities can
teachers design at each MEC stage?

e Why should CLIL lessons be designed
following such stages?

B

P
)

* Work individually and/or better still,
collaborate with your colleagus and start
planning vour CLIL Unit of Work using
the MEC framework &!
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Exploring factors that can localize the
global implementation of bilingual
education
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Fi8 A : Samantha CurleZi8/%
University of Bath
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Research interests
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HEEBIIEEA
Professor Samantha Curle

University of Bath

Doctor of Philosophy, University of Oxford

1 Sep 2014 — 30 Oct 2018

Award Date: 30 Oct 2018

Research Methods, Master of Science, University of Oxford

1 Sep 2013 — 30 Aug 2014

Award Date: 30 Aug 2014

Applied Linguistics, Master of Science, University of Oxford

1 Sep 2012 — 30 Aug 2013

Award Date: 30 Aug 2013

Linguistics, Bachelor of Arts, The Open University of Hong Kong

1 Sep 2006 — 30 Aug 2010

Award Date: 30 Aug 2010

Education, Bachelor of Education, The Open University of Hong
Kong

1 Sep 2006 — 30 Aug 2010

Award Date: 30 Aug 2010

My research interests are in the vast implications of the use of a second/third/fourth

language to teach and learn academic subjects in higher education across the globe;

including English Medium Instruction (EMI), and Integrating Content and Language in

Higher Education (ICLHE). My current research projects focus on Success in EMI.

Teaching interests

Alongside my interest in teaching topics in Applied Linguistics, I am passionate about

teaching Advanced Quantitative Research Methods (AQM) and the statistical computing
software R. I teach on the MRes in AQM, MA in Teaching English to Speakers of Other
Languages (TESOL), MA in Education, and EdD programmes. I am also the Pathway
Lead of the South West Doctoral Training Partnership for the MRes AQM, and the
Director of Studies of the Master of Research in Advanced Quantitative Methods.
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implementation of bilingual education
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DII’EGtﬂI" E'f StUd'EE, MREes in Advanced Quantitative Resaarch Mothods
University website: https://tinyurl. com/4ebb42b7

Research Interests: English Medium Instruction
« Success in EMI

L

All papers: https.imwww researchgate netiprofile/Samantha-Curle

40



[SREEEI]

& BATH

Overarching theme:

Exploring factors that can localize the global
implementation of bilingual education

« Defining Bilingual Education (English Medium
Instruction)

» Models of EMI

« English Proficiency — Does English proficiency
increase when studying through EMI?

« Academic Subject — do results differ according
to academic subject studied?

» Q&A - Discussion

& BATH

« Defining Bilingual Education:

= “education that aims to promote bilingual (or
multilingual) competence by using both (or all)
languages as media of instruction for significant
portions of the academic curriculum” (Fred Genesee,
2004)

+ Defined with respect to three features:
+ linguistic goals
* pedagogical approaches
+ levels of schooling

41
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£ BATH

 Basically: the use of two or more languages for
education

+ William Mackey (1970): Typology of bilingual
education
» Based on the distribution of these languages

throughout the entire learning environment
(structured and unstructured)
« The languages are distributed in time and space
(home-school-area-nation)
« Five types of school-home relation
« Nine types of school-environment relation
» Provides curriculum patterns

« Covers all theoretically possible types of bilingual
education

& i ‘

Pokrivitdkowvd [2013) provides the possible combinations of languages appled in
bilingual education:

Tabile 1: Language combinations in bilingual education

Combination | Explanation ,
L1+L2 |
instruction that combines L1 {(a mother language; the |
first language, a native language) with L2 (a second |
languape; the language of instruction thal is nol a
leamer's mother language but is used as an official,
state language in the country)

1

L1+FL instruction given in both L1 and FL (a language that is |
neither a learmer's mother language nor an official
language used in the country) [

L2 +FL
instruction provided in L2 and FL ,

FL1+FL2 I
instruction ghwen in two different foreign languages that |
are neither a learner' s mother language nor an official
language used in the country
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& BATH

* English Medium Instruction (EMI):

‘The use of the English language fo
teach academic subjects (other than

English itself) in countries or
jurisdictions where the first language of
the majority of the population is not
English.’

(Macaro, 2018:18)

& BATH

« Example contexts:
» Brazil

» Ethiopia

« South Korea

. T O STy
» 7Singapore =TS
- =5 i —
« ?England R dSan p= >
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& BATH

» Continuum: Content-focused €-» Language-focused

Content Language
Immersson CLIL Bl Speciic purposa

Figure 1 Continuum of additive bilingual programs that integrate content and language.

B

Traditional Caantant and
Englizh Language (Curriculum

Language Integrated desian/pali
asign/polic
Teaching ELT Leaming CLIL gn/policy)

English for Leaming

Academic XYZ subject

FPurposes English
EAF through
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Factor 1: Model of EMI (Mﬂﬂarﬂ 2{]13} '_:;i gy

+  Salection Model' — i the final stages of secondary aducabon students I"Ilﬂ'mlﬂ-
demonstrate a carain profickency level in English to study an EMI course (g.g. China,
Jagan) =+ teach 1o pass the proficiency test

= ‘Preparatory Year Model' = students graduating from secondary school are not sulficiently
praficeant in English. nead to study an intensive bridging programme o then go an ta
study an EMI course (a9 Kingdom of Saudi Arabia, the United Arab Emirates and
Turkey)] =+ take bridging programme

+  "Concurrent Suppon Model” = upper-secondary schoals ane eligible b ennall in EMI
programmes in a univessity, providad that they have the appropriate contant specialism
background, However, in this model it is assumed that the complexity or intensity of the

subject they now face requires them to be offered language suppor in addition 1o some
EAP or ESP courses (e.g Hong Kong, Italy) + more support

= 'Mudtilingual Model’ - imespective of the models above, MModel also features:

=  Some subjects / sessions | modules [ units | courses taught through English and somsa through
Eh firs! language (L 1) Medium OF Instrection
= AMNDIOR wilhin 28ssions - high levals of swiching batween languagas

=  (parhaps) ansuring na content comgrahansion problems, or ‘eased inlo’ EMI with the L1 MO
gradually tapening off. ISSUE: Inlemational sludens, do ol shane L1

«  'Ogirich Model - managers and teachers simply Dury their heads in the sand and pretend
that the problems do not axist {not recommended!] = no mondoang / evaluation

Factor 2: English Proficiency & Subject ;_}

JBATH

DE GRUYTER MOUTOM Applied Linguistics Review 2021: 1=-20

Dogan Yuksel, Adem Sorug, Mehmet Altay and
Samantha Curle*

A longitudinal study at an English medium
instruction university in Turkey: the
interplay between English language
improvement and academic success

https: /[ dol.org/10.1515/ applirew-2020-0097

Recensed August 28, 2020; accepted April 5, 2021;
published online May 181h, 2021
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& BATH

« Does English proficiency increase
when studying through EMI?

« Quantitative empirical study

+ Investigated whether English language
proficiency increases over time when studying
academic content through English Medium
Instruction (EMI).

« Also investigated whether an increase in
proficiency predicts EMI academic achievement

& BATH

« Public university in Turkey

+ Four-year period

+ Student English language test score data
« Grade Point Average (GPA) data

* Compared two academic subjects

1. Business Administration
» (a Social Science subject, n = 81)

2. Mechatronics Engineering

+ (a Mathematics, Physical and Life Sciences MPLS
subject, n = 84).
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Study 1 — Results — Business Administration | :

BS

Englsh Proficesncy Score
= TS

B

B ENIVERRITY OF

25 BATH

Engiah Proficency Soore

W | F i ol

T mparmned
Figuie 3; Imdréacse in Medhatronics Enginesding English lenguage pralicienty SCones oved lime,

« Statistically significant increase in English language proficiency
scores in an MPLS subject after four years

LRIVERSITY OF
E -
2
S i
Waar 1 Wit 4
Thres madsursd
Figure 1: Increase in Business Adminkstration English language proficiency scores owver time,
« Statistically significant increase in English language proficiency
scores in a Social Science subject after four years
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Study 1 — Results — Success & improv. '%BATH

« Business Administration
« EMI Success
« English Proficiency Increase

Table &: Linear regression output: improvement in English proficiency and EMI Business
Administration success.

AR? B Standardised @ R itvalue pvalu

Constant 0.2716 &0.07 35.339 «<0.000**
Improvement in English proficiency 1.47 0.531 0.28 5.023 0.000*"

« Improvement in English proficiency statistically significantly
predicted success in EMI Business Administration courses

EUNIVERRITTY O

Study 1 — Results — Success & improv. '%BATH

« Mechatronics Engineering
« EMI Success
« English Proficiency Increase

Table 5: Linear regression output: improvement in English proficiency and EMI Mechatronics
Engineering success,

AR B Standardised g R tvalue pvalu

Constant -0.014 &2.46 30.790 «<0.000™*
Improvement in English 0.168 0.05%4 0.002 0.416 0.6
proficiency

« Improvement in English proficiency did not statistically
significantly predicted success in EMI Mechatronics
Engineering courses
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Study 1 — Discussion — English Improv §: BATH

1. QOverall Finding:
= Students’ general English language proficiency
statistically significantly improved after four years of
EMI study (MPLS and Social Science subjects)
» These results support perception research:

« EMI lecturers (Belhiah and Elhami 2015; Dearden and
Macaro 2016)

» EMI learners (Macaro and Akincioglu 2018)
» Further Research (still unknown):
« improvement in English proficiency leads to

« students getting ‘better’ jobs after graduating from
EMI programmes (Ugar and Sorug 2018)

« improves students’ career prospects (Huang and
Curle, 2021) and therefore their ‘social standing’
(Macaro and Akincioglu 2018)

Study 1 — Discussion — Success BATH

2. English improvement and EMI Success

+ Significant predictor of success in Business
Administration (Social Science)

« Mot a significant predictor of success in Mechatronics
Engineering (MPLS)

= EMI might not ‘kill two birds with one stone’ (Hu and
Lei 2014; 552); that is, increase academic content
knowledge, as well as increase English language
proficiency, particularly in an MPLS subject.
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Study 1 - Implications for local context I@BATH

 Policy Makers:
« Avoid a ‘blanket’ EMI policy
« Should be subject-specific

« EMI Lecturers:

* MPLS lecturers: an improvement in English
proficiency may not be a key determining factor of
students’ academic success.

+ Conceptual knowledge (abstract concepts / formulae)
might contribute more to Success

Questions to ponder & AT

b
¢
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Food for thought €50 BATF

How does student proficiency affect your
teachrng experience?

2. How does your own proficiency affect your
teaching experience?

3. How do you handle any challenges that a lack
of English proficiency creates?

4. Do you think your students’ English improves
while/after studying through EMI? Share your
experience.

5. Do you think more interaction in EMI classes
would increase proficiency?

6. How do we create opportunities for students to
interact more in class?

Factor 3: Career Prospects

Rt

Journal of Education and Work

RS L (FTiad) | O] poutal lreshefugr. hilDs. i Lind foaling iomuiolt oD

Higher education medium of instruction and
career prospects: an exploration of current and
graduated Chinese students’ perceptions

Hongdu Huang & Samantha Curle

T cite this amche: Hongdu Huang & Samantha Curle (3021 Higher sducation medium of
instruciion and canser proapects: an exploration of current and graduated Chinese shudenits’
peenaptons, Journal of Education and Yok, DOC 10, 10801 365060, 2001, 1535617
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Motivation to implement EMI %,?BATH

» Rapid increase of EMI to teach academic subjects in
universities globe universities (Hu 2019)

« Attract international students / academics

» Increase local student English proficiency &
employability

» Raise university profile: research, ranking (Curle et al,
2020)

« EMI is viewed as an important strateqgy for developing
a modernised Higher Education system and
strengthening a nation’s cultural, academic and
economic competitiveness in the world (Hu and Lei
2013)

Study 2: Research Questions @BATH

1. Do students think EMI affects their career prospects?

(1a). Do students perceive EMI as improving their English
proficiency, and therefore positively affects their career
prospects?

(1b). Do students perceive EMI as negatively affecting
content learning, and therefore negatively affecting their
career prospects?

2. How can the EMI Finance programme in focus be
improved to benefit students’ career development?
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Study 2: Context BATH

» Public University (i.e. state funded) in China

* Business School
* Finance Programme

* ‘Chinese-English bilingual programme’: 70%
through EMI

» Partial EMI programme, categorised by Macaro
(2018) as a ‘Multilingual Model': a hybrid rather
than 'English only’ use of language

Study 2: Sample and Method BATH

= 50 current undergraduate students

« 50 alumni (i.e. students that had already graduated
from this EMI programme)

* Mixed Methods

+ Questionnaire
A six-point Likert scale
= Participants’ demographic information
= Participants’ perceptions of EMI and career prospects
« Participants’ evaluation of the EM| programme

« Semi-structured interviews
« 20 students (10 current UGs, 10 alummni)
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Study 2: Interview Results

[EEEREI]

v UNIVERSITY OF

255 BATH

1. Do students think EMI affects their career prospects?

(1a). Do students perceive EMI as improving their English
proficiency, and therefore positively affects their career

prospects?

Theme Code Frequenc
English Prafciency and Canesd Prospects Expands caneer chaices T8 {909
—a ERiglish s 'One mane sidil 12 |6

Eraldes further study abeoasd 12 {609

Prederence for bnglish-demanding jobs 9 (45%)

o bl aian 7 (35}

Professional qualifbcation 6 |30}

Aogeis (o advanded information im English 6 (309

DE'W}D'FII'I‘IEI'I! al nande mdustry 5 125%)

Potential for promotion 5 (25
Content Learning and Jorecr prospects Efficiency 11 {55%:)
—I'-El'lghﬂ'l profciency Oheates Compeebsension issueg B a0

Ciericulurm prosissan B (40m)

Enablsy further study B (400

=+ Sudents’ low English proficiendy 6 {30%)

—=Other abilitses o |20

—= G 3 15%)

Study 2: Questionnaire Results

1. Do students think EMI affects their career prospects?

v UNIVERSITY OF

255 BATH

(1b). Do students perceive EMI as negatively affecting
content learning, and therefore negatively affecting their
career prospects”?

-

1.

Both Current and Alumni students:

EMI - beneficial to career prospects (M = 4.05, SD = 0.84)

Most agreed: studying content knowledge through English
could improve their English proficiency.

97% believed English proficiency
* brings better career prospects
« expand career choices

Agreed - less content was taught - but denied this negatively
affect career prospects
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EUNIVERRITTY O

Study 2: Results %

2. How can the EMI Finance programme in focus be
improved to benefit students’ career development?
« Most participants agreed this EMI Finance programme is‘had

1.
2,

Study 2: Discussion & Future Research fla&:

prepared them well for their future/current job

60% suggested increasing content courses in timetable

Increase opportunities for English language production (e.g
embedding oral presentations into course assessment)

Replace currently used Chinese translated textbooks with
original English versions

Improve EMI teachers’ English proficiency through further
training (or by hiring foreign content teachers)

Teach ‘deeper’ content knowledge by using the first language
(L1, i.e. Mandarin Chinese) when explaining content

Initially divide students into different classes according to their
English competency

« EMI improves English proficiency = boosts career

prospects

« Finding in ling with previous studies that have argued this to be the case (see
Belhiah and Elhami 2014; Ellili-Chenf and Alkhateeb 2015; Li and Wu 2017) =
direct correlation studies are needed

« Benefit of EMI and increased English proficiency: expanded
career choices - companies for which they can work, or being
able to work in other industries unrelated to Finance.

« Similar to findings in Zhang's (2017) study: EMI teachers and students said it
afforded them the opportunity to work in vared international businessas and
organisations

« Further longitudinal studies are needed: tracking students after graduation

55



[%;E;E;EH]

* Increased English pmﬁclency due to EMI = greater
opportunities to study abroad
= Finding in line with EMI motivation studies in China: Jiang, Zhang, a
May 2018).

« In contrast with European studies: working abroad is an important
perceived benefit of EMI (Dearden and Macaro 2016, Rhodes 2018),

« Owverall, these findings highlight a perceived connection between
increased English proficiency (due to EMI) and career advancement.

- However, we echo participants in Hu, Li, and Lei (2014) study who
question this presumption and call for further empirical studies to be
conducted on this.

« Replicated studies in different contexts

+« Comparative context siudies are neaded

EUNIVERRITTY O

BATH

Study 2: Pedagogical Implications LA

1. Curriculum design should be re-evaluated
= examine whether the curriculum is effective in fulfilling students’
expectations:
= improving English competency without compromising content
learning
= Career aspirations are being met

+ Content course curriculum should be adjusted - ensure that EMI
graduates are not at a disadvantage compared to their CMI

peers.

« A thorough needs analysis of the curriculum and how it may or
may not be meeting students’ needs is necessary.

« Adjustments then need to be made accordingly.
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Food for thought %“5 BﬁTH

Do your students think EMI increases their
career prospects?

2. How does this affect their motivation to learn
through EMI?

3. Do you think job prospects is a good motivator
to teach through EMI? Why or why not?

4. How does the rationale of increased career
prospects and implementing EMI affect
teaching and learning in the classroom now?

5. Do you feel you teach ‘less content’ because
you are teaching through EMI?

6. How can we solve this issue/problem?
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Resources Slides .......... %BAT[—]

The remaining slides are for reference
- sharing some useful resources ©

Learning
SHARED RESPONSIBILITY
Content subject Who doss whtat, when, 2E‘hrmugu
achens where, how and why?
This is what Pedagogies thatare  This is what
content subject based in seeing Iangufﬂe English language
teachers are as a resource formaking  teachers are
responsible for meaning responsible for
A metalanguage
Research
Professional

development
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Teaching and Learning Cycle @BATH

ﬂr.u"'-"*""'"d": Pedieoey &y,
£ W,
%

o
-:I‘

Cingaing
development of
the: knowledge

(Pakas & Forey 2016)

Language Across the Curriculum Professional Developme

ran=.

e Ty
= Ml e s i ey o s ey . [ D G b g e g e i .

PSSR I S T - ]

http://www.lacpd.net/

LACPD.
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B ENIVERRITY OF

55 BATH

eflecive analysis, argument and refieclion

STELLA COTTRELL

MmN copy bestseling author

References: Literature Reviews i BAT[—]

= Cure, 5., Jablonkai, R.. Mittelmeier, J., Sahan, K., & Veitch, A. (2020).
English Medium Fart 1: Literature review. In N. Galloway (Ed.) English in
higher education (Report Mo, 978-0-86355-877-8). British Counacil.

hitps-iAwanw. leachingenglish.orguukysitesiteacheng/files/LO20 English HE it review FIN
AL pal

= Macaro, E., Cure, S_, Pun, J., An, J., & Dearden, J. (2018). A Systematic
Review of English Medium Instruction in Higher Education. Language
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References: EMI Success BﬁTH
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About the Speaker
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PhD in Queensland University of Technology, Australia
MA in Macquarie University, Australia
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» Have been to cram schools, learning English during 2™ year in elementary
school and 2™ year in junior high school.

= Sister is a role model =5mart and independent.

= Interesting in learning English from high school.
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» Fundamental knowledge in Chinese textbooks.

» |deas, pictures, extending knowledge
(MEERZUA4) in English textbook.

Mrection of Polaris {15 W B8 BRI

Pivtana s rikvation gl
0TI e T 0
b rradic ul obamicy

» Almost all sentences in English and important ideas or
scientific nouns in Chinese.
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Senior High School Students’ Motivation to Learn in CLIL Instruction

Hui-Ju Wu!, Lung-An Shen?, Pai-Lu Wu?
! Assistant Professor, Center for Teacher Education, Cheng-Shiu University, Taiwan
2Assistant Professor, Center for Teacher Education, Cheng-Shiu University, Taiwan

3Professor, Center for Teacher Education, Cheng-Shiu University, Taiwan

Abstract
In line with the “Bilingual Nation 2030 policy”, the Ministry of Education announced 50 senior
high schools in June 2021 to conduct bilingual instruction experiments in the 110 academic
year. In light of this, the researchers are interested in the senior high school students’ motivation
to learn in Content and Language Integrated Learning (CLIL) instruction, and therefore
conducted this study. There are two research purposes. First, it is to understand the current
situation of senior high school students’ motivation to learn in CLIL instruction. Second, it is
to analyze the differences in students' motivation to learn in CLIL instruction with different

background variables.

Keywords: CLIL instruction, motivation to learn, senior high school students, ARCS

motivation theory
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Teacher Discourse in a CLIL Course for Fourth Graders in Taiwan

Chi, Shih-Ya. Graduate Institute of Children’s English
Lai, Cheng-Ji. Department of English,
Lin, Vivien.  Graduate Institute of Children’s English

123National Changhua University of Education

Abstract
Although bilingual education has been implemented at some schools in Taiwan, there are still
many challenges on how to enhance learning outcomes with effective teaching. Content and
language integrated learning (CLIL) is an educational approach that integrates learning content
along with a foreign language (Mehisto et al., 2008). At present, there is no standard teaching
discourse for CLIL teachers, making it a gap to fill for this study. It is therefore important to
pay attention to teachers' language use because CLIL teachers are usually non-native speakers
of the target language, which make this form of education challenging not only for students but

also for teachers (Dalton-Puffer, Nikula, & Smit, 2010).

Keywords: CLIL, Social Studies, Teacher Talk, Classroom Discourse, hands-on teaching

176



[OEEERSRN1]

FEIR I REREFE KT Y hCLIL k%

Dr. Evangeline Cheng
Assistant Professor, Department of Music, National Pingtung University
Email: evangelinecheng@gmail.com
Abstract
Research background
Due to the Bilingual 2030 policy in Taiwan, the National Development Council and the
Ministry of Education work together to raise the public and the young generation’s English
proficiency and international competitiveness. One of the policy’s six goals is ‘accelerating
the development of bilingual higher education’
(https://www.ndc.gov.tw/en/Content_List.aspx?n=BF21AB4041BB5255). Therefore, majority
of the universities start to encourage faculty members to use English to teach undergraduate
and postgraduate students in their professional subjects in recent years. In order to promote
internationalisation for our university and to improve students’ communication skills in
English, the researcher has been teaching various courses using CLIL (content and language
integrated learning) as a main classroom delivery method in a range of subjects since 2020.
Although the researcher has working experiences in London for 7 years as a college lecturer
and music therapist, the teaching task is not an easy one at all due to major differences of
cultural background and students’ mother tongue. This study aims to investigate the students’
learning in content knowledge, English communication skills and other aspects during a
course named ‘music and health’ in general education in 2021 to 2022. It also aims to help the
researcher’s understanding and utilisation of different course delivery methods and their
effects to better equip oneself lecture preparation in the future. The students come from all

different majors in the university in a wide range levels of English abilities.

This research is a mixed method action research. The designed research questions are: how
does CLIL affect undergraduate students’ learning and comprehension on the content subject
and on the English communication? What are the other perspectives of the students’ learning
experiences when providing CLIL environment in the music and health course in general
education? In order to answer the research questions, the researcher utilised an end-term
questionnaire, students’ progress work portfolio, students’ feedback document and the lecturer’s
own reflection journal entry for empirical data collection. For data analysis, the researcher uses

descriptive statistic and documentary analysis to generate themes from the data.
There are totally 54 students enrolled in the course and 34 students filled in the end-term
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questionnaire. The response rate is 63%. The initial research findings indicate that: (1) singing
is an important motivation for the students to learn English and to building up group belonging
in the course; (2) team working and presentation have influenced the students’ English
communication and peer learning; (3) situated in CLIL environment seemed to help with the
students’ openness towards participation, group co-operation, acquisition of a new content body
of knowledge and reduce resistance of learning a foreign language.

This research contributes to tertiary music education in CLIL teaching. The research
findings may be of interest for faculty members in the universities, the management teams in

higher education and for the policy makers.

Keywords: CLIL, music and health, higher education, bilingual education
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Bilingual Education in Rural Taiwan: A Glocalized Course Design and

Practice*

Ming-Fang Lin
Kaohsiung Municipal Shanlin Junior High School
Language Center, Shih Chien University (Kaohsiung Campus)
Abstract

The launch of the new twelve-year curriculum and the 2030 bilingual policy have
promoted the implementation of bilingual education in Taiwanese primary and high schools.
Most teachers adopted content and language integrated learning (CLIL) approach to teaching
different subjects. However, whether this teaching approach is appropriate for the bilingual
education in rural areas remains unclear because most students there tend to be English low
achievers. Since bilingual education in rural Taiwan has received relatively less attention, to
bridge this gap, this study aimed to explore rural junior high school students’ perceptions
towards a glocalized course design on Hakka rice noodles in the bilingual home economics
classroom.

Participants were 29 eighth graders from a special remote junior high school in Kaohsiung.
The course was designed according to Coyle’s (2015) 4Cs framework, and involved 10 sessions
implemented in 10 weeks. CLIL was adopted to execute the teaching activities, such as English
reading on Hakka rice noodles, introduction to ingredients and steps of making Hakka rice
noodles, writing English invitation emails, making Hakka rice noodles, making the infographics
for Hakka rice noodles, group oral presentation, and peer feedback. After the 10 sessions, all
the participants were asked to fill in a perception questionnaire, adapted from Lin et al.’s (2022)
study. This questionnaire included two parts: 21 items of 5-point Likert-type scale and 5 open-
ended questions. The collected data were both qualitatively and quantitatively analyzed.

Results showed that the participants had a positive attitude towards this course. They
indicated the strengths of this glocalized course, such as learning both subject content and
English at the same time, having a chance to understand Hakka culture, and getting a lot of fun
through the hands-on activities. On the other hand, the participants also indicated their learning
difficulties in writing English invitation emails and group oral presentation. This study

concluded with several pedagogical implications for the bilingual education in rural Taiwan.

Keywords: rural area, bilingual education, glocalization, CLIL, learners’ perceptions
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Globalization in France: The changing of Breton language
Ming-Chia Hsin

Master, Department of Education, National Taiwan Normal University

Abstract

French University’s Language policy has been over turned for the past three decades. Beyond
it, Globalization is such an encompassing change in French polity, economy and society. In this
study, globalization as strong trends have challenged the principle of French university’s
language policy. Since the Toubon Law came into force in 1994, it means that professors and
students were forbidden to use foreigner languages in French universities’ lectures, only French
would be allowed in education system. The main purpose of this law was to oppose
Globalization trends in France, which became a notable model for anti-Globalization. However,
in the closing decade of the twentieth century, with the growth of global business and trade,
improved technology, and higher education institutions were increasingly becoming
corporatized and were developing closer ties with industries in market ideology. The pressure
came out from the global marketplace that forced French government reconsider their situation
and change their attitude to deal with Globalization. In 2013, The Fioraso Law was taken effect,
which purposed to ease The Toubon Law by allowing universities’ faculty and students to use
other languages in teaching. It symbolized that French government had made a policy U-turn
in language issue. Besides, French government also want universities to move forward into
competitive global higher education market. In this period, almost 20 years, French government,
companies and citizens have quite different perspectives in language policy. The purpose of this
study is to analyze their reaction and reasons by using historical sociology method, focusing on

the process of two language policy, The Toubon law and The Fioraso Law, in France.

Keywords: French higher education, the Toubon Law, the Fioraso Law, language policy.
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The Exploratory Research on Schools Promoting Bilingual Education for

Laggard Students, Resource Class Students and Special Education Students

Chen, Kuan-Ying

Abstract

It is the National Policy to develop Taiwan into a bilingual nation by 2030. The authorities
have been carrying out the Bilingual Education through Teacher Education Centers as well as
schools willing to participate in the projects; yet, there is still a long way to go in terms of
progress and the availability of qualified teachers.

When schools have decided to transform themselves into bilingual schools to meet the
government’s policy, those laggard students, resource students and special education students
are concerned: will they suffer from even greater difficulties in learning?

The purpose of this study is to explore the influences the Bilingual Policy may bring to the
laggard students, resource students and special education students. In addition to that, this study
also intends to understand the practical difficulties of carrying out Bilingual Policy from the
perspectives of laggard students, resource students and special education students. The
anticipation is to develop a proper teaching method and a better learning environment so that
all students can benefit from such a policy and no one will be left behind.

Interviews were adopted in this study. The students, teachers, parents and the administration
supervisors were interviewed. Their opinions were collected and analyzed for Bilingual Policy
implementing strategies.

The findings are as follows. The practicing of Bilingual Policy without proper planning
will widen the learning gap between the regular students and the students with special needs.
Moreover, languages will hinder students from learning professional subjects. It is best to teach

students in accordance with their aptitudes.

Keywords: Laggard students, Special education, Bilingual education
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The Pathway of Literalized Language Learning and Evaluation for

Teachers Education Specialized in Indigenous Languages for Secondary

Education

Chien-Lung Wang
Professor/Department of Education/ National Taitung University

E-mail: wel@nttu.edu.tw

Abstract

Based on UNESCO's definition of "critically endangered languages" and the improvement
of the endangered status by developing writing system of the languages, this article first
discusses the writing systems of Indigenous languages in Canada, New Zealand, and Hawaii.
In fact, Taiwan developed the writing systems of indigenous languages according to law in 1995,
and developed a variety of relevant teaching materials and the rigorous Indigenous language
proficiency certification based on it. The National Language Development Law promulgated in
2019 stipulates that after 2022, Indigenous languages will be included in the formal curriculum
of secondary schools, so it is necessary to cultivate young teachers with expertise in Indigenous
languages. However, "National Language Advanced Certification" forms the threshold for
obtaining teacher qualifications for them. The related university for teacher education needs to
invite student teachers with intermediate and advanced levels of language proficiency
certification to strengthen their listening, speaking, reading, and writing abilities, and must

enable the realization of the ideal of cultivate teachers specializing in Indigenous languages.

Keywords: Teacher Education, Indigenous Languages, National Language Development Law,

Indigenous Language Proficiency Certification, Endangered Languages
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Mentoring ESL Novice Teachers: Reflective Practice

Presenter: Shiao-Wei Chu, Mount Dawu College, National Pingtung University
Co-Author: Ibtesam Hussein, College of Letters Arts and Social Sciences, University of Idaho

Abstract

Mentoring ESL novice teachers during practicum is a vital first step towards a
successfulteaching career. Having an effective mentoring experience might have a lasting
impact onmentees, mentors, and learners. The role of mentors is significant in making the
mentoring experience effective for their mentees. To make the transition to workforce for ESL
graduates, mentoring should be perceived as a supportive and collaborative relationship
between thementees and the mentors because both novice and experienced teachers could
benefit from each other. According to Schwille (2008), mentors will “gain deeper insight into
their own teaching when mentors and novices together plan, teach and reflect” (p. 164). In other
words, beginning teachers (mentees) should be willing to work with their mentors and not only
rely on them. Still, mentors might face many challenges in their efforts to support and guide
mentees due to the lack of well-structured practicum courses. The most common challenges
include unrealistic expectations, unfair manipulation on the part of the mentor/mentee, over-
dependence on the mentor/mentee, ineffective mentor-mentee pair, and so on. Meanwhile,
administrative support and assistance should have a well-structured plan for both mentors and
mentees. Having such a supportive plan would help mentors know what mentees need to work
on to meet their needs.

Hudson (2007) suggested five factors that affect the mentoring process, including Personal
attributes which refers to building a trusting relationship between the mentor and their mentees;
System requirements refers to helping mentees understand the system and the culture of the
new school; Pedagogical knowledge indicates teaching practices that mentees need to know;
Modeling is how mentors can be exabit a high-quality modeling to their mentees; Feedback
refers to how often mentors give their mentees feedback. Even though these five factors are
found to be effective (Cartwright, 2008), the mentor-mentee relationship might encounter some
difficulties that impact the mentoring process. For example, the mentor-mentee relationship
lacks significant contribution of bonding to the learning outcomes.

The purpose of this study is to examine the perspectives of ESL mentors on the challenges
they have faced mentoring novice teachers during their practicum. Five ESL instructors who
are from two different universities have extensive experience mentoring novice ESL teachers
in different programs. A narrative research approach will be used, and one-on-one interview

will be conducted via Zoom. Researchers will use narrative analysis to understand how
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participants construct story and narrative from their own personal experience. That is, a
thematic analysis will be used to analyze the data to identify certain patterns and themes
emerging from the interviews.

Thus, the aim of this study is to understand the struggles and difficulties ESL mentors have
faced in their attempt to make the mentoring process effective for their mentees, particularly
there are not many studies that have investigated the challenges that ESL mentors might face
during the mentoring process. It would also help gain a better understanding of what might
impact the mentoring process. Therefore, within a supportive and collaborative mentoring
relationship, mentors employ practices including coaching, facilitation, guidance and reflection
on experiences. By doing these, learning takes place through the sharing and transmitting of

knowledge and experience between mentors and mentees.

Keywords: mentor-mentee relationship, narrative research, mentoring challenges, practicum

courses, thematic analysis.
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Exploring the potential of translanguaging for supporting subject teachers

at higher education
BT KB AR ERT EPRILE

Presenter: Dr. Jason Man-bo Ho (jasonhmb@gmail.com)
Affiliation: EMI Development Center, NPTU (September 2022 onwards)

Abstract

From its origins in English/Welsh education, translanguaging is no longer considered to
only refer to the linguistic behaviour of bi/multilingual speakers. Scholars of bilingualism,
including Ofelia Garcia, Angel M. Y. Lin, Jasone Cenoz, Durk Gorter and Li Wei, have
expanded the original Welsh concept from linguistic into theoretical, pedagogical, social and
political dimensions. Translanguaging, “the ability of multi-lingual speakers to shuttle between
languages, treating the diverse languages that form their repertoire as an integrated system”
(Canagarajah, 2011, p. 401), has attracted quite a number of educators from primary to tertiary
levels. Studies have shown that translanguaging practices in the classroom contribute to
increased student participation, better interpersonal relationships and a deeper understanding of

the material (Arthur & Martin, 2006; Creese & Blackledge, 2010; Lin & Martin, 2005).

Garcia and Kleyn’s (2016) argued that translanguaging recognises and leverages the whole
of students’ linguistic repertoires, responds to the linguistic reality that their multilingual
abilities form one integrated system, allows educators to develop pedagogical practices that
build on learners’ abilities, and empowers students through the ownership of their linguistic
abilities and use. After observing 100 lessons, of which about one-third of them involved the
use of translanguaging in the classroom, Lewis et al. (2013) concluded that such integrated use
of languages is effectively conducive to ‘understanding, speaking, literacy, and, not least,

learning’ (2012, p. 1).

As Caruso (2018) points out, literature on applying translanguaging in primary and
secondary education has only started to emerge in the last decade. For example, CUNY has
published a guide on the use of translanguaging to teach writing to students from early years to
high school (Espinosa, Asceni-Moreno & Vogel, 2016). Li and Zhu’s (2013) ethnographic study
looked at the translanguaging space that Chinese university students in the UK actively created

in their interactions and found that their translanguaging practices played an important role in
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identity articulation and negotiation. Wang (2016) investigated what teachers and foreign
learners of Chinese in China’s universities thought about translanguaging practice. While
teachers seemed to have mixed attitudes towards the practices, students were more welcoming

of translanguaging pedagogy.

The aim of the presentation is to introduce a research plan for a classroom study to
investigate subject teachers’ and students’ perceptions of translanguaging practice in the tertiary
classroom in a Taiwan university. One of the intended outcomes of the research project is to
create a pedagogical strategy that leverages translanguaging as a strategy for teachers and
students to use their diverse linguistic, cultural, and social capital for the benefit of learning
inside and outside the classroom. The proposed study is expected to be a year-long longitudinal
study to be conducted at a Taiwan university. To understand the learning process and experience
of students and to explore the effectiveness of translanguaging, I will adopt Blommaert and
Dong’s (2010) ideas to collect ethnographic fieldwork data through classroom observation,
field notes, and interviews. It is hoped that the proposed study on translanguaging can contribute
to Taiwan’s commitment to developing into a bilingual nation (according to National
Development Council’s 2018 blueprint). Findings from the proposed study on translanguaging
scaffolding, as Pineda and Tsou (2021) propose, along with transmodal scaffolding and Content
and Language Integrated Learning (CLIL), would also be of value to school administrators,
curriculum designers, and content and language educators in the planning and implementation

of professional development.

Keywords: Translanguaging, higher education, EMI, bilingual/multilingual education, teacher

education
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A discussion of digital reading and paper reading on word-recognition

Chin-Ya Fangl, Shin-Feng Chen2
Teacher Education and Careers Service /National Kaohsiung Normal University1
Department of Educatino/ National Pingtung University 2

E-mail fangchinya@gmail.com

Abstract

The Covid-19 virus is coming soon. In 2021, last year, New Taipei City announced the
suspension of classes first, and then all the primary and secondary schools in Taichung were
suspended. In 2022 this year, with the number of confirmed cases in Taiwan exceeding 10,000
and approaching 100,000, physical classes will be stopped. However, under the need of non-
stop learning, teachers conduct online teaching, and at the same time, there must be a digital
learning progress platform to check to understand the students' learning situation. At the same
time, under the epidemic, although digital reading and distance education have emerged as the
times require, reading teaching that combines the dual reading literacy of paper and digital is
more suitable for current learning.

This research uses a retrospective survey method to understand the usage of the "Learning
Island" in the literacy learning platform Literacy Treasure Island developed by the team in all
parts of Taiwan. Feedback from users, to unify the features of the design of the digital platform
for literacy, and to understand the needs of teachers and students from the suggestions for
improvement of the website design. In the future, the website can be more tailored to the

learning needs of teachers and students .

Keywords: digital reading and paper reading - the instruction of word-recognition -~ digital

platform
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National policy and local practice: A case study of the practice of bilingual

instruction in Taoyuan City's elementary school

Tsai Pen Jung, Liao Pei Chen, Wang Shu fen

Department of Social and Regional Development, National Taipei University of Education.

Abstract

This article focuses on the practice of bilingual instruction in elementary schools at Taoyuan
City, and selects a public elementary school that implements bilingual education as the research
field. The study employed in-depth interviews and yielded thenfollowing findings. The
important characteristics of bilingual instruction in case schools include: the implementation of
English as a Medium of Instruction (EMI) based on practical subjects, bilingual instruction
depended by English-specialized teachers, self-planning and design of teaching materials, and
the proportion of Chinese and English used in classrooms is not equal, and the implementation
of formative assessments. There are four main items in the suggestion and evaluation of
bilingual instruction: In-service bilingual teachers believe that the procedure of teaching
preparation should be established to enhance subject concept, knowledge and teaching ability.
Secondly, the administrative side must provide sufficient teaching resources and full support in
order to reduce the huge teaching pressure. In addition, the implementation of EMI in primary
school classrooms is extremely difficult and cannot be fully implemented. Finally, it is
suggested that the goals of bilingual education and pre-service teacher education should be

planned and established as soon as possible.

Keywords: bilingual instruction, English as a Medium of Instruction, content and language

integrated learning, elementary schools at Taoyuan City
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A Case Study on the Promoting Implementation and Dilemma for Bilingual
Education in school, on The Perspective of Policy Instruments: A National

Junior High School of Hsinchu City as an Example

Chang Wei Ting, Huang Lung Wei

Department of Education and Learning Technology, National Tsing Hua University

Abstract

Since the National Development Council released the ” Blueprint for Developing Taiwan
into a Bilingual Nation by 2030” in 2018, schools have begun to invest in the planning and
implementation of bilingual education under the promotion of the central policy.

Although there are general policy directions and visions, as for how to implement bilingual
education in schools, each school has different understandings of bilingual policy and its
derived bilingual education promotion strategies. In the process of exploration and
implementation, it also faces the dilemma of conflict, ideals and reality are different.

Based on this, this research hopes to study the current situation, predicament and improvement
strategies of implementing bilingual education in national junior high schools, and use the
theoretical analysis of policy instruments to try to find feasible ways for the development and
implementation of bilingual education in schools.

By interviewing the principals, directors, and teachers of a national junior high school of
Hsinchu City , supplemented by document analysis for data collection and analysis, the results
of the research are listed as follows:

Based on the above preliminary research findings, the researchers will try to analyze the
implementation of bilingual education in national secondary schools by using five types of
policy tools proposed by Schneider & Ingram (1990): Authority, Incentive, Capacity, Symbolic
or Hortatory and Learning. Analyzing the current situation and predicament, and try to put
forward feasible improvement strategies for the implementation of bilingual education in the
school of this case, hoping to provide a reference for schools to implement the improvement

strategies of bilingual education.

Keywords: Bilingual education, Case study, Policy tools
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A Bibliometric Analysis of Bilingual Education Research Taking the

Web of Science as an Example

Jr-Yan Shen,Chuan-Chung Hsieh

National Tsing Hua University
Abstract

Bilingual education is an educational phenomenon that spreads all over the world. The
motivation of this study is to understand the progress and the trends of bilingual education,
establish an academic knowledge-based and guide future research direction. The method of this
study uses Web of Science as the database and use Histcite ~ VOSviewer for analysis. The
research purpose of the study is to understand the number, the growth trend and keyword co-
occurrence analysis of bilingual education research.

The results of this study found the growth trend of bilingual education research was in the
develop stage from 1968-1978; the period from 1978 to 1988 to 2007 was a stage of growing
gradually; and after 2017 was an explosive phase. The keywords co-occurrence analysis of
bilingual education was expanded with the themes of "bilingual education”, "language", and
"education" before 2007; between 2008 and 2016, the themes of "bilingualism" appeared, and
its goal was to develop bilingualism and cross culture ability. It's worth noticing that the theme
of "Translanguaging" appeared, the concept of translanguaging learning is a language teaching
method and a complex but fluent dynamic language practice.

According to the results, the following suggestions are as follows: First, bilingual
education focuses on teaching practice in Taiwan nowadays, and it is suitable to develop in-
depth theoretical research. Then, create an equality bilingual environment also integrate
bilingual education with localization and community. Moreover, use translanguaging teaching
to inspire students’ creativity. Last but not the least, foster critical thinking by bilingual

education.

Keywords: bilingual education, bilingualism, translanguaging, bibliometric analysis
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A Study on Students' Learning Attitude in the Implementation of Bilingual

Science Teaching in Elementary Schools

Hrpe s T a2
IRz d A RT AR S REE ] e Ly g
PR A RT S fRPERT R

Abstract

Content and Language Integrated Learning (CLIL) refers to the combination of students'
own learning content and foreign language as a field of learning in an educational environment.
Due to the practice of CLIL integrating subject content and English in different schools, it can
be divided into "hard" CLIL and "soft" CLIL, no matter which teaching form, bilingual science
teaching in elementary schools should be used to promote students' bilingualism Scientific
learning literacy; in such a teaching environment, teachers must assist students to accept and
produce alternate language use, including the teaching of translanguaging concepts and code
switching. However, most of the content of bilingual science teaching is based on the theoretical
basis of foreign countries, but few investigations are carried out from the perspective of
students' learning. Therefore, this study is based on the students' own feelings about English
after bilingual science teaching, to be the survey content of the students' learning attitude.

In this study, a School A in Taipei City and a School B in New Taipei City represent "hard"
CLIL and "soft" CLIL, respectively, and conduct a student self-report questionnaire at the end
of the semester to understand students' attitudes toward bilingual science. Among them, 81
sixth-grade students from school A and 56 fourth-grade students from school B completed valid
questionnaires respectively, and then conducted statistical analysis of frequency distribution,
and conducted a homogeneity test of independence. The results showed that the two schools
had roughly the same reasons for their likes and dislikes. However, 45.7% of the students in
School A and 58.9% of the students in School B said they could not understand English. For
students who do not understand English and other reasons for their dislike of studying bilingual
science, it can be found that the students who study bilingual science in elementary schools in
Taiwan are somewhat like the new immigrants in the United States, and they are still in a
disadvantageous position, because the students are all in a native language environment. Then
teachers who teach bilingual science should focus on students’ prior knowledge and experience.
When introducing new English scientific concepts, teachers should use visual aids, and when
conducting experiments, they should provide bilingual science students with relevant scientific

content and related information. It also allows students to share the conceptual content
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represented by the material in their native language, and then introduce and explain the
implications of the scientific content in English.

Because bilingual science teaching requires academic language learning in addition to
daily English learning. Therefore, in bilingual science teaching, it is necessary to first determine
the specific content objectives and language objectives that students should know and be able
to do, so that teachers can teach and guide students accordingly, and teachers can easily edit
them., as they often come directly from the curriculum structure in the sciences. Not only that,
when teachers teach bilingual science, teachers need to demonstrate speaking skills, explain
and repeat the pronunciation and meaning of some scientific words, and simplify the structure
of English sentences. Effective bilingual science teachers provide instructional instructions in
a step-by-step manner, preferably using models or demonstrations, and associated instructional
concept maps, to organize instructional content so that students can engage in meaningful

bilingual science study.

Keywords: bilingual science teaching, content and language integrated learning (CLIL),

learning attitude
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Abstract

In the context of globalization, business activities often involve interaction with
stakeholders from different countries. It is in these circumstances that English is the language
of choice for communication. Consequently, students majoring in business are expected to have
a certain level of proficiency in reading, writing, listening, and speaking English. Further,
English-as-a-medium-of-Instruction (EMI) courses are becoming more popular in countries
that do not speak English due to the demand for international mobility of talent. The popularity
of EMI courses in Taiwan has grown rapidly with the support of government policy, particularly
in higher education.

For lecturers teaching and communicating with academic subjects internationally, EMI
courses provide an all-English learning environment. As neither instructors nor students speak
English as their first language, there are several obstacles set in the way of implementing EMI,
such as the explanation of course requirements, subject content lecturing, and even mutual
communication. The language barrier may also cause concerns about the student's learning
outcomes and the instructors’ teaching performance.

This paper seeks to investigate how the EMI affects Mandarin-speaking professors and
students majoring in business. Students learning attitudes and in-class performance are
impacted, as are lecturers' class preparation and course lecturing. Through class observations,
data have been collected and analyzed, with a view to improving the quality of EMI courses in

Business and Management.

Keywords: EMI, Teaching Performance, Learning Performance
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Ice-breaking strategies applicable to EMI teaching on Music-related

courses in Higher Education

Gloria Nye-Gin Yeh
B AF A2 EFRG 2E L

Abstract

Various reports pointed out that English has become an important international language
(McGovern, 2019). It strongly influences business, commerce, science, medicine, diplomacy,
tourism, and many other key areas of a country. In order to achieve English proficiency
improvement for the public and the country’s overall national competitiveness, the Executive
Yuan in Taiwan has been aiming to transform Taiwan into a bilingual nation by 2030, since
December 2018.

The researcher taught a collegiate-level class for the Music Department at NPTU while
being an administrative educator in the department. Her EMI teaching journey started in the
academic year of 2009 when an international student from Belize enrolled due to political
factors. Unfortunately, the [Art of Music Performance] course which was conducted in English
throughout the course was called to an end only after two weeks due to the little participation
and minimal engagement from local students.

Echoing the 2030 Bilingual Policy proposed by the Executive Yuan to boost the
competitiveness of Taiwan’s young generation to the world, NPTU has made all-out efforts to
promote the cultivation of bilingual talents in higher education, both from the top-down and
bottom-up policies. With continuing pedagogical and administrative support from the pan-
university EMI professional development community, the researcher, who was also one of the
main EMI course instructors in the Music Department, has benefited linguistically,
pedagogically, and interdisciplinarily throughout this EMI teaching and learning journey. This
EMI course would be critically reviewed, starting with course background information,
teaching philosophy, and concerns, followed by the professional training in EMI, curriculum

planning, and finally with reflections and student feedback.

Keywords: EMI teaching, strategies, college-level Music Institutes
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Using stimulus and response prompts to enhance self-management and
academic presentation skills in graduate students: An example of English

medium instruction in Southern Taiwan

Yi-Chieh Chung
National Pingtung University

Abstract

In Taiwan, bilingual education mainly takes place through two modes: "English as medium
of instruction" (EMI) and "content and language integrated learning" (CLIL). While EMI is
widely used at the university level, research has shown that there are two main obstacles to EMI
teaching confronted by subject professors in higher education. First, most college students are
afraid to express their opinions or ask questions in public. Secondly, EMI teachers in university
have difficulty in balancing instructional tasks to promote both high-level (e.g. independent and
critical thinking and active learning skills) and low-level thinking (e.g. concept understanding
and knowledge acquisition). Using an empirical method, this current study aims to examine the
effectiveness of systematic prompting strategies on graduate students' learning outcomes in an
EMI course. This study was conducted with a mixed research method. Regarding the English
improvement goals set by graduate students, the quantitative data collection and analysis
occurred first (obtained from a reversal design of single-subject research), followed by
qualitative methods. In terms of the course objectives predetermined by the researcher, action
research including quantitative and qualitative data was used to analyze and interpret students’
learning outcomes. The preliminary results suggested that stimulus and response prompting
strategies enhanced all post graduate students’ self-management and academic communication
skills. The implication of this study includes: accumulating empirical evidence for university
EMI teaching and learning; enhancing the subject teacher’s EMI instructional approaches,

improving graduate students’ self-management and academic communication skills.

Keywords: prompts ~ EMI ~ self-management - academic presentation
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Teaching and Learning Improvement in EMI: Starting from the

Department of Physical Education
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Abstract

In response to the trend of internationalization and globalization, a growing number of
colleagues in higher education have started to engage in the EMI (English as a Medium of
Instruction) program and participate in relevant teacher training workshops every semester.
Effective faculty support for EMI teaching is greatly promoted in our university, aiming not
only to enhance subject teachers’ professional development and pedagogical practice but also
to strengthen students’ English proficiency and global competencies. I would like to share my
personal learning journey from a PE coach to an EMI coach.

. From why to why not.

. Step out of your comfort zone.

. Don't be afraid to make mistakes.

. Build confidence and enthusiasm.

. Enjoy self-training anytime.

. Through one-on-one online courses.

. Enhance EMI skills from multiple sources.

. Teachers and students learn and grow together.

O 00 I N N B~ W N =

. Dreams come true.

10. Passing the torch from generation to generation.

Keywords: EMI, comfort zone, confidence, enthusiasm.
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Learnings from an EMI “Artificial Intelligence” course co-taught by an

academic and a professional from industry

Hsin-Tse (Owen) Lu
ICI, NCCU

Abstract

To prepare today's students for a career in industry, one way is to involve professionals
from relevant industry areas in the teaching and learning process. This represents an attempt
to have an IT course co-taught by a Computer Science professor and a working professional,
who collaborated in designing a curriculum taught EMI and assessing students’ learning
outcomes.

Two lecturers are involved in this project. The first lecturer, from NPTU, taught
foundational knowledge in machine learning for about two-thirds of the semester. The other
lecturer, who specializes in medical image processing, would address the challenges in real-
world practice. The two lecturers co-designed and co-assessed the six image processing tasks
among the six different groups.

In this paper, we will describe the background and motivation and raise two research
questions. We will give a short Literature Review and describe our experimental design,

before presenting and discussing our findings.

Keywords: Co-teaching, EMI, learning outcomes
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The Two-Way EMI Practitioner and Goal Matrix for Quality EMI Teaching
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Abstract

Echoing the 2030 Bilingual Policy, many universities in Taiwan have been currently
implementing a comprehensive decade-long project with the active promoter of EMI (English-
medium instruction) as part of an internationalization drive in higher education. The call for a
university-wide EMI teaching at a quick pace creates a need for hierarchical communication
among institutional management supports and vertical collaboration between different
disciplinary specialists. Grounded in Bakhtin’s dialogism, this paper presents the result of a
qualitative action research pilot study to explore the EMI teachers’ experiences and perspectives
as they implement EMI teaching and EML (English as Medium learning) at a local national
university. By revealing the discursive practices and strategies in EMI teaching, this paper also
proposes an EMI Goal Matrix, with the framework of Harada method adopted by Shohei Ohtani,
the MLB superstar two-way player, to help EMI teachers achieve self-reliance that in turn
facilitates the teaching process and promote professional development in setting and achieving

personal and institutional goals in implementing EMI in higher education.

Keywords: Dialogism, English as Medium of Instruction, English as Medium of Learning,

Professional Development in Higher Education
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