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A Reference Handbook for Junior High School Bilingual Teachers
in the Domain of Arts: Instructional Language in English
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Visual Artists

Fritmir bR b e SR hh

The world is full of vibrant colors, which visual artists use to make it even more stunning.

This unit talks about who works in visual arts, what skills you need for this job, and how you
can use these skills in other jobs. During the class, the teacher can ask students to research
different jobs, describe what each job is like, talk about the challenges they might face, and
decide if they want to do it. They can also think about what they learn in art class can help in
their everyday life.
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Art-Related Jobs Z2fijtHEJ s 2

artist T cartoonist EER
animator BEET tattooist yE=gEil
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architect EESRET photographer BEEm
illustrator BER craftsman T ERA

art teacher FEAlrEAh art therapist B G ERET
art gallery manager | =5ER4SHE curator KEN

art dealer SN ASSYN art administrator BTTEAE
art editor Tt 4m i art appraiser EAi s A Rl
art auctioneer S Tes k= e ] art conservator Sl E{E RN

art historian Effrsh gy art critic ERETR
graphic designer | SFEIE%sTER fashion designer AR SE st A
interior designer N EEETHT product designer JEE e s TR
Personality Characteristics A 18455
creative fIER passionate EERY
open-minded SEAEBARY adaptable HEMEET
sociable E|EARHY influential V)2l
analytical E|HTRY business-minded A4 ETEASHY
optimistic Rl knowledgeable RGO Y
detail-oriented JEEANERHY objective HE
aesthetic-minded | JEE RN innovative =UEES]
communicative SREREN responsible BHEFRN
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attentive FEIIERR independent TILHY
friendly &= 0] motivated Tt T EHY
reflective ZIREHY adventurous ZEE Ry
confident H{EH rational Y
patient Al LHY imaginative EAEELRTIN
persistent EXRFA RN empathetic EAEHLOA
hardworking Ny emotional RN PR
outgoing SANEILED] tolerant EAE
efficient HREE thoughtful e AGHY
practical HIEH

Skills or Abilities $:I53% A€
leadership HET) self-discipline EEzIya)
social skill HAZEES] perseverance ¥
empathy NN creativity Al
patience i communication skill IR
collaboration skill | &{EFRTS observation e~
problem-solving fE R a sense of beauty EE
time management | FF[EEH organizational skill SHEHRFTS
management skill | EH TG adaptability JESERET)
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analysis skill ST language proficiency EEEHEET]
drawing/painting . numerical and "

skill EELTT mathematical ability L&
knowledge Sl writing skill VERE
critical thinking AR reasoning ability HEFERE T
inductive ability AL logical thinking R

@ \What are some art-related jobs in our daily lives?
There are : and

4y - [1]: What are some art-related jobs in our daily lives?
[2]: There are artists, designers, and art teachers.

(L] FEFMIF 4TS - A ULE B SR A BRIy T /e 2
[2]: FEiTSR ~ BRETEIEESE AT -

©® Tell me the three main aspects of being a/an __(job) .
The main aspects of the job are : and

fi4y - [1: Tell me the three main aspects of being an art teacher.
[2]: The main aspects of the job are teaching content, planning lessons, and inspiring
students.

[1): SRR =IHRA R FRMTE RN TIEAE -
[2]: ETERTH TAENE AR - St Bt -

1 B¢ R S TR R



OV wTRFERT 2 R P £ i A

i
b

A HBHIEAP D

1B

©® What key object can represent a/an __(job) and why?
A key object of a/an IS a because

4y - [1]: What key object can represent an art auctioneer and why?

[2]: A key object of an art auctioneer is a "gavel" because it represents their role in
leading and facilitating art auctions.

[1]: A1 E YR o] DRER S e o B BUE 7 R T2 2
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O _ (skill/ability) is important for a/an __(job) .

4] - Empathy is important for an art therapist.
B A RETEKER - [FIFRERE -

©® An interesting thing about being a/an _(job) is because

47 : An interesting thing about being an architect is creating new buildings and spaces
because it's like bringing your imagination to life.

TRy — 22 2RHT - AR T2 ANE M AR SRIZE ] - N e T PURIRAY ARG T8
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@ The difficulty of being a/an _(job) could be because :

w4 = The difficulty of being a product designer could be "empathy" because it requires a deep
understanding of users' needs.

B Ry— B s TRl - REEAYEN D AT REE “RIE L IR EEA T FIRFRK -

@ \What are the keywords of a/an __(job) ?
The keywords are : and

fi4y - [1]: What are the keywords of an art teacher?
[2]: The keywords are education, patience, and creativity.

[1]: BEBY S o Rl BR S sa A TR LEE 2
2]: B A ~ LA -
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©®© My personality traits are : and
Hence, Is the most suitable job for me.

fi4y - [1]: My personality traits are communicative, outgoing, and innovative.
[2]: Hence, an art gallery manager is the most suitable job for me.
[1]: TR AMSFFER - SHEBEY ~ SNV -
[2]: AL - SEERAE R R S T RREE

© Inourartclass, | learned __ (skill/ability)  so I can apply it to being

a/an _(job) .

4 - Inour art class, | learned creativity, so | can apply it to being a marketing specialist.

FESEMTERT - W 7RSS  AYREEATHES -
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The Types and Jobs of Visual Arts

In the art world, there are different types of jobs. First, there are visual artists such as painters
and sculptors who create beautiful paintings and sculptures that evoke emotions. Then, there are
designers, like product and fashion designers, who bring creativity to things like products and
fashion, making them look great and work well. Art educators teach art and help others develop
their skills and ideas. Others, like gallery managers and curators, manage art and organize art
exhibitions. Lastly, there are art researchers such as art critics and historians who study and
explain art (analyze, interpret, and evaluate), helping us understand its meaning and importance

over time.
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Teacher: You just wrote down your personality traits on the worksheet, right? Later, | will
play some videos that talk about art-related jobs. You need to work with your
teammates and write down some keywords about the jobs. The keywords can be
skills, abilities, responsibilities, etc.

Teacher: Can anyone share their ideas?

Student: The keywords of an artist are creativity, imagination, and self-expression.

Teacher: Well done, what else?

Student: The keywords of an art gallery manager are organizational skills, marketing, and art
curation.

Teacher: Good answer, anyone else?
Student: The keywords of a designer are innovation, attention to detail, and problem-solving.

Teacher: Ok, good. We’ve talked about the keywords of the jobs, now we are going to think
about your personality traits and which job is the most suitable for you. I will give
you 5 minutes to write down your answer on the worksheet.
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The Application of Skills Learned in Art Class

Aurt classes teach us more than just creating art. In design thinking classes, we learn to understand
others and solve problems, which can be useful in fields like product marketing, and innovation.
Drawing and painting classes help us pay attention to details and express our thoughts, important
in creative jobs like illustrating and visual storytelling. Art critic classes improve our thinking
and analytical skills, which can be used for analyzing literature or movies. In new media art, we
learn how to use digital tools for creative expression, opening doors to careers in digital

advertising, social media management, and making online content.

FMaRNMEBIMTOFRIE - Rt BEHRITT A HEVERGEE - et EFHETT
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Teacher: In the past two years, we've learned a lot from our art classes. These abilities are not
only used in art class but also in our daily lives. So today, we are going to do a
review. Think about the classes we had and what you've learned.

Teacher: For example, in colored pencil drawing classes, we observed the details of color
usage and the changes from light to dark. A key skill here is observation.

Teacher: | will give you 5 minutes to discuss with your teammates the two questions:
“What art classes have we had?”
“What have we learned from these classes?”
Write down your answers on the mini-whiteboard.

Teacher: Can anyone share your answers?

Student: Our group wants to try it. In the product design classes, we learned empathy and
aesthetics.

Teacher: Well done! Does anyone else want to try it?

B 38 Rl
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Student: In art critic classes, we learned inductive abilities and analytical skills.

her: Good. Now we are going to think about “Where can we apply these skills and
abilities in our daily lives?”.
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The teacher asks the students to investigate art-related jobs in groups. After completing the
information collection, they need to discuss important aspects with their group members. These
aspects include objects that represent the job, keywords of the job content, required abilities and
personality traits, interesting elements of the job, encountered difficulties, and an overall portrait
of the job. Upon completion, teachers can have students conduct follow-up art career exhibitions
and tours, or present a career introduction report based on the content mentioned above.
The sentence frames students may use:
The job is so we drew
The main aspects of the job are , and
(skill/ability) is important for a/an (job).
The important personality traits of the job are and
A key object of a/an isa because
The challenges of being a/an (job) could be because
BENFE A = B RIS - SERE RN R - SRR B N B 5T EmAE
FRAEE SRV © BLEEEE ¢ A DUUERZBCERYI: « HE TIF AT - FriR
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Teacher: You’ve finished your art-related job report. Later we will start from group 1, to do
the art-related job introduction. Others, you should pay attention, later each group
should ask one question about the job. So let’s welcome group 1.

Student 1: Hello everyone, we are group 1. Today we are going to introduce an art-related
job. The job is cartoonist, so we drew a person who is drawing fun characters and
exciting scenes. The main aspects of the job are making creative characters and
telling stories with drawings. Imagination and drawing skills are important for a
cartoonist. The important personality traits of the job are creativity and a sense of
humor. A key object of a cartoonist is a sketchbook because it is essential for
recording various interesting ideas. The difficulties of being a cartoonist could
include meeting tight deadlines, as there is often pressure to meet publication
schedules. This is our report, thank you for your listening.

Teacher: Ok, well done. It’s question time. Each group should ask a question. You may get
started.

Student 2: T have a question. How’s the salary?
Teacher: That's an important question.

Student 1: About the salary, it can vary. When starting, you might earn less, but as you get
better and more well-known, you can earn more.

Student 3: What is the sense of accomplishment in this job?

Student 1: Cartoonists feel really proud when they see people enjoy their characters and
stories. Making people happy or laugh with their art is a big achievement.

Teacher: Ok, very good. So now we’ve learned something about a cartoonist. Let’s welcome
group 2.
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Contemporary Art

Fritmir bR b e SR hh

Contemporary art uses encompasses various materials and ideas, pushing boundaries, and

creating conversations. It reflects our changing world. Through innovative forms and
unconventional materials, contemporary artists capture the essence of our time, inviting viewers
to question, reflect, and connect with the art of today.

This unit focuses on guiding students to develop a deep understanding of various elements of
contemporary art, analyzing the hidden meanings behind the works. In the practical part, students
can learn some techniques and approaches related to contemporary art to express their concerns

about social issues.
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material B context I HRES
issue | critical thinking LA EE
found object W)

Types of Art Eflfay¥azE
modern art AT contemporary art ERE T
Dadaism EIETE postmodernism BIHAER
performance art 1T Ryl graffiti art ZRAEAlG
street art (EapEE=g0n) digital art S Bl
conceptual art R Al video art PR
abstract expressionism | = T & socially engaged art e 2B
new media art A R pop art S ER i
land art R AT installation art HEE T
surrealism HRE T3

Vocabulary Related to Global Issues EliZREAHRARIE F

14

gender equality MR animal rights EHJEZL
environmental conservation | EEIE{iE identity SERE
R AR R RE T RSP (EFRR F
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marine conservation TR politics 0!
climate change RIZBE water resources K&
resource inequality EIRSTAYS | globalization 2ER1E
racism AR refugee issue R RRE
freedom of speech SimEH income inequality EE A
war e life and death issues | 4=9Ea&E
species extinction VIt R AE food crisis AR
capitalism ERTFE

@ Do you think this is art?
Yes, because
No, because

#i47 : [1]: Do you think this is art?
[2]: (1) Yes, because everything can be art.
(2) No, because it looks ugly.

[L): RS 1E R E S ?
2]: (1) 2 - N RfEATER PG AR AT LUE 2T -
() A& > WRHTEEEAR -

15 B¢ R S TR R



R AR P , EMAEEHEMEF DO

©® \What materials were used for this artwork?
The materials are and

4y - [1]: What materials were used for this artwork?
[2]: The materials are a banana and duct tape.

(L B A T LA e 7
[2]: {E AV A — IR s R

@® What is the idea behind the artwork?
The artwork is related to
| think this artwork reflects

%147 : [1]: What is the idea behind the artwork?
@: The artwork is related to death.
[2]: I think this artwork reflects identity.

(L] B R AL 2 T ?
2] BB IE TAHR -
2] B FmEIE T S rEEE -

O Where is the artwork displayed?
The artwork displays in/on/at because

#4) « [1: Where is the artwork displayed?
[2]: The artwork is displayed on a lawn because it requires natural light and wide space.
[1]: EE e e 2
[2]: B EmAY R B S B R R iR 2 O B 2R Ry 25 ] -

©® What kind of art is it?
It's a form of

%47 : [1]: What kind of art is it?
[2]: It's a form of installation art.

[1]: 12 2 —TE e 2
(2]: B2 HEE BT -
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@ What materials did the artist choose and why?
The artist used (material) in his/her artwork because

4y « [1]: What materials did the artist choose and why?

[2]: The artist used plastics in his/her artwork because it represents the damage to the
environment.

T S5 AT T (HEEAAIR 2 By 2
20 B AR R R T S -

@ \What is the purpose of the artwork?
The artwork aims to raise awareness about

4y - [1]: What is the purpose of the artwork?
[2]: The artwork aims to raise awareness about gender issues.
1] EFFmaYHAVZE ?
2] B E i AT P R R -

©® To sum up, what are three keywords of contemporary art?

Some keywords of contemporary art are : and

4y - [1]: To sum up, what are three keywords of contemporary art?

[2]: Some keywords of contemporary art are innovation, diversity, and experimentation.

[1]: Haslziesi - & AR A E = (ke 52 e 2
(2] E SRR A AR ~ SR E R
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The Significance of Contemporary Art

Contemporary Art, often referred to as 'the art of today," more broadly includes artwork produced
during the late 20th and early 21st centuries. It generally defines art produced after the Modern
Art movement to the present day. It's a dynamic and diverse form of art created by today's artists,
breaking free from a single style or medium. A key figure in its development is Marcel Duchamp,
who, in the early 20th century, challenged traditional art norms with his iconic work 'Fountain,’
which questioned the very essence of art. Duchamp's ideas, including the use of ready-mades
artifacts and prioritizing concepts over aesthetics, continue to shape and influence Contemporary

Art worldwide.

ERETEE RS T AR, o 0215 20 AR 21 SRR o B e
&R % 25 LRV - 88 > B S S Al &M - At
TR > [FIRF R T B — Y S B - Qo S8 R AV RE S8 A\ P12 TS 38/ 1t
o A 20 HECHIHLAEAGEMEMFan (MR ) PRER T (HanSirsns - HEiTrIAE f2
B TR RE o HEie RS G IR B LU SR IR IR E AR - HAAYR
AT I R B T SR & QT -

Teacher: We are going to talk about contemporary art today. Before | start the introduction, |
will show you some pictures. After looking at them, please tell me if you think they
are pieces of art.

Teacher: Now, the first picture shows glasses on the museum floor. Do you think this is art?
If your answer is yes, please raise your hand. Okay, put your hands down. Now, if
the answer is no, please raise your hand.

Teacher: Why do you think it is art? Does anyone want to share their ideas?
Student: Because anything you don't understand can be art.

Teacher: Why do you think it is not art?

Student: Maybe someone left their glasses on the floor by accident.

Teacher: Well, everyone has great ideas. Let's move on to the second photo. It's an upside-
down urinal. Is this art? If your answer is yes, please raise your hand. Okay, put your
hands down. Now, if the answer is no, please raise your hand.

R® B R TR W F %Y 3
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Teacher:
Student:
Teacher:

Teacher:
Student:
Teacher:

Eh

i
4
B
1
4

4 -
Ea
Sk
4 -
Eg

Eh

Why do you think it's art?

Because | saw a signature on it.
It’s a good point.

Why do you think it's not art?
Because | can also sign on a urinal.

Excellent. Now, I'm going to tell you whether these two photos are pieces of art or
not.

RS KB L3 B RGN B2 GG RFELERN - B
St AT RN PR E R R BT - 47 B—IREH RS TR
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The Diversity of Contemporary Art

When we think about Contemporary Art, it can be difficult to define or describe any one common
style. Artists use many different approaches, tools, and materials to express various ideas, themes,
and subjects. Often, the artwork may reflect the artist’s own culture or what they care about,
showing a wide range of viewpoints. Some common themes we explore include identity, the
body, technology, globalization, migration, society, culture, memory, and political systems. In
addition to this diversity, Contemporary Art also places a strong emphasis on the concept behind
the artwork and the process of creating the artwork, further expanding the boundaries of what

art can be.

EAMEE S BRI > ATREfR e R B RS © A2 E & > SR
{58 S FEA R 0% ~ TEAMRIARRZE S A SRAVEVAR £ - (Fanth 8 5 S Ey
x B SIS EEE R DHYER - EFRIA N R HEES - EREMATE RAvEET TEE
a5~ 5% B #3E - BR - g~ U~ SSBURBUEHIE o R T 2R
Ah > EREMIRE B S e RAVBESR A FAYERE - S — DR 72yt
R -

Teacher: We've talked about what contemporary art is. Now | want to show you some
artworks and ask you some questions. Please look at the artwork and answer the
questions.

Teacher: The artwork is "Love is in the Bin." The artist is Banksy. The first question: What
materials were used for this artwork? Anyone?

Student: The materials are a canvas, paint, and a shredder.

Teacher: Well done. The second question: What kind of art is it?

Student: It's a form of installation art.

Teacher: Good. The third question: Where was the artwork displayed?

Student: It was displayed at a Sotheby's auction in London.

Teacher: Great. The fourth question: What is the idea behind the artwork? | know this one
will be a little difficult but just try and guess.

Student: The artwork is related to questioning the value of art.

Teacher: Well done. So you’ve learned some key questions for analyzing contemporary
artwork. Later, 1 will give you a topic, and you will create a contemporary artwork
by yourself.

20
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Ehl B ELEARTIE - AFE R e - B EREE - S ELA T
LRI TEEATIE ? A NGBS 2

B EHMEmAV M S EAT - HERIEA -

ERN AREFIE > BB ¢ SRR A i ?

B EREES -

ERL RY - B B FERHE R RE ?

B2 EMEnERBEVHEIEEES

Ehl : JEREAIR - SBoEMERE B RIVESEN SR ? SEHE R
BLEE > (HEAFKALIEIRIEE

SR EHMEm R EE R AR -

ERL IREL > IRFIERAERE 7ot EREMFarIREEE > FE— THREGAH
—EEE > FBIRPIREB R R MIEE A& (Ean -
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The teacher selects a topic and allows the students to use objects to create their artwork.
The goal is to arouse the audience's reflection on this issue through the artwork. Students should

think about the title, concept, inspiration source, materials, method, and locations.

® Questions to think about/answer:

What is the reason for the artwork?

What is the idea behind the artwork?

Which artist's artwork/genre do you get inspiration from?
What materials did you choose and why?

How did you make the artwork?

Where do you want to display the art and why?

My artwork is called

The artwork is displayed at (where?).

| want to raise awareness about (issue) through my artwork.
I got the idea from (artist/types of art) so | used to make my artwork.

FUANBE R R A A SR ) TR - IS g FAR e A R (i - Wil
HERERIRE - BIfER - B4R EEERN « (R - BROOR - #47  AETA
EAfE RS -

® AlfEky - A[EFHIFEEATT |

IR R (R R EE (M Eanle ?
BB RAVE BT ?

IROETRL Z2 g 22 F o/ RIS TP IS ER IR 2
IRBERE T (HELAT ? Ry 2
TREIERY TR AT ?

IREAEV R R a2 A i 2 R e 2
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Teacher: You've finished your contemporary artwork and have taken some photos of it. Please
upload them to our Google Classroom. | will ask for some volunteers to introduce
their artwork. Remember to speak loudly, or others won't be able to hear your voice.

Teacher: Alright, let's get started. Who wants to go first?
Student: | can try!
Teacher: Great! Let's give her a big hand. Please stand on the stage.

Student: Hi, everyone. My artwork is called 'Dying Light'. It is displayed at the sink. | want
to raise awareness about overfishing and the need for ocean conservation through
my artwork. | got the idea from land art, so | used water, rocks, branches, and sand
to create it.

Teacher: Well done! I like your artwork, but | have some questions. Why is the artwork
displayed by the sink?

Student: Because it represents the Ocean.

Teacher: Why did you want to raise awareness about overfishing?

Student: Because | saw the news about too many fish being caught in the ocean.

Teacher: Alright, very good. This is a great presentation. Let's have the next volunteer.

Rl RFRELTEKR T B ERBEMESANE - R T —S/EmiViRE - F5E5F
e S EFEFRPITEEY Google Classroom » 5EEk{A TR & 5E HFEIN[EEE 4D
{Eim » TE M 4BNIRHE LIS R —B » AAARF FEEAFE -

RN A EEIRMIBAAEE o sEAEEESR0E ?

B2 BEEREE -

TED - REE o EBERMIGA M —EERE - FBEIG R A ¢

B 0§ REF 0 EMEmIUBUHARYYE - ek T/ - IRAEHEBREFE
e R SR Y B I A BB R IR B e YRR « FRIE &g R &S
FEIRY » FTDAFH 7oK ~ B8 ~ SRR T S R -
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Comics and Animation
\,

Fritmir bR b e SR hh

Comics and animation are now part of our life, bringing endless fun to people. These creations,

with their unique styles and engaging stories, appeal to audiences of all ages. They don't just
offer entertainment but also inspire creativity, letting everyone explore different imaginary
worlds. They've become a regular part of everyday life, adding richness to our cultural
experiences.

This unit focuses on helping students understand animation and comics in their daily lives, as
well as observing and analyzing their styles and related elements. In the creative part, students

are encouraged to try their hand at drawing comics to capture the moments of their lives.

2 E BEE R A AE N AT B TR - HARET S HYIRYE - 18 B iR DRI Y RS A
SIANABGRIENE - W5 T A EFEEBIVER - bR T HERegs - Je B HaiE @i 7l
B BAMREARERR ST REM R - JeFRFEERN 7 HEAEN 5D 1
SE RS bAgEs -

REITHERSEASHE AR EIE ST AR - BEL TS Lo i EE S AH R
JTE o AERIEES Y - ALEER A ERLIgRhe TN 7= - RIFAIETHIRR -
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ik thiE Al 5% thiE
animation BiE anime ghe

cartoon i comic BE

4-panel comic PUtg e manga (H&) BF
comic book BEE cartoonist BEX
character design ARG

Words Related to Storytelling iR SE1HFAEF

26

3-Act Structure =5 set up Bita e
confrontation 128 resolution GE
Words Related to Animation E1EHFEF
frame 2 frame rate AR IR
keyframe RESEEAR tweening rsir|
flipbook FHE phenakistoscope BANET
thaumatrope B zoetrope 7
computer-generated ~ . . S B R G
imagery (CGI) ES SRS | persistence of vision B
director BE producer s
storyline () 1B&H | synopsis L E Y]
W EpE B IR E T REIPN EF Rk S
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title H & theme F/E
script N storyboard Sy 55 &
audio description EEERe visual description HHEERA
storyboard panel iR shot S
scene B timeline H3F R iy
soundtrack [feEs voice-over fic
editing HEE background music (BGM) | A4
effect 35 prop HE
narrate = caption TR

Types of Animation E1ETELE
hand-drawn animation | 485/ experimental animation HhiE=
stop-motion RS EE clay animation FLtEhE
puppet animation BEhE cutout animation FIRENE
computer animation | FEfSEIE 2D/3D animation 2D /3D #fjE
sand animation VDElE pinscreen animation PHEEE
animated short film SR paint-on-glass animation | JFEEE
animated series FhE 251 animated film BERR

Y HAE R R TR

LR
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Words Related to Comics ;2= HFEF
panel/frame k& w=E panel shapes RETEAR
panel layout baggi = splash panel NZES
borderless panel FHERE ST HE sound effects B
spread iz3= onomatopoeia word | %+
B G TH 4y B R OR
AN =
storyboard gay:} emanata e ——_
sketch B[] grawlix HHORF5E
g8y ) HEh AR E YT
h balloon/bubbl & t bead
speech balloon/bubble | (" o sweat beads o
Thought PONRER e AR ENE T
balloon/bubble L briffits KBRS
gutter iD= composition T
caption SN RUEEHE | setting/background | B &R
effect line PUE S long shot =5
camera angels 1R medium shot &
close-up e
Types of Comic /2E1E4E
webcomics HepgeE long-form comics EEE2E
comics anthology Picd= sy~ short-form comics HReE
: - s o (285 H B AE #H Ak
graphic novels el 5/ Nase comic strips L) e
Wﬁ’ﬁlh’} %"%?{? ./),%13‘41'2
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Types of Comic j2E1E4E

superhero comics FEAR e E horror comics oD
science fiction comics | Fl4)/8E comedy comics =EEEE
romance comics EiFeE

@ Have you ever read any comics/manga?
I’ve read
Have you ever watched any animation?
I’ve watched

47 - [1]: Have you ever read any comics/manga?
[2]: Yes, I’ve read One Piece.
[1]: fRZ AR RIS ETS ?
25 nﬂz%“% EEE -

©® Do you know what types/genres of comics/manga/animation there are?
Some types/genres are and
I know about

4 - [1]: Do you know what genres of animation there are?
[2]: (1) Some types are comedy and superhero animation.
(2) I know about comedy and science fiction animation.
[1]: fREnEA WL R A B R g ?
[2]: (1) B E SRR AR L -
(2) FAERA ERIMRIZ)EhE -

29 Bl E iR BB RS TR EERN 3



SEMKEE 2B B 3T P

© Why do these comics/manga/animations impress you?
I like these comics/manga/animation because

47 - [1]: Why do these comics/manga/animations impress you?
[2]: I like the comic because the characters are really interesting and the stories are cool.

[L): Ry EE S F ans RENSR L] ?
2 ZkFEiEHEE  NyACIEE AR > SERES -

O \What are the characteristics of the comics/manga/animation?
The characteristics are and

47 - [1]: What are the characteristics of the comics/manga/animation?
[2]: The characteristics are realistic visuals and detail-oriented.
[2]: The characteristics are simple lines and rough strokes.

[1]: iIEH08 B e FE(F bR 2 (T 2
[2]: BB AR R S H = A A -
[2]: FEEF anH R R AR IR BE HL il

©®@ What are the key elements of drawing a comic after reading and
observing it?
The key elements of drawing a comic are : and

#4 « [1]: What are the key elements of drawing a comic after reading and observing it?
[2]: The key elements of drawing a comic are character design, panel layout, and dialogue.

[ FEIRFIE SIS E R - EesE AL EETRE ?
2] ‘g Blg EHER TR A At - oEE S AEEE -

O A balloon with isa balloon. It shows

f4y(2) - A balloon with jagged, spiky edges is a screaming balloon. It shows a character yelling
or screaming.

HATEEDIR - RRBGHVHERRIBEEE - o] DL —(E /A R =R -

#4(2) - A balloon with a dashed outline is a whisper balloon. It shows a whisper or secretive
dialogue.

T A i SR R A AR R I TR SR S EEAE - nI DAZ SR R eh Bibh s H s -
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@ Do you know any comics/manga that have been adapted into animation?
I know :
I’ve seen/read about/heard about
47 - [1]: Do you know any comics/manga that have been adapted into animation?
[2]: | know "One Piece" and "Naruto".
[1]: I’ve read about "One Piece" and "Naruto".
[2): IRAE AR e IR Eh A S ?
[2]: FeRIE I IR -
2 BRI R -
W= —
SR 1 S EAVRYE Bl
The Characteristics and Types of Comics
Comics tell stories using pictures and words. Key elements of comics include character design
which makes them look interesting; panel layout, arranging pictures in boxes to show the story’s
flow; speech balloons or bubbles, showing what characters are saying; captions for narration or
additional information that tell more about the story; and onomatopoeia to depict sounds visually,
like “boom.”
Comics come in different genres. Superhero comics, like “Spider-Man,” have heroes with special
powers. Horror comics, like “The Walking Dead,” are scary stories with zombies. Science fiction
comics, like “Star Wars,” show futuristic worlds and technology. Japanese comics, called manga,
have fantasy stories like “Naruto,” with ninjas and special powers. Manga also has romance
stories like “Fruits Basket,” about love and friendship.
31
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B Bl 17 -

BEAAEREE - BYSEeEA (kA ) FEREARIREE TR - i E G
& (TTBeEm) EREEHH TR - RI4SHEN (BEONE) BoR T ARZH

FORIEM - 10 HAVS & 468 K78 & (Manga) - Hg CKERE#E) ERME4JEE > Hi

ARBENRFREES - A OKRET) EFRNEBNAGEARERE -

Teacher: Today, we’re going to talk about a new unit which is comics. Before we get started,
| have a question: Have you ever read some comics?

Student: Yes~

Teacher: 1 know lots of you really like to read comics. So can anyone give me some examples
that you really like and tell me why?

Student: I’ve read “One Piece”. I like the story, it’s exciting and moving.

Teacher: I’ve read that before and I like it too. I like the drawing details. It’s really engaging.
Student: I’ve read Bleach, I like the character design, they are so handsome!

Teacher: Haha, | agree with you.

Teacher: There are still lots of comics; later, use your iPad, find a picture of a comic you like,
and share the comic you enjoy and your reasons why.

Zhl 2 SREMIEH—EHE T—EE - G Za] > WA—EFE  RMEE
e ?

B4 A
L BATEIRFIR S AR EEE RS - AATLURAE D E—LirEHnEE
LI B g 2

240 IEBE OBWE) - WEEEE - AR A H AR5 -

Ehl . WLt ES L) - WREE - HEEEnmaaaeEs - JBH
L EIPNE

24 AR L) - REECHATEET - MTEr b |

LRl IEhE > WAEERS

ERN BR T HIEIESHERHEE SN BARSAENEE - F—TEM Pad > (]
FEEHEENER - WIRFEZ S EREEEEE U SEEIREA -
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The Definition and Types of Animation

Animation works by showing many pictures one after the other very quickly and nonstop. This
tricks our eyes into thinking there’s motion. This trick is called “persistence of vision.” In
animation, the key stuff is the frames and how fast they change. More frames make it smoother,
and timing affects the speed and smoothness of movement. A professional animation requires at
least 24 frames per minute.

Animation takes various forms, each with its unique approach. Traditional hand-drawn
animations, like Disney’s “Snow White,” use drawn images and transform them into animation.
Mixes of hand-drawn art and CGl, as seen in Studio Ghibli’s “Spirited Away,” blend traditional
and digital techniques. Computer-generated animations, exemplified by Pixar’s “Toy Story,”
create entire worlds through technology. Stop-motion animation, as showcased in “Shaun the

Sheep,” brings physical objects to life for delightful storytelling.”

B e’ RORE R PR SRR AT R - S (8 T R R MR S A i sE 5L
BEIRGAE R T R, o EEEEFEET > FRAVERENE L EMER - B
REE BTG - FREES - BERRERE - MEXSENER - —H2Db
FE 244 -
FEAZEPA > SAEHERNEETE - #aTasE o flasatery (BEL
E) > AT ILEHEG - RERFHERLEE - TeBENERERGRIES - f
W M LEER (TET=) - BRIV - FIRIE T GrEEHE) » 2
PRGBS R —(E T - T (55EF) RSB EE 70 KEEY)
b REE - DIABREY T AR -

Teacher: We have just introduced how animation works and how to create it. Now, we are
going to try making a stop-motion animation. | will play a video on how to create
one. While you watch the video, please take note of the necessary tools and
precautions for making a stop-motion animation.

Teacher: The video has finished playing. Did any of you observe which tools are needed?
Student: We need a camera, clay or models.
Teacher: Very good! Sometimes you may also need lighting equipment.

Teacher: What else should you pay attention to while shooting?

33 B¢ RS RS TRE R R 3
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Student:
Teacher:
Student:
Teacher:
Student:

i -

1
B
S
1
B
S
B
15
B

The angle of the models and the lighting.

Very good, anything else?

The smoothness of character movements.

Excellent, this is an important aspect of creating stop-motion animation.

Miss, after watching how to create a stop-motion animation, | think the most
important thing is patience.

AT 74 T BhEE A AR R LR SR 20 > B E GG H P E i #
SVEUE - ZETG RSO TRIE R BER R - RREBENEE -
SRACER B E AL BN E PR A LR DR AR RS -

2 58 1 ~H R B BIFE R T A 2

AR ~ Rh L EUE AR

R - At &G FESTEAER R -

ASE Frrms 5 0L (g 7

TR A FE RO EER -

Rerug > a2

FAEENERRIGE -

IEH G - BRI FRREERER T -

LRl BRI EEHEEFE % > WREREZRNEM

BY HAE RERE TR P E R



KTIFFRT AR T P J. EMMAEBHBHEF DO

£
EEN—
W | AEE R EAI Y
The teacher asks students to create a two-page comic about our class's daily life. After finishing
the drawings, they may make a book to remember their time in junior high school.
In this activity, students should think about:
1. Character: character description, drawing of the character's front, back, profile, and the
character's happy and angry expressions and body language.
2. Story outline: a text description of about 100 words (set up, confrontation, and resolution)
3. Comic drawing: panel, speech balloon, composition, camera angles, character dialogue, etc.
HETFEEAFH—R 2 HAVESE - TELRMIENEE - GETER AR —AGEE - 3#
AR Rl th ARV -
fELLEE &éE/EM%LAT/Q%%%?FEE%ﬁ% :
1. A\VAeEascE - AEsCTHil - @A EEE - 5 -~ fE - PUraaEsn -~ AR
ZRIEERGG -
2. IERGH 100 FAAM ARG - EZEBifER) -
3. BEEEL g - HEEE - BE - A - mela%E
Teacher: Later, I will ask everyone to draw class memoirs in the form of comics. But before
we begin, | want everyone to do a practice. Each group, please recall special
moments from our class, discuss a topic, and brainstorm ideas for what you'd like to
draw related to comic creation.
Teacher: Okay, time's up, does anyone want to share?
Student: Our group can give it a shot. Our chosen theme is a classic moment when a teacher
gets angry. The main characters are Andy and Amy, and the scene is set in the
corridor. The story is that Andy and Amy are playing around. The teacher holds a
microphone and shouts from a distance, telling them to stop playing!
Teacher: I'm impressed by this! I'm so angry~ What will you draw?
Student: | want to create a panel depicting the teacher with bloodshot eyes.
Teacher: Hahaha, it’s a great idea.
35 Ry BB EERETRIPM EERE S
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Student: Miss, | have other ideas. They can also draw a panel showing Andy and Amy getting

goosebumps when they hear the teacher's voice.

Teacher: Hahaha, that sounds very interesting. Thank you all for sharing. | believe everyone

ER

Eh
bORMIHAR S o RMAHAR LAY B AT SR AL 2] - EEAEE Andy
Eh

R

B4

I

has some ideas. In the following time, each of you will create your own comics.

If you have any questions, you can always ask me or discuss them with your
classmates.

PR G BAR G EN @B ErVEE s - BRI AT R
FME/NRE - BT AE— T ARREE— ML ERRIRER - &/ Halwm
th— 8 - WS EGHAHBNE > S AR T = -

7 EEE AR R ?

B Amy - SRAEERE - NZE Andy B2 Amy FEFTIR > EEIEEIE & O
KWk > DA T

HEEF AR | Br AR~ RS2 40 226 0E 2

RO (B BT AR T L 4R =5 -

ISUENS - fREEHVIRE

ERFRER AT > B LIE Andy B Amy FEFIEAIES - EAERZENE
T

EiEE o R AR - SEESEMH R o HERKEA —BEET %Y
ARHIR ] & A R G B E CHYIF AL > AR REES o] DURERS R 260 - B0 E £

K%

2 LA
g e °
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Nationalism in Music
\,

T LY S e, G SRR

In the mid-late 19" century, due to the dissatisfaction in politics, small nations like Poland and

Bohemia sought spiritual support in their own national culture. Composers naturally added folk

songs, folk dance rhythms, or some legendary in their music works. Their music piece would

promote some national spirit or folk songs of their culture, and the music could be heard

worldwide. This kind of music refers to Nationalism, representing specific music ideas from a

region or an ethnic group.

In this lesson, two Czech composers — Dvorak, Smetana and their works will be introduced. Also,

we will learn about a unique instrument — the English horn, which appeared in Dvorak’s

Symphony.

L FEER LT NRIGGRIEE - PR RAHBUERR - MZKEAC

R BB S S - F2EE - (R B AT AR RS - SRR EaiEs -
HRFEMESREUbEW  Eet AR EARER NS - SRR

"EIRZIRELE ) it E e EMEERENE S -

BEIT - IMTE AR A E T E R —— RO ORI S - B T R R SEes—
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Words related to the symphony “From the New World” ittt R X LtHEAF =

symphony A& arpeggio B
French horn ARG English horn HEEE
Antonin Dvorék A EE - fEEAL5E | Czech Republic T

the Czechs B A Black Spiritual NE

Words related to “Moldau” EEfiE;TiEREAFES

symphonic poem | AZ&EE Bedrich Smetana HZPPE - Hrtghaan
Moldau JEE R 2 H]

Words related to transposition #BA1HEF =

written pitch g sounding pitch BRI
transposition 25 transposing instruments | F2FE4EER
alto thEHY oboe HSRE
double-reed R the woodwinds ENE =
38 R AR R RE T RSP (EFRR F
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(1) is/uses a/an figure.

f47(2) = This melody is an arpeggio figure.
EHREEE A -
f4)(2) - The composer uses an arpeggio figure in this melody.

fEfi et EHEEEE -

©® This melody is from the inspiration of

f4)(1) = This melody is from the inspiration of Indian wedding dance music.
FHf P B IR A BTV St 22 A\ B S T SR 2 SRS R RIS -
#4(2) : This melody is played by flute, and it is from the inspiration of Black Spiritual

“Swing Low, Sweet Chariot”.

FHEEZEOAHRE - DURAER (K > ENEE) BEIERER -

©® The theme is played by _(instruments) declaring the strong expression.

f4)(1) : The theme is played by horns and trumpets declaring the strong expression.
IEEL YR AR R N - B RS I -

f4)(2) : This is the melody of Moldau, played by violins and the woodwinds.
B Y E e - I/ MEEIARE =T -

O The symphonic poem consists of

4] : The symphonic poem “Ma Vlast” consists of six pieces.
A (FRAVAEED) FEHNE/ IR

(5 ) Isa _(category) instrument in the family.

f4)(1) : The English horn is a double-reed woodwind instrument in the oboe family.
REE T EENEYLS - BN YR ENRIRES -

#4)(2) - The cello is a bowed string instrument in the violin family.
RIEEEHITZEERS - BN IRER IR -

B HEpi s AR TRAE EFE%
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@ Can you write down the sounding pitch of (instrument)?

f4(1) : Can you write down the sounding pitch of English horn?
{RE] LR R E = NIV E RS S 2
f4(2) + Can you write down the sounding pitch of French horn?

AT LU SR B sy B PR = 2

@ What is the English horn in F?

4] - What is the English horn in F? When the musician plays a written pitch middle C, we
will hear the sound pitch coming out the lower F.
{HEEE FERYSEEEE ? B H R Ei s g h R C > BRE S22 T FE -
(Or the sentence can be said this way)
[1]: What is the English horn in F? When a musician plays a written pitch in middle C, what

pitch will we hear?
2]: F.

@® Please move all the notes down a _ (interval degree) and start with

(note) .

#i4a) - Please move all the notes down a fifth and start with F.
TS & NMERE - 1 FERE -
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SR © EMILTE LS (RTIEFE ) RIS B 2R T A
BeEL TR REER | MRS -
Antonin Dvorak (1841-1904) was a composer from Czech. When he was 50 years old, he got a
new job working as a director of the National Conservatory of Music of America. He moved to
the US. This was his first piece composed in the US, giving the title “From the New World”
which meant America was a new world for himself. He used some melodies of Black Spiritual
(2 A ZFEH) and Indian dance music (EJHLZZ A £%55 % 4%) to show his observation about
America.
Dvotak’s New World Symphony shows how a composer used American folk music in a classical
symphony. He was inspired by African American spirituals and Native American rhythms but
created his own melodies. The second movement used melodies from Black Spiritual, and it is
known for its deep, emotional sound, later adapted into the song Goin’ Home.
ZHREE - [ TT(1841-1904) 2 FETT/ElI S » FEMth 50 R - {2 BHE R R T4
Bl - pEERELE - SEMEERE—EFm - ik DIttR - BREEEA
BIEMNARNEE 7 3 AR - M T BNy iR - A B R e A IEAS T B SR
EEX
T AL Ty Gt a8l ) FRE 7 — (i (5 52 40 mr 1 v B R 28 44 o 1 5 B EC e X
i sz BB E L EERNREE - BIE 7 B CHYIEEE - 5 28EiH 78K
AYEE - DAHZRIUN = A 15 R 5 2EE 4 A dm it CRiel)  (Goin’
Home) -
Movement. |
(Figure 1. Theme One. Played by French horn. It is an arpeggio (£73%) figure. This rhythm
appears throughout the movement.)
41
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(Figure 2. Theme Two. This melody is played by flute, and is from the inspiration of Black
Spiritual “Swing Low, Sweet Chariot”.)

(Figure 3. Movement II. This song is called “Goin' Home”. The melody is played by a solo
English horn. It is from the Black Spiritual.)

(Figure 4. Movement I11. This melody is from the inspiration of Indian wedding dance music. It
is fast and lively and played by wind and string instruments.)

IV. Allegro Hn.
Str. Trp.

(Figure 5. Movement 1V. The beginning is like a train moving forward. The theme is played by
horns and trumpets declaring the strong expression.)
(E)H 1-5 75 - https://en.wikipedia.org/wiki/Symphony No. 9 (Dvo%C5%99%C3%A1K) )
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What is Nationalism in music?
In the mid-late 19" century, some countries gradually became conscious and realized that they

could only rise in the world by promoting their own folk customs. This trend started in the Czech
Republic, which was next to the music capital Vienna, and moved eastwards to influence
Hungary and more distinctive countries. Russia, then spread to Norway and Finland in northern
Europe, Spain in southern Europe, and then across the sea to the United Kingdom and other parts
of the world. Nationalism paid special attention to the national style, adding folk songs and folk

dance music to the repertoire.

HRER B RAE)K ?

L TR - —ElEZHER - THEIMMEEEREESRBNE > 15
FEE S EFREH - BRI E AR AT 2 4 Z BRAE ANV TE SO BEAG o (ISR EE T R S A B
E R E Y ERE - BRI ILERHY PR ~ 23R EAREREY DS - AR ISR EIL
B~ R o B RRAEIRHYE SER IR B RS - AR A R R SR
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Reference: MUZIK 5 HLEE T 4gHE 2 2010/2/15 https://www.kkbox.com/tw/tc/column/features-0-456-1.html

Teacher: We are going to listen to this symphony “From the New World”. Please listen to
figure one. Which instrument is playing the melody?

Student: Brass/trombone ...

Teacher: Very close. This instrument is round, and it looks like a big snail.

Student: The French horn.

Teacher: Very good. This figure is an arpeggio (£ 7). Mi-sol-si-mi. (Teacher shows arpeggio
on a piano.) Let’s listen again. What is it called? (Teacher shows “arpeggio”.)

Student: Arpeggio.

Teacher: Excellent.

T AR E Gt s El ) - B f—  (HFeEss e 2= T eEE ?

A E RS

ZED . ARBEL | EEEISETEINEERY - ARG — SRR -

B L AR

EhT REF | B EEEEY Zﬂ)ﬂz mi-sol-si-mi. (1/EZEHIE ? (HAEH#E Lr
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&728H : Moldau, composed by Bedrich Smetana
(FERRZET ) - WriesEanlE g

The Czech Republic in Eastern Europe was constantly being invaded by strong neighboring
countries. A Czech composer, Bedrich Smetana (1824-1884), composed a symphonic poem (%&
Bty “Ma Vlast” (FAYFHEL ) . This music depicted the stories and culture of Bohemia, and
most important of all, it promoted the Czechs’ patriotism and enthusiasm for their country.

The symphonic poem “Ma Vlast” consists of six pieces. We are going to introduce the second
piece — “Moldau” (EEFF#E,1 ) . Moldau is the longest river in Czech, it goes across Prague,
giving this city extraordinary scenes and views.

Moldau River in Prague
(B F 2kJE - https://en.wikipedia.org/wiki/VItava )

A FYERBCHYFE v - ANETZ ZA TR RIS > NILE Bl s Bl e 4 (1824- 1884)
BT —EREF (RAVtHED) - BERATR PR ERES UL - REEAE -

% TR NEHHBEIREVF =% -

(FRAVTHED) SREFF AN E/ NP R - RIS 4EE8 - R 0 - 15 il T
FaE L - R R s R A o SREEATHIRS > A T IR LAY RDEA R
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(Figure 6. Part One. The flute plays the melody, it sounds like flowing water coming from the
source of the river — Moldau.)

(&5 ZJE « https://vmirror.imslp.org/files/imglnks/usimg/a/a2/IMSLP370170-PMLP85117-

Smetana_The Moldau.pdf)
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/-—-\ }. J. J— | /-\
£ l! £ & F o . b LI - 1 E - ; 1] ! ! ]I‘ Fo
| . S | . b Al | 4 1 1 L 1 1 'b" 1 1 | 4 1
LA P4 1) | L 1 r 1 | T 1 1 1
f, | r N T
1 ,mf £ e A

JE
gw
D
I

(Figure 7. This is the melody of Moldau, played by violins and the woodwinds.)
(& /2R - https://musescore.com/user/13252/scores/26656 )
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(Figure 8. Then the river goes across a village, the farmers are happily holding a wedding.)
(& H 25 - https://vmirror.imslp.org/files/imglnks/usimg/a/a2/IMSLP370170-PMLP85117-
Smetana_The Moldau.pdf )

Teacher: Look at the photos (from Czech), can you guess where it is? Germany? China?
Japan? The United States? Czech?

Student: (Students guess and the teacher gives a hint.)

Teacher: This is the Czech Republic, a very beautiful country. Today, we are going to
introduce a piece depicting the beautiful scenery in Prague. The beginning is a
melody depicting the flow of the water. What instrument is playing this soft melody?

Student: Flute, and later on clarinet.

Teacher: Very good. It is said that the source of the Moldau River has two small streams. The
composer used two instruments to play the melodies, and the two streams converge
into a river.

Eh : BEEEFROEANER - (REGEEWE ? 2 B ? A ? SKE 7
##Eve ?
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In the second movement of “From the New World” Symphony, we heard a lovely piece of Black
Spiritual called “Goin' Home”.

Let’s look at the video, and what instrument it is. (Ans. English horn.)

FEFEFRALST Gt FRsc il ) A8 86 > FRMITEE] CRldl) MR ANER > FEIEE
Fp o USSR R ? (BREHEEE - )

-

(& /25 - https://en.wikipedia.org/wiki/Cor_anglais )

English horn is a double-reed (%5 ) woodwind instrument in the oboe family. It is like an
alto oboe in F. What is an alto oboe in F? It means the instrument is made based on the F major.
When the musician plays a written pitch middle C, we will hear the instrument coming out the

sounding pitch lower F.

REE R EANE RS BN EENRIEES - GETEEEE > B F AR
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written pitch
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sounding pitch
(B =) Figure 10. Explaining of transposing instrument
[exercise]

This is “Twinkle Twinkle, Little Star”. Can you write down the “sounding pitch” played by
English horn? It means, an English horn performer plays this score, what pitches will we hear?
Please move all the notes down a fifth and start with F.
1. What is the tonality of the English horn? Ans. It is in “F”.
2. The teacher plays an F major scale, and there will be one black key Which note is it?

Ans. B-flat.

.

S S Y S A SN S —— | I S S —

D A ) ; ; ]
V S S ) 4 | | I | | [ | | | [ | [ | | | 1 | | | |
[3) ¢ o 'bﬁj:@ﬁ%jﬁ:ﬂjjq:‘

Twinkle twinkle lit-tle star, how | won-der what you are. Up a-bove the world so high
7
H . , I
P’ 4 | | I [ I | i I | | | | | | I I | I N |
a0 oo daaF—F - —F—F+—
PY) b o o
like a dias-mond in the sky, twin-kle twin-kle lit - tle star, how I won-der  what you arc
(B F 3B - https://www.singing-bell.com/twinkle-twinkle-little-star-piano-tutorial-notes-keys-chords-sheet-
music/ )
Your answer.
0
* q | | | I | 1
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The answer:
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Teacher: Let’s learn about transposing. What is the sounding pitch of the English horn when
playing “Twinkle Twinkle, Little Star”? The English horn is a F transposing
instrument. When the English horn musician plays the written pitch “C”, what will
be the sounding pitch?

Student: The note F.

Teacher: Correct. Now, | will play the F major scale (on a screen, so students can see my
fingers). There will be ONE black key. Please observe what it is.

Student: B-flat.
Teacher: Great. All of the B notes, which is Si, need a flat.

Now, let’s move the notes down a fifth. What is the melody of the first phrase?
Student: Fa-fa-do-do-re-re-do

Teacher: Good job!

>3¥

114

CRN . FRMIREESIGEEE  EEHEEEESE (NEAE) B FRMER g ER
B e TEE ? S S F e RaEss > BEMASE B CF > HEE SR
I —{E B = e 2

B R
EA OB EEEEE FAEEE  HPAEEE  HEERAEER -
B 4B

i (R FABEIFTEY B SWERES - TR (NEE) Bt TH
Fi o S RHR R ?

E/k © F-F-C-C-D-D-C.

EH IR |

48 Bl E iR BB RS TR EERN 3



REFF I T R EpER T P fo EMASEY

1B

B 38 Rl

EE
&tBH : Analyze the melody of “Moldau”.
JEE Rl T E e T

Listen to the melody of “Moldau”. There are three different melodies.

Melody A.
Pt Fai B8 88 T T F S 85 584 83 4
\w—riyi!iw | ! ! — T e e
Melody B
//—‘\
T . TN

04 ;s 2t 5 F o 5 & 8

t—o O J : r
S Sk —r -
Melody C: This is like the river bumping into rocks, and the water is spinning.

:=—- :é/-—‘\

sﬁm LSSvEE P :

;j, — —-i |

(& F 3JE - https://musescore.com/user/19297466/scores/5367189 )
Let’s listen to the music, there are five parts, please put the A ~ B ~ C in the correct order.

1. ( )=22.( )=23( )=24( )=>5( )=>6.( )

Ans.1.(A)>2.(A)>3.(B)>4(C)>5(A)>6.(C)

Teacher: Let’s listen to the main theme of “Moldau”. Can you imagine the streams flowing
down the mountain? It is using music to depict the river.

Student: Yes.

Teacher: This section has three different melodies. Melody A is ...(teacher plays melody A
on piano). Melody B..., Melody C.... Now, please listen again and put them in order.
There will be six blanks. I will tell you when the next phrase starts.

What is the first phrase?
Student: Melody A
Teacher: How about the rest?
Student: A-B-C-A-C
Teacher: Right. So it is A-A-B-C-A-C.
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Jazz Music

I ERVAE oY GRle

TR

Jazz Music is being declared a “National American Treasure”. It is seen as a way to showcase
g

the contributions of African Americans to American society, and it symbolizes the “melting pot”

spirits. As time goes by, jazz has gone through different styles and it accompanies our lives.

Either in cafés, restaurants, or bookstores, we often hear jazz music and we feel relaxed and

energetic.

In this lesson, we will appreciate jazz songs, and learn about the rhythms and features of jazz

bands.
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trumpet /NGR clarinet HEE(ES)
raspy FHEEHY hoarse VDIGERY
best-known songs | & AATHHH cover FHng,
arrangement e brisky LESPRED|
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catchy BHBH_ 1R swing g

jazz Ba lyrics K]

Louis Armstrong | E&Z5HT - a4 | Benny Goodman WE - BES
interpretation ek

(1) was famous for playing _(instrument) .

f4)(1) = Louis Armstrong was famous for playing trumpet.

Byt DU ZS N R o

#4(2) : Benny Goodman was famous for playing clarinet.

BRe UE=E S -

@ Because of his/her and singing voice, he/she

fi4)(1) : Because of his raspy and hoarse singing voice, he created a unique style in jazz singing.

DRI R H e RfH IR - At B11%E ) BB T JR AR Y B B,

fi4(2) : Because of her stunning and high-pitched singing voice, A-mei became a star singer.

N R ZeRERIE TR > PR A 2T -

©® This song has melody and rhythm.
(€ispuin d:ityire e N TR D)

4+ This song has catchy melody and brisky swing rhythm.
HEEHEESE - §iRRR -
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@ There are countless versions of

f4)(1) : There are countless versions of covers and arrangements.

H A B EEIE AR -

#4)(2) + There are countless versions of playing and interpretation.

EEHIESEER YERNE SN IR

© In jazz music, J3 rhythm will be performed as 4.
4 : In jazz music, when you see ﬂ rhythm, it will be performed as JJ’, making it the
feeling of Swing.
Bt EmRAED I (fi% > GEER ) B E SRR -

(72 © Please circle the rhythm ﬂ to remind yourself to sing Jd. A Jj gz »

SEELE CBUEIER 4 o )

@ Either in café, restaurants, or bookstores, we often hear jazz music and
we feel

4 : Either in cafés, restaurants, or bookstores, we often hear jazz music and we feel
relaxed and energetic.

FENIYREE ~ EEE - £ B LEETGERMBGR A REEERE -
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£28H : Introducing a jazz musician, Louis Armstrong, and his work “What a Wonderful World”.

FEEE ¢ T (SRR

Louis Armstrong (1901~1971) is among the most influential figures in jazz. He was born in
poverty and was raised by his grandmother at an early age. He had a big mouth, so his friends
nicknamed him “Satchmo,” which means “satchel” and “mouth”. He was famous for playing
trumpet, but he harmed his lips due to overplaying. Then he turned to singing. Because of his
raspy and hoarse singing voice, he created a unique style of jazz singing.

Louis Armstrong

(& 7 2K
https://en.wikipedia.org/wiki/Louis_Armstrong_discography )

“What a Wonderful World” is one of Armstrong’s best-known songs. He used his hoarse voice
to interpret the music. The melody is beautiful, and the lyrics are simple. It was the song that
accompanied people over the time of the Vietnam War.

What a Wonderful World

George David Weiss and Bob Thiele

60 F A BT AT G- F AT D-
T ¥ T | e
I see trees of green, redros-es too, I seethembloom for meandyou,  andI
. Dy c 7 FFt BT C7
3 —I— .
Fol T * e | — Ld .‘I. & 1]
think  tomy-self WHATA WON-DER-FUL  WORLD.________ I see

(&R 25 - https://musescore.com/user/498481/scores/6317909 )
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ERA - NMAVEEECR - FEMERLT Satchmo HY%H5E - ZlKH satchel J2/\ar B
mouth ZIEE R FHIFAEE - LUEZ/ RS - (HNEREBEEFERTZE > ZRE
GERRHIE > N R SRR Y DR - (A1 ) B IR AR U -
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Teacher: Let’s introduce a jazz musician. Look at the picture, what instrument is he playing?
Student: Trumpet!

Teacher: Right. Do you often hear the trumpet in jazz?

Student: Yes!

Teacher: Absolutely! The trumpet often plays the melody. This musician is Armstrong.
Student: Armstrong?

Teacher: Not the one going to the moon, he is Neil Armstrong. This musician is Louis
Armstrong.
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W=
&20H : Benny Goodman’s Sing, Sing, Sing
Benny Goodman (1909-1986) played clarinet and his band recorded the song ““Sing, Sing, Sing”
in 1937.
This song has catchy melody and brisk swing rhythm. There are countless versions, covers and

arrangements. It appeared in TV shows and movies frequently. Moreover, Benny Goodman’s
band was the first jazz band to perform in Carnegie Hall. In the past, only classical music could
be played there.

BRI S SRS 1937 FeRBUEIRSE (NBIRNE) -~ EESIEESE - Gt Al
AURRAS ~ BB - R HPRAEER ~ B - B S S EE S — (AR E Y
FEZENELEE - DR R A IS SR RS EERED -

Benny Goodman
([& 7 2

https://commons.wikimedia.org/wiki/File:Benny Goodman_-

¢1970.jpg )
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Figure 4. Sing, Sing, Sing
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Bt

Teacher: Listen to this piece. How do you feel about the music? Happy or sad?
Student: Happy.

Teacher: Right. This is Swing music, it often brings joy and sometimes people dance along
with the music.

Student: What is Swing?
Teacher: It is a style of Jazz. The melody is often simple and fun.

ZhN : RIRIEEE T WO TR ? PRESGEERS ?
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(== 1)}

EE—

st AR EERIIEREEZE (Swing)

r3iq

In jazz music, the Jj rhythm is often performed 4 in order to show the style of Swing.

Let’s do some practice.

i

AT JI mEEEaLddEE  UFEE SRR > RITGR
EFE

"Straight Eighths"

1 1 1 I 1 I I 1

the way it's written
"Swing Eighths" Swing rhythm explained.
—3r 3334 (B R 3R
ﬁMk https://music.stackexchange.com/questions/75438/how-does-6-8-
© the way it's played meter-in-jazz-compare-to-gight-note-swing-in-duple-meter )
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It will be sung as:
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Teacher: In jazz music, when you see Jj rhythm, it will be performed as 4.

Let’s clap this rhythm ﬂ Jj ﬂ Jj
Student: ﬂ ﬂ ﬂ ﬂ ,

Teacher: Let’s clap the swing version addddddd,

Student: J 31NN )
Let’s try singing.

Teacher: Great.

T e M T 49 IR > EEEed -
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1) Let’s sing this song.

What a Wonderful World

George David Weiss and Bob Thiele
8 F A BT AT G-T F AT p-
= ] 1 l'fJ  — Ir | |'_J I—i 1 s & o
I see trees of green, redros-es too, I seethembloom for meandyou, andI
; Dy cn c7 F Ft BvAT C7
El ——f— .
S P ey 7
e il ‘ -
think to my-self WHAT A WON_DER -FLL WORLD. I see
 F A- BY A-T G- F
= 1 : L E = = E} IF' | Fi : 1 I 1 | I
T ¥ ¥ T L | ——
E
skies  of blue  and  clouds of white,  the  bright bless=-ed day, the
" A7 D- Db cH cT F Br F
El E S — ¥ —

dark  sac-rednight, andI think tomy-self WHATAWONDERFUL  WORLD._—_  The

T'r c7 F c7 F
1 1 | 1 .Y I I-__ i 1 | = | .| 1 I 1 I A Al F__Il 1 | : Iﬂ
-+ - L4 - j
col-ors of therain-bow, so pret-tyinthesky are al-soonthefac-es of peo-plego=in'by, I see
2, D- C/E D-/F  C/G D-/F F#o7  G-T F#oT C7

El
friendsshak=in'hands,  say=in’, "How doyoude!  They'rereal-lysay-in" "I Tove vyou," I hear

N

= F BP A-T G- F AT, D-
: s s e St e |
- I l'4 1 1 .I'l E | | | 1 i e r_ 1
ba- biescry I watch themgrow. learnmuchmore  than Il ev-erknow, andI
Db c7 Cc7 F A-T# D7 G-7
2* ; '_ ; _| b } 'l 'I_ ; _I
think  tomy-self WHATA WONDER-FUL  WORLD Yes, I  thinkto my self
5 c7 F Bvé F
3 ———§F— H
? d ) . 4 o lo.
“
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(2)  Circle the rhythm J3 to remind yourself to sing 4.

39

What a Wonderful World

George David Weiss and Bob Thiele

§ Dy cH c7 F F¢ BrA7T C7
‘ 1 i l/-\\ " ’l 3 ] 1 i l/\
== T
think  tomy-self WHATA WON-DER-FUL  WORLD._______ T e
" F A- BY A'7 6'7 F
oy J N N
il } l'l | 1 H ! l'l 1 } 1 1 1 1
4
skis  of be and clouds  of white,  the bright  bless--ed day, "¢
. AT p-* Db ctt c7 F B F
.3 3 d N —1
—_— i — S = b = AV - B— el — =z
N— v
dark  sac-rednight, andI think tomy-self WHATAWONDERFUL  WORLD.__  The
" C7 F cl

‘ JJ
in thesky are Ma&-es of  peo-plego-in'by, }s_ee/
) D- S~ C/E D/E\C/G D-/F F#oT . G-7 I‘T“°7C‘7 s

3
friendsshak=in'hands,  say=in’, "How doyoudo"  They'rereal-lysay=in" "I Iove you," I hear

arnmuchmore  than I'll ev-erknow, andl
F  A-T% D7 G-7

Yes, I  thinkto my self
Bvé F

\iu.-
—

WHAT A WON - DER - FUL WORLD.

(&R 25 - https://musescore.com/user/498481/scores/6317909 )
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Teacher:

Student:

Teacher:

Student:

Teacher:

Student

R
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Let’s listen to What a Wonderful World. Then we will sing it.

Let’s go over the melody first. If you can read the score, you will sing do-mi-fa-la
do. If you cannot, just sing la-la-la with the melody.

(sing)
Let’s look at the first line. “I see trees of green.” Is there any “swing rhythm?”” Where
Is it?

The first two words — | see.

39
Right. You will sing J dinstead of J9. Let’s sing the first line again.

. I'see trees of green, red roses, too...

HAIREGE (RIS ) - FEEREE%EH -

B RIFIE fErE - & NARsGAYE SR - B5IERE © AR B R A RET
REEHVEIEE - DL lala la pREEfEIFE -

(18)

SHHESE—{THED ] see trees of green.” » 5798 0] A T #38EENZ= | FRIEAIIE ?
FEDIRHE 2

A FIm{EF— 1 see.

K > BRIAEREERS  RIEEE 1T
I see trees of green, red roses, too...

#=A red roses > B FEREEZEE |
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Carmina Burana
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Carmina Burana (written in 1935-1936) by Carl Orff is one of the most important music pieces

in the 20™" century. Based on a collection of medieval poems, the texts were found in a manuscript
known as the “Carmina Burana,” which was discovered in the early 19" century in a Bavarian
monastery. It explored different aspects of life, love, fate, and fortune. The music is powerful
and strong, performed by massive choral and orchestra.

In this lesson, we will appreciate Carmina Burana. Besides listening to this piece, we will also
introduce how this piece is used in pop music, either the rhythmic or the melody elements.
Since the music is powerful, it has lots of dynamics in the score. We will briefly go over the
terms of the dynamic in music. Last but not least, the percussion instruments, especially the
timpani, might be one of the most fascinating highlights of the orchestra.

KR - BAEN (FREEEEE)  (FEIA 1935 % 1936 4FfE) 2 20 4T STy S 44 /R — o
DA &0 FF 8 KSR - HFfR 19 et A Fai BBl %R - HRE—mG525
" Carmina Burana , iy Ffa - NEREE £y - B - enEENE - FEMEEAS > D
JE RSB EIFIE S EE Y -

RETT - MR TIE (s - EgiRiEE gt S RrER - G2

BiREILE - BEBSERYAE ] % MRS T IEEE - M EedaiE e

if o fi% o FTESES T E BRI EERE )& - THETE > BN — -

B HEpi s AR TRAE EFE%
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Carmina Burana %I

music appreciation | FEERE Carl Orff <& - B1E

Carmina Burana Vil

music educator | SHEEHEE

Orff Approach BtEESEREA monastery (E3=15
poems = banned topics Y=Y

time signature/meter | FH5% masterpiece 4AE

choreographer CmiEs pioneer S
synthesizer BTaRkes dynamics T
Timpani & &X18F
timpani TEH 54 pitched drum FEERS
percussion Freegs pedal EATR

dynamics EHRE (ZARIX)

pianissimo EIGE] piano 59
forte Gl fortissimo g8
mezzo forte g mezzo piano 55

B Y EAAE S B R E TR EERRT F



i
)

o

R TINEF TR 2 R Y P ﬁ BN AEERBHIER L

@ Composer was born in _(country) .

f4)(1) - Composer Carl Orff was born in Germany.
TERiZE R - BEARARTEEY

f4)(2) : Jazz composer Benny Goodman was born in the US.
B LIFh e - BifE S A0 EE

(2] meter is in three/four.

A1) © O Fortuna’s music meter is in three.
(apidzc ) SEdiVETRZE =91 -
f47(2) - Mayday’s Jump is a music in four (meter).

TLHRAY (BERAHERRIED 2IUfFHIEEE -

© The time signature in _(music piece) is

f4(1) - Look at the time signature in Tanz, is changing all the time.

TEEEE (FE) fEEnsT R -

f4(2) : The time signature in Tanz starts from 2/4 (two-four).
(FERS ) HUFASRAE 2/4 8R4 -

@O The dynamics change from to

#4(1) : The dynamics change from very loud (ff) to very soft (pp).
SEHh S AR B R 5T ©

#i4(2) : The dynamics change from fortissimo to pianissimo.
SEHh S AR B R 5T

©® In _(music piece) , (instrument) play a very important role.

4 In Carmina Burana, timpani plays a very important role.

(fakdsra) o EFSIEEEZEAD -
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@ The dynamics of _(a song) is

#4)(1) : The dynamics of the opening of O Fortuna is fortissimo.
(o2 ) BRI S 2L I iR o

f4(2) : The dynamics of Billie Elish’s What Was | Made For is pianissimo.
Billie Elish #3%%% What Was | Made For JJfEE55 °

@ (percussion instruments comparison)
is/are (a) pitched instrument.
is/are (a) non-pitched instrument.

fi4)(1) = Timpani, xylophone, glockenspiel, marimba, and vibraphone are pitched instruments.
EEH - ARE - #BE - EMES - EEEEA TSIV -
fi4(2) : Tambourine, cymbal, and snare drum are non-pitched instruments.

BREE ~ B NEUR IR SRS

w=—

S ¢ R - AR (AR

Composer Carl Orff (1895-1982) was born in Germany. He was a great composer and a superior
music educator. His philosophy of music education the “Orff Approach’ was famous worldwide.
In Taiwan, many institutions are advocating the Orff Approach. The Orff Approach provided
music learning in a way using one’s body and mind to feel the music, also combining dance and
acting along to melodies or rhythms.

Let’s turn back to his famous work — Carmina Burana. Burana is a place in Germany. In 1803,
thousands of poems written around the 13" century were found in this monastery. To people’s
surprise, the content covered a wide range of topics, such as bold complaining of the fortune god,
the pursuit of joy and pleasure, or the desire for love. Those were banned topics in a monastery!

65 B¢ R S TR R
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TEHIR R - BAE(1895-1982) R fEEY - M2 —MrEARHIFlIZ - e Sl E58s
F o HIBEESGH T BEREE ) SR EEERS MR ERESS > BiEH
EANE R ETREB SRR HYE > GG S EE(E -

[EE A RFEE (AARFEK) - Burana S {EEIHY—(EH1 )5 > 1803 £F - fE LI (EiEke 3R
THTEY 13 HEEREEK > HARRETE - WE R > Ba KIESNH - 802
NEHVEEEIEX ~ DURHEFIEE - BB i b HEEE |

Figure 1. Composer Carl Orff
(& / 2RJE - https://holocaustmusic.ort.org/politics-and-propaganda/third-
reich/orff-carl/ )

J the overture O Fortuna FEil () » apid 20 )
This piece appears twice, the opening, and the ending. It is strong and powerful, symbolizing
that fortune is like a moon constantly changing. The meter is in three, and the melody repeats
many times. The dynamics change from very strong (ff) = to very low (pp) = strong (f) > very
strong (ff).

EEE IR R - BREEAISERS » 12 S R A - S feaniE A H e B i - DL
:m%m%’%ﬁxﬁéﬁ’ﬁf“ﬁ%ﬁﬁéﬁ%éﬁéﬁﬁ

; Lu- a - bi - lis,
o\
> >y > > > > 4 = = = o == S I
77 Py 7] — | | | T = % LA L |
- - 1 - — P Py =Y | - 1 1 1 11 1 1l
| | =l 1 | 4 L | 1 1 1 11 1 1
1 1 1 1 1 1 I 1 L L L] = L 1
f | - ! 1
(0] For - tu - na, ve - lut Lu- na sta tu va-ri - a-bi- lis,
k] e & Mo 4o R A & g it % % HF & ¥

Figure 2. O Fortuna
fiE] 7 AR - HUE FE L SRR A B R
https://jibaoviewer.com/org/5a3d28a9cf8f63182612a448/project/5a3d2bd393dcf51826d542b1
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JTanz <#EfE>
This piece brings out the joy and movement in spring, the rhythm is brisk and the melody is

delightful. Look at the time signature, it is changing all the time, this is a feature in this piece.

BHYEi 2 ERAYEIEFIESE - iR o jeiErik o SRR e L 0 AR
@Z* °
GE== SRt st e
¢ : . " ¢ - d v -

(& /ZRJE - https://www.youtube.com/watch?v=Vf20XxTwrJ0&ab_channel=MiguelEpardo )

Teacher: Let’s listen to O Fortuna again. Is the meter in 4 or in 3?
Student: In three.

Teacher: Yes. Let’s count the meter along with the music. It is in 3, but what do you hear in
the first beat?

Student: Nothing?
Teacher: Please listen carefully to the first beat.
Student: The Timpani

Teacher: Yes!

CRN . BERMIETOREE (amEL) o BT ER=TFIE?

B =i

ZHEI B B —EBRETE S - =T HvEERL - S — R TR E
Ifg ?

B4 QEEE -

EHN : EErAERTEE 4

B4 BEEG
HED 258
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A. Contemporary Dance of Carmina Burana

Dr. Liu, Feng Shueh, a Taiwanese dancer and choreographer, established the Neo-Classic Dance
Company. She was a pioneer in modern dance research and had numerous works. One of her
masterpieces is Carmina Burana. The music is filled with rhythmic charm. The dance shows a
group of young people who had noble ideals; they try to free from boundaries, but end up
wandering in life.

Modern dance of Carmina Burana by Neo-Classic Dance Company:

B J .

527 KR -
https://www.youtube.com/watch?v=aEAVZ dytj8&ab channel=%E8%A1%9B%E6%AD%AG%E7%87%IF%E
5%9C%8BY%ES5%AE%B6%E8%97%9D%E8%A1%93%E6%96%87%E5%8C%96%E4%B8%ADY%ES%BF%83
weiwuying_centerforthearts )

Choreography of Carmina Burana

(B H 2R« https://www.npac-weiwuying.org/programs/629609c468f93b0007f52f43 )

https://www.npac-ntt.org/program/events/c- | https://www.opentix.life/event/1529061240165298178

TjlJ8fdGYxC
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https://www.youtube.com/watch?v=aEAVZ_dytj8&ab_channel=%E8%A1%9B%E6%AD%A6%E7%87%9F%E5%9C%8B%E5%AE%B6%E8%97%9D%E8%A1%93%E6%96%87%E5%8C%96%E4%B8%AD%E5%BF%83weiwuying_centerforthearts
https://www.youtube.com/watch?v=aEAVZ_dytj8&ab_channel=%E8%A1%9B%E6%AD%A6%E7%87%9F%E5%9C%8B%E5%AE%B6%E8%97%9D%E8%A1%93%E6%96%87%E5%8C%96%E4%B8%AD%E5%BF%83weiwuying_centerforthearts
https://www.youtube.com/watch?v=aEAVZ_dytj8&ab_channel=%E8%A1%9B%E6%AD%A6%E7%87%9F%E5%9C%8B%E5%AE%B6%E8%97%9D%E8%A1%93%E6%96%87%E5%8C%96%E4%B8%AD%E5%BF%83weiwuying_centerforthearts
https://www.npac-weiwuying.org/programs/629609c468f93b0007f52f43
https://www.npac-ntt.org/program/events/c-TjlJ8fdGYxC
https://www.npac-ntt.org/program/events/c-TjlJ8fdGYxC
https://www.opentix.life/event/1529061240165298178

S EFASEHBHIES DL

B. Carmina Burana in pop music

Carmina Burana in pop music:

1. This is “Gravity of Love” from the German band “Enigma”. It re-mixed the sound from
Carmina Burana and added some electronic sound.

https://www.youtube.com/watch?v=Crz8pvxXsww&ab channel=Enigma-Topic

2. “The Mass” by France music band - ERA. They used the music materials in Carmina Burana
and remixed by a synthesizer. They also change the speed faster.
https://www.youtube.com/watch?v=VVJTAjonuAiU&ab_channel=ERA
A RAEEERE (FREEO)
BB L BEEHE  GHEE - AL T TErd s o EEASERAEE - /F
BB o W RIEZ —8E () - fEFmEi =0 E e wfEh Rl 17—
BAERESERRAFEEA © 18 7SR - alEATEHIREA -

B. MfTEHEETHY (FAIEFK)
1. {2 Enigma SEEIHY (ZHVETT) SEFUEY (AT IORIIETH
2. JAE ERA SEEIY (0 - MPIEA CARRERTE) IVE2ERM - ML EE TS aEsR

Teacher: Carmina Burana also appeared in some pop music. We introduced two songs.
Which part did they use?

Student: The opening / the overture — O Fortuna.

Teacher: Do you like the arrangements?

Student: Yes.

Teacher: Which one do you like better?

Student: The first / the second one.

Teacher: Please share your opinions.

S T AR SRS E T AR 2
Bk S dl -

Y RS 2

il O R R 2

Bk BE/ B

A IR -
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Timpani is one of the percussion family. It is combined of pitched drums, which means you can
change the pitch. How does timpani change the pitch? By moving the pedals with your foot, you
can change the tension of the drums. In an orchestra, there are usually 4 timpani. (Timpani is the
plural, the singular of which is timpano.)

In Carmina Burana, timpani plays a very important role. Let’s watch a video.
https://www.youtube.com/watch?v=F1DEyrAZofU&ab channel=CraigZerbe

Let’s try to play the timpani along with this video.

https://www.youtube.com/watch?v=PcvrdOg66Zs&ab_channel=LondonPhilharmonicOrchestra

J=60

. . By = = = = = = = =
Timpani —F 2 = Z

ik CHEBEAESHEEIK - BEREE T LR - s
HFREAEE - EE SR EE ? E XS A M - AR s maR ST > K
" i
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Teacher: Let’s observe the timpani in this piece. How many drums do you see?
Student: Four.

Teacher: Yes. Does the performer play all the four drums?

Student: Yes.

Teacher: Timpani is a pitched percussion instrument. What is a pitched instrument?
Student: It can produce the pitch.

Teacher: Correct. There is a pedal below, which can change the pitch.

Zhl - BMIAREEEEREARE T HRAEE IR ?

LA POgE -
HE B | RS T S 0
B R

i - ﬁaﬁim e TR > (TR A S ?
B4 0w DET
LRl AREE o RN E RIS > mTEAEER -

EENZ
SR © UL IR
Music tension comes from the change in dynamics. Composers mark dynamics terms on scores
to help performers master their playing style and to articulate the piece. Let’s introduce some

useful dynamic terms in music.

Dynamics meaning
pianissimo (pp) very soft
piano(p) soft

mezzo piano (mp) middle soft
mezzo forte (mf) middle loud
forte (f) loud
fortissimo (ff) very loud

n R iR B RETRIPM BFRYE
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FEEHRIIAE DERL - (Fi AL PR DS - BEEREEREERERS -
BRI M — L8 PRI Al

JIEGEE P ER
pianissimo (pp) g5
piano(p) 59

mezzo piano (mp) 5§y
mezzo forte (mf) 58
forte (f) e
fortissimo (ff) fiR5

Activity:

Please listen to the section the teacher plays, and write down the dynamics that the composer
would mark on.

Sentence phrase: The dynamics of _(a song) is

1. O Fortuna opening (mea. 1-4), dynamics (Ans. ff, fortissimo)
https://www.youtube.com/watch?v=IKATXtIMtw8&ab_channel=Score%27sAnimation

2. O Fortuna start from mea.5- , dynamics (Ans. pp, pianissimo)
https:/youtu.be/IKAT XtIMtw8?si=60tWkX Y JIILyxTGC&t=21

3. O Fortuna start from time 1:20, dynamics (ans. ff or f, fortissimo or forte)
https:/youtu.be/IKAT XtIMtw8?si=_SBTA2YAz-WXWWcP&t=80

4. Beethoven “Moonlight Sonata”, dynamics (ans. pp, pianissimo)
https://www.youtube.com/watch?v=eia36LHUCXQ&ab_channel=TheTrebleClef

5. Mayday Jump (71 5 K BEBEHIERZE1H), dynamics (ans. f, forte)

https://www.google.com/search?sca_esv=559635945&0=%E9%9B%A2%E9%96%8B %E5%9C%B0%E7%
90%83%E8%A1%A8%EI%ID%A2&sa=X&ved=2ahUKEwiaxoDIlzvSAAXVQMN4KHesPB50Q7xYoAHo
ECAKQAQ&biw=1536&bih=811&dpr=1.25#fpstate=ive&vld=cid:665a9af5,vid:d3JVkes8o4k

6. Billie Elish, What Was | Made For, dynamics (ans. p or pp, piano)
https://www.youtube.com/watch?v=cW8VLCInnTo&ab channel=BillieEilishVEVO

Teacher: Let’s analyze the dynamics in O Fortuna. There are instant changes in dynamics.
Can anyone tell us what’s the dynamics in the first four measures?

Student: It is fortissimo / ff.
Teacher: Right. Then, from measure 5, is it still fortissimo?
Student: It is pianissimo.

Teacher: Yes, this part is about one minute long. Then what’s next? Music from 1:20?
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https://www.youtube.com/watch?v=lK4TXtlMtw8&ab_channel=Score%27sAnimation
https://youtu.be/lK4TXtlMtw8?si=60tWkXYJ9ILyxTGC&t=21
https://youtu.be/lK4TXtlMtw8?si=_SBTA2YAz-WXWWcP&t=80
https://www.youtube.com/watch?v=eia36LHuCXQ&ab_channel=TheTrebleClef
https://www.google.com/search?sca_esv=559635945&q=%E9%9B%A2%E9%96%8B%E5%9C%B0%E7%90%83%E8%A1%A8%E9%9D%A2&sa=X&ved=2ahUKEwiaxoDlzvSAAxVQMN4KHesPB50Q7xYoAHoECAkQAQ&biw=1536&bih=811&dpr=1.25#fpstate=ive&vld=cid:665a9af5,vid:d3JVkes8o4k
https://www.google.com/search?sca_esv=559635945&q=%E9%9B%A2%E9%96%8B%E5%9C%B0%E7%90%83%E8%A1%A8%E9%9D%A2&sa=X&ved=2ahUKEwiaxoDlzvSAAxVQMN4KHesPB50Q7xYoAHoECAkQAQ&biw=1536&bih=811&dpr=1.25#fpstate=ive&vld=cid:665a9af5,vid:d3JVkes8o4k
https://www.google.com/search?sca_esv=559635945&q=%E9%9B%A2%E9%96%8B%E5%9C%B0%E7%90%83%E8%A1%A8%E9%9D%A2&sa=X&ved=2ahUKEwiaxoDlzvSAAxVQMN4KHesPB50Q7xYoAHoECAkQAQ&biw=1536&bih=811&dpr=1.25#fpstate=ive&vld=cid:665a9af5,vid:d3JVkes8o4k
https://www.youtube.com/watch?v=cW8VLC9nnTo&ab_channel=BillieEilishVEVO
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Student: It is forte.
Teacher: The dynamics change from very strong (ff) = very low (pp) = strong (f) > very

A -

B
4 ¢
LS -
4 -
s

Ehi

strong (ff).

HATAR A CapidE 2ot ) By IEEEAE - SRS —FISR VUG > ST (T
UE ?

fioE o

& | PESR /NG 7 SRR ?

0 BECERHE TR > FE N ARIE 7 REUFE 120 M 2w ?
5 °
Pt LUIE & SEH Y T fEAi5E > fk 55 > 58 S HioE -
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B+t #4mEIE T.ILE.
Playwriting and Theatre in Education

LT TR R S R R FER RO

Theatre in Education (TIE) is a way we can involve students in educational issues. For this
subject we need students to be able to develop a play using a script that makes the audience
reflect on it.

We start by organizing logical plots and creating scripts with educational settings. After that,
students will better understand how to be TIE actors. This will help them focus on other people

and think about the relationships between people.

FEES (TIE) B IR AR SN ik - SEAEk - T EEERES
R R - I H AR R A -

R Ba N R MR B B DU GRS A BB MESCEVRIA - FEIEZ 1R - B g
iy 7 TIE By 8 > BB FE B A DU E S N B Z IRYRE % -

XH R E R A I E T B A

ik thE i thE
TIE . e playwriting el
(Theatre in Education)

practitioner REANE playwright EEIF
role play AEiE exposition AR
multiple roles E4=1) conflict fEjze
audience involvement | RS rising action ol

74 B¢ R S TR R



@a?&'}f" ot 2 == — Ih— b
Y KT TR T 2 ERT P fo BEMASERBHESL

agency tEntE climax WEEH
fact EE falling action =0 G
figure i conclusion XEEED
debate Eiam plot =1:0]
educational objective | & HiZ Well-made play structure | (FREE145HE

© Do a role-play.

147 : [1]: We can try this situation and do a role-play.
[2]: I can play multiple roles.

[L]: T T U E R S s -
[2): Fe T U2 A

©® The story runs in a line.

47 - [1]: To be logical, the story runs in a line.
[2]: We could add some more things happening.

(10 R T ORFF AR » SR RIS -
[2]: FRAFTa] LA AN EE 2 S8k

@ the of the drama

4 - Here is the beginning of the drama. We call it the exposition.

B R RINBALE - BT EHEEHHEER -
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O Set up the action.

4 : [1]: We need to start to set up the action.
[2]: It could be a dance here.

(L) BRI ROE L T -
2]:: ATLUZEBESE -

@ propel them into

47 = [1]: This setting is enough for roles to propel them into the scenes.
[2]: Let’s make this more like realistic life.

(L] i EECE e e A g AR T -
2] —EEREEE IIEE -

@ break up

4] © We need to break up the plot and add a new role.
B HEIBET BN B AR AT -

@ build the tension

47 - [1]: Building the tension is important for TIE.
[2]: It can help the audience get into the story.
[1]: 7% TIE SRR /2 E A -
[2]: AT aT LSRR B E IO A

@ step into someone else's shoes

4y - [1]: We need to step into someone else’s shoes.
[2]: Then we can think from their point of view.
l [1]: FeAM TR EA A -
[2]: TEA FIR R -
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© explore the theme

4y - [1]: What is the objective for today?
[2]: Exploring the theme.
[1]: SRHY HEEEE ?
[2]: FRET R -

@ What should be said to the audience ?

4y « [1]: What should be said to the audience in this play?
[2]: Morals?
(L &R BB 8% 2
2] BfE?

h=—
S - ARG -

Playwriting is an important element of theatre. It creates a vision for the audience. The
playwrights share their values and imagination with the world. In this unit, we will learn to

organize a plot, and hopefully, we use the skills to create scripts for making educational theatre.

For the first part, students will learn how to develop a plot and organize a play by using the Well-

made play structure: exposition, rising action, climax, falling action, and conclusion.

wEIEESEENTTE L, — » EREMEEBESER - ez DAL ER B IR(EEEBE
GRS o R (EBE TR g B2 E W AHER G - I B A ety It R e ER S A
B

EE—H sy » BT E D EMRIHSEA - el smEze » EFPR > EEEH > E
FEEoR > Remedas e o
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Teacher:

Student:

Teacher:

Student:

Teacher:

Student:

Teacher:

Student:

Teacher:

1
HE

EH

The objective for today is playwriting. We will follow the five-act structure reading
the story “Little Red Riding Hood”. Before we get started, let’s look at the different
parts of the five-act structure.

Do we all have to use this to develop a plot?

No, we can develop a script in various ways. But as beginners, we can use this clear
structure to create one plot to practice. To write the play, we need to think about the
audience at all times. We need to let them understand what is happening on the stage.
We need the exposition to have an introduction to explain the setting.

What is an exposition?

It is where you show the relationship between the characters, the era, and the place.
We need to show the normal daily life in the first scene. At the beginning of “Little
Red Riding Hood”, the little girl lived happily with her mum — this is their daily life.
Then to cut off the exposition, something has to happen. You will see she went into
the forest and encountered the wolf. We call this the “conflict”.

Does it mean that normal life needs special things to happen and change the

characters’ lives?

Yes, the problem has to be fixed (resolved). Then we turn to “rising action”, to show
how the characters face the challenges from the conflict.

Can we talk about what rising action is in a story?

Sure. And we can also talk about the following parts, which are the climax, falling
action, and the conclusion.

SRIVEE BEERE] - T E M L m BRI A/ NI - R FIFELG
ZR > SeHE— N IR

HPI B A E T U Sm a2

EARAH > T IS A DS REIA - H5K - DL—Ee82% > 3K
TR —EB M SR E (ESRE ZRAIE - FIEREEIAR: - TR EZEE RS
JEHEAR - FREEERALM TSR L AERY MR o MR E R
BUR T RREOE

AR ?

BRHIAGR - AEARE A ~ 0 MBS - MPIFERRAELEES & - &
EAE/NGLE T - N B ISR — R R MM - MR =R —
SRR AHAGER - NG EFIMERRMBEIR - BT 2 FfEZe -
EERMEEAENFEANS - I HEER RS A RS ?

RP B FERE T REIP BEREE



TIEFE R T 2 KT T o EMALEHBHAEHRL

bt

ERN 28 EEFEE N AEMAREAE > SR RMEERSEL > REEAT
pipi Fag izl L

B2 0 M) AR A S s s S SR Y = R P 2

RN BRI TMTAI DR FARAVTER > AEE - SRR RS

W=
&2HH : Theatre in Education (TIE) 4144 -

In this part, we need to explain the importance of Theatre in Education (TIE) and how the actors
and content work together to help people empathize with others. Theatre in education sets an
educational situation for a performance. TIE is a way to let students take part in different
situations. Itis very important for students to learn and practice techniques and knowledge before
they are actors in a TIE play. As mentioned above, we need to create an educational setting and
then perform it. Then when everyone fully understands TIE, it is easier for the audience to be
engaged.
FEAEEES 7y - AR RE TIE Y BB S e - AEREsBER AR T s B DU TIE YN S AT E
IIAFIEEEAA - & —EREVISRSE MR R2CEE; (TIE) - M7
AMEE RS R SR E T - BBy TIE HYHERT - SR 1T A AR
By - ANE B BMTFRERAEREEERAERE - EMITE T efmisEal - 2
FEEPESOOZREA -

Teacher: Before we use our play to set an educational setting, we need to know how to make
it work. In theatre in education, we create a debate for the characters, and then let
the audience think about it. Let’s say our audience is high school students.

We can decide on the topic first. In your lives, what types of things usually cause
conflicts or fights?

Student: I think it’s things related to families. | always have arguments with my parents.
Teacher: Is there something to debate in this situation?

Student: | feel my parents and I have different values, so that’s why we always have

arguments. Also, we don’t communicate well.

Teacher: Thanks for sharing this. We can use this as our topic to develop a script and stage a
show for an audience.

” R iR B RETRIPM BFRYE
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Student: So, actually, we only need to write from the exposition to the rising action.

After that, the audience tries to reach the climax, the falling action and the
conclusion at the end?

Teacher: Yes, thatis all I need. Let’s work in groups, and please write a debate for homework.

We will work on the next step together.

FEFAIE FBRMIBIA LS e — B E A RCER > BMIFERNELN(TETT
T - EFCERIST > WM DAlE R A A R o UL R A RS - A
BeMmkae e MR RS T e - T U E £/ - fEfRAVAIRE
HIRAMTERENEEE S ELEF I 2

D WEGHIRESEEE A K& > U M—EAEFH - mHRMRDAE

EerHEE -

A R 35 > BT PAR S (8 R 38 e g Al H 45800

FRLVEE o WA FEHRSERREIR - fFE s SR EsE
ERE Y SRR RS ?

el BRI RN > B N AT - B BB ER AR 0 3K
I — AT N —(E20 8 -

EE—

st ¢ DAL e T R A T -

When trying playwriting for the first time, you can start with a hero’s journey. The hero lives a
normal life, and then conflict happens in the hero’s life. The hero needs to solve all the problems
to get back to normal life. In practice, we should see a very clear plot, so students need to think

about the story and make everything continuous and logical.

DISRBIERIERE » ] DAETRIERRAZ (F Ryl - iSSP LAV AT - REEEZE
RA-BBLEATAE - SLLEE L A A Y AL B F S LAY A0S - s S B el LA
EE AW » 24T L B F TR S A H 2 -
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Teacher: Let’s look at this slide. We can see that the hero’s journey is a circle. This person
will need to finish the task or complete the mission to go back to their normal life.
Now look at the worksheet where you can design your own heroes.

Student: Could it be an animal?

Teacher: Yes. You need a plot that makes sense. Ok, first of all, you need to find a name on
the internet to fit your hero. Check the meanings of the names, and choose one for
your characters.

Student: Can we use English and Mandarin?

Teacher: Yes. Remember everything that is important for the play. Once you have chosen
their name, draw the face of your hero. You can use color makers. You also need to
think about their personality.

Student: Do we need to write down the information too?

Teacher: After drawing the face, write a basic description of the hero. You need to write down
their weaknesses, strengths, personality, and background.

Rl AR o A PUR RIS (R - (8 R SE Tl H B 2]
AYAETE - 3RAE > SREEAEE - BPY AT DASGE—(E 0Lk -

B 0 HLUEENG ?

RN AL B GRS T A KRR - Y B EER
FfEEEs B3y BF BN IRV - NI > BE— T RFHERAR
HIRHIAEIERE -

B4 0 BOCRACER Al AN 2

RN EAW - ARG ATAERNE TAVREE > BUEEER - BEIRAEATIR -
sAbRInE IR - R LU % > shacHt A emyEM S RES -

B MR S ER A NS 7

RN BERZZ > AT LB R A ARSI AL - IR A DU AT SRy 258 - (8
o~ et s a5t e
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Hot-seating is a good activity where we can talk to the character, and maybe have a chance to
reflect on ourselves. We usually do this at the end of the whole process. This is when the audience

already understands the whole situation and the focus of the issue.

AASTEEE(E T LR MR A W R EE) - et EREr e RN EEC - B
(R R A S AR S B REE  EBUR TGRS LS SR B -

Teacher: Now, we are ready to do an activity called “hot-seating”. We invite the person who
has performed in the TIE to sit here, keep roleplaying, and answer questions from
the audience. So, we ask questions and their character needs to answer them.

Student: Can I try?

Teacher: Sure. So, you were the character who had arguments with your parents. We want to
know how you are feeling right now. Please sit on the chair, and we will start asking
questions. Remember, you have to stay in character.

Student: Sure.
Teacher: Any questions? Someone asked: “Why are you so angry right now?”

Student: Because my parents change the rules all the time, and they always do what they
want. | feel it is so unfair.

Teacher: That was a good answer!

ERN WA PSR Z M —EED) - T E A8 - RPTEBE L
EHOAME TIE JEBINYNBAELE - WG C)E - BB B A - B
LLo BT a] A R - Sl AT EEEEEHE -

B 0 WA DIEEES ?

RN 4 o FTLURERIMI AR ESF A AT - WOTEEMBEIRNVIEE - 550L1E
far b BT ARAAaRI IR > M RFs i B g TR -

B4 1 Y

RN AEAEERNE ? HY > A ARR BRSNS -

B4 0 WSS -EBERA > )OS FTEER - EERA L -

ZRN . AREFAYIEIRE -
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Semiotics and Performing Arts
\

LT TR R S R R FER RO

Semiotics is the study of symbols and signs which are used a lot in the performing arts. Students

can use semiotics to look at their own lives. As teenagers, they definitely share different cultures
and contexts with adults sometimes. So, we all need to try to read the messages and understand
their meanings. We will start building on the concepts of semiotics and then apply some drama
assignments for students to practice semiotic symbols and signs. Hopefully, after that students
will be more sensitive to the flow of the society and think about artistic works with semiotic

VISIONS.

R R B ATSRAVITTE - HAT R ERIE R FEE T - 24 m] DU iR st B2
RECHWAETE > RENRE REVFNRLENS - MFIERAIURPA BRI LR
55 o TMTEN R B REANE R T N R RS - TG Bia i B A R e ST
HFF e BRI IES) - SRR A RRE TR BT - HEAETRIEZR
B RS AR B S DORURK - I H AR SR AR B S g PR (o

XEFRERR NI ETER AR

i thiE i thiE
semiotics e read BelaE
output i receive BEUL
input i A message HE
associate HAE sign 555
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imaginary ARG symbol 5B

context =4 intention p=yi=]

cultural AERY puppet 18

virtual TRE emotion =1

actual B direction yalz

(1) is visualizing

4y« Imagination is visualizing something in your mind, and my role is to bring it to life.

TG R L BYIER S T g 2K MRV AE ORISR E B R E -

©® Reading signs/symbols is

47 - [1]: Reading signs is essential when watching a performance.
[2]: | agree. | am thinking about that gesture now.
[1]: BERER ST B R R E R -
[2]: Fe[FEE - FIEAEEEE T2 -

©® The audience reads meaning into what you put on the stage / into the
performance.

4 < [1]: Can | put a chair here, it is just pretty.
[2]: The audience reads meaning into what you put on the stage.
[1]: o] PURGRE T1EEMS ? H24E -
2] BRI IReGE R RS -

BlY B R RE TR EERT F



O Bring in
547 = Bring in the music that you want. Bring in the dance too.

© What’s the meaning of ?

4 : [1]: What’s the meaning of that blue shirt?
[2]: It shows my sadness.

[1): BE By EEE ?
[2]: RfERREVE -

@ What is the semiotics of ?

4 : [1]: What is the semiotics of the face?
[2]: It means haters.

(L) FREVFFHTER Z R AR A 2
2] EARIER -

@ Have more drawn on it.

fi4) : [1]: 1 like the design, but it feels a bit plain. What do you think?
[2]: Have more drawn on it. Add some details to make it pop!

[1: TSR - [HREEARER - REEE ?
[2]: WL S s IR AR E RS A ! -

©® The indicates

4 © The sign indicates danger. A red light is suitable for this.
EfRrRRoNEE - AL OBREGIEE -
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(9] have a strong focus on actions.

4y = [1]: The director designed this to express the hierarchy, so it has a strong focus on actions.
[2]: | can feel that.

1] BiEaatE M ERIRES - EAERSHEENET AL -
[2]: FeAT AR E) -

@ Use imagination to

47 = [1]: Do you think people understand this?
[2]: Use your imagination to explore endless possibilities.
(LR 5 AT Er B i (g 2
[2: I IRAV ARG ) BB R IR Y T RE 1

h=—
stH ¢ AR -

Through reading semiotics, we can better understand human behavior. It helps us to get the
performers’ meaning in abstract performances. Semiotics also applies to everyday life. We can
see icons, symbols, and actions that have meanings. So, when students read the messages from

semiotics, they are less likely to have misunderstandings in life.

S EHBIRTSRES - JRIPTRT OIS A IBROTT B T 030 - IS BB SR R
L FL B RE RS - FEIZEAE D - RSB 1 & (637 - R PToT LU
S B (TH - EEHEIERS - FTDL - MR (TR BN - I A AR
PR AR -

Teacher: Can you tell me what am | doing right now?
Student: You are squatting.

Teacher: | need one person to raise their left and right arms and bend over, and also squat.
And now, when I do the same thing, what are we doing?

86 Bl E iR BB RS TR EERN 3
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Student:

Teacher:
Student:

Teacher:

Student:

Teacher:

TET R KT P o EMALEHBHAEHRL

It looks like you are playing tennis.
Can you tell us anything else about it?
He looks like he is serving, and you are waiting to return the serve.

Wow, thank you for this great description! Yes, we tried to make the scene, and we
used your experience to do it. What does that mean? It means we are reading
semiotics every day, and we can understand and receive the messages because our
brains are good at connecting things. We automatically find meaning.

Wow, | did not realize that before.

That is why we need to learn it. It helps us understand more abstract performances,
so we can read more symbols on the stage. Also, we can feel the flow of the society,
which perhaps is a skill you will appreciate along the journey of life.

A M AL AP 2

e

HEE—FEAHIT - BELETHTEA AR LI - TM—HAE - FKIHE
i HEE 2

IRPIEFT4EEK -

IR AT A2 sl —HENE 2

B REAGIRAEREEK > AR IREZFEEK -

DT IR o

WY BMEE X AE(EFES - W HE N T IRAYER LMok - R R
e ? PR REAER AT RS, > IRMAESER A H 2 ahE - I ATRMIATK
IR REGEEY) - WP ESAET HAEEE -

B> BENLAEES

DORTRL > ERLE R TERMFTEESE MR - SR TR E SRR

A WA DR SR 2 BRI - BRICZSA0 - TR AT DAE H & 7S T S (E
575 o AT LU GRS - Bl AR R g R R EHETT -
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On stage, we do not explain every detail and relationship. We try to use symbols, icons, and

other related elements to give hints to the audience. It can make the whole work more artistic
and fun to watch. In this lesson, we can use some video references to show students how
performers and directors use semiotics in the scenes, and we can also teach them how to do it

and apply it to create a scenario as practice.

E5E F o TR H AR AN ET BB (% - FAMT 7T DAGE H SRR G B e A R 22 22
EHREREBUR - B0 DEEREFm B IAE S R E A - 28 - T ERR R Z6
UGG EHE FOE B RS PRI - B MM Aol A G H B IRSRE
A& -

Teacher: In the script, we can see there are some instructions from the playwright to try to
make the setting fit the scenarios. It means we don’t need actors to have simple
dialogue. We can still show the obvious information.

Student: Could you please give us some examples?

Teacher: Sure, for example, in this picture on the slide, we see the stage is decorated with a
green and red background, and the floor is covered in snow. Can anyone tell me
what information we can see here?

Student: It looks like Christmas. I also see a tree with a star on top.

Teacher: That’s a good answer. So, without any dialogue or signs, we can still read the
symbols that the director is trying to make a point of here.

Student: Wow, that’s cool.

Teacher: It’s a good way to make the audience use their imaginations and combine our ideas
to make connections. This improves the content and makes it more artistic.

RN AERIART - T B RIA R E R B ERE T G RAE R - EARKM
A FHEFEHE S TTE TR B ASEE R Ry T PR IR &R -

B RA DR — e 2

LRl GrHY > BOIER - MR LU RIER R ERVE A - £R e Uk (L BEAT
R RS EEE - A A ST A (HEERERM T UfEEEE
Fn 2

B WEG TG - IETRYRRA (22 -
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Zhl . EREREAEE - FTbl > SR A MR MIEEEEEE R - FAPIREE AT L
A 2 R A Y 54 -

Bf I 4l |

EhN B ET A BRI LUERERAVERGT] > DRSS ER MR TR E M
AL - SR {E N IR il

EE—
HREH BT -

By using sock puppets in an activity, we can help students to project semiotics to the stage.

Because the puppets are made of socks, students need to try to make them do the actions that
they probably do a lot in their own lives. For example, laughing with their heads thrown back.
They can have more awareness when they are doing actions, and after this, they can make

improvements in reading semiotics.

T IS - AF R —(EED) - I DUER E(E S B AN TR R %S L - R
BT SAFREREALISTRITTE) - 2B0GER - RERHEHE - & MM TEEE L)
TRl - A DI ZIEE -

Teacher: Put one hand in the sock, and now poke a hole in the front. Try to move your palms,
and make them move like a snake. Make its mouth open then close, open then close.
And now, we need to treat it as a puppet, so lift up your puppet and don’t put his or
her head down.

Student: He is alive!

Teacher: Yes, please name your puppet. Here is my friend, Anthony. Please help your friend
to focus on things, and turn their head to really look at something. Let’s try different

directions. Look there, we can see our classmates are making a fight scene.

Student: Oh cool, we can create emotions!
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Teacher: Exactly, let’s try to make emotions, but we need to help the puppet because it only
has a mouth. We can use the facial expressions and actions that we do a lot in our
daily lives. For example, when laughing we can turn the puppet’s head up and open
up its mouth, and you can make some ha-ha-ha sounds with the movements, like
this.

Student: Can we do sadness?

Teacher: Yes, try and share with someone who is next to you.

Sl R — S T RER T BHEERATE R (R - S RB TR
BRI » PR AR AR B » FT50 - B - 750 -
BIEAC » BUIE > BPTRERIEE # (F (50 » BRIt A
IR T A -

B EIERAT -

TR SRIRIBLIENAG - BRI - SRR - 2k
P B AR AL — B8P - BT RARF A -
A P LB B S P A TR 5

B R PR | RPIPTLLAINE |

T GBS  ERMEERITUE AT R —ERE - BT
A B 28 b K 6 A FEIRTEBN T - BBBIAGHR » A > Bl
LB ELFTBES - 2808 T DA St — L6 3 DU - v
IS IR -

B BPTATAS O ©

AT PIAEBEE IR TR -

EEN
B2k R A ER=E
We can use neutral lines in an assignment for students to embody semiotics. They need to design

dramatic situations and actions. We have a lot of space in the script for students to learn how to

make the audience clearly understand the subtext and pauses.

BT LAGE A PR asiEH E S - R Be ST - MM s R R R S
H o FERIA P IRFIREAEARS R KRBT EETOFE TS =R 1L -
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Teacher: Please read through the script, you might feel confused because the dialogue doesn't
really make sense here. You can see some pauses in the conversation.

I need you to make them meaningful. When people pause in a conversation, they
show the message through actions instead of language. So, we can use this to connect
the whole process. Your goal is this: ensure the whole play makes sense with a clear
situation.

Student: | think I can create relationships between characters.

Teacher: Sure, that’s a really smart idea. For example, they can hold hands. Holding hands
can have many meanings actually. Being very close, or being nervous.

We can see the flow on the stage, and the audience’s brains will connect to semiotics
automatically.

Student: We can have different choices.

Teacher: Don’t forget, they don’t need to be speaking the whole time. You should add some
pauses, and create some space for people to use their imaginations.

Student: Do we need to memorize the lines?
Teacher: Yes, if you can. It makes you seem more fluent when acting.

RN SRIEEIAREA K REREINR > NAHENZSENEH - (KA LUEE]
FEHELE PALEE - - RFEFRECTORERE AMIEEAENE P
@fﬁﬁf/%?—%éﬂgfﬁﬂ’ﬁ%qj CMAEEMES - WATTLHEREGHE

SHRE(EAEAE - RV EBEE R Rl R A 8 - HAYIHERIIRS -

B4 ?ﬂiﬁ‘%ﬁi@u‘éﬂbﬁ'@z&lﬂ@%ﬁ% °

ERl EARLL - AR EIREHAYRE - BEIAER - R AT > sREIET - E AL
AMRESAFERITT - AJLHRGIFE BREGERE®R - AT IESERES LAY
BN R S B A (E A PRV RE LS 25 B B

B RMTARZERE-

Ehl : AETECEE  AREEEN - REEEHEE o WO LU= - gliE—
EBZEfE] > REEURGE MRV ERE T -

B2 BMFEeE G 2

LRl 2HY > WIRADIHEE o BRI T N
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Enxh BEREFTEFERE
Puppetry and Creating Ambient Music

LT TR R S R R FER RO

Puppetry has been around for thousands of years. Originally it was used in ceremonies, and now
we use it as entertainment. As an art form, the difficulty is how to make inanimate objects come
alive and let the audience believe that the puppets are talking instead of the puppeteers. In this
class, to make the activities more advanced, we will use music for students to practice with. They

will try combining the music to tell a story with puppets.

BEEAHER T a8 T Bl EAREAEERAERMIE T E F s -
SRS A B AR R A (T s e ap e A e > DU R R S R B BT R s h A =R
H o PRIEZSN > MR LGREAEEHUE S SR - TR EEIRNES) > Mg slE
e SRR AR BB EREE P -

XEFRERNBUETER AR

ol thiE il thE
puppetry 1Bk lip sync g
puppet 1 syllable =
puppeteer EREEn beat fhiz
rod/stick puppet LA 5 eye focus ARfHESE
sock puppet B8 breath (n.) breathe (v.) ISP
hand puppet F1 natural EFS
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feeling sz unnatural ENEEAS
atmosphere R inanimate fe A Ap ey
ambience FE animate HAda
emotion 144 object Y

@ Open your mouth widely for each syllable.

4 - Open your mouth widely for each syllable and count from 1 to 10.
EFEEEF TR —IEE - I B —8E T -

@ Punch forward.

45 : [1]: How can the puppet talk more like a person?
[2]: Punch forward with your fist while she is talking.
[1]: a{nl e iEaR Sh YT B B A 2
[2]: BiiEEHF RS -

® Make their eyes focus :

4y = [A]: Itis so unnatural.
[2]: You can try to make their eyes focus on something.
[1]: B4R EA -
[2]: AT DAE sl A AR -

@ Give your character life.

4+ Giving your character life is really important.

BT ARy A A ar e R R -
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@ Take a step back and ask yourself what is wrong.

fi4) : [1]: Take a step back and ask yourself what is wrong.
[2]: Oh, I know the problem now.

[1: BR—FWHEEC -
[2): 02 | FFERFRE T

® Move the hands in a different way from the head.

47 [1]: How can | make the puppet dance?
[2]: Move her hands in a different way to her head.

[1): TSR AP SEE ?
[2]: SETFERBAE A [FIEE) -

© Separate your personality from the puppet.

4 - You will not act only as this character all the time. Separate your personality from the
puppet.
RAFEXRAEEEAE - BRIV EEEE D -

® Give your puppet a name.

4y« [1]: How can we start puppetry?
[2]: Give your puppet a name.
[1]: P SR AR RS ?
2]: 5 EfsT -

© Change your voice.

#4) : Change your voice. Speak with a deeper or higher voice.

BERRAVEE S - (R—E5eim—h -
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Puppetry means we can use objects to be figures and move them to deliver meanings. The
puppets can be human beings, animals, or any imaginary images. Usually, puppets are strongly
linked to the people who operate them. The performer can do voice-over or mime to act as
characters. The types of puppetry are various, including just using fingers, having a hollow body
with hands inside to control, and using pipes or strings to entertain the audience. After they

understand the concepts of puppetry, students can try being puppeteers.

BEL - PR AP —EE S - SRR EEfIREERESR - AT LEE N - 8)
VISR S - E - RSB RIMFIRY A TRGRZURYE#ES - 5 = 7] DA
FEHRE L E T A E - SRR EBEIRZRLRY - AR TS - TR
Ferr L AP > B HVE T EERARIREEER - 1E TR EBEIIERIR - AR UERE
Al b R ARED -

Teacher: Today, we have some beautiful guests here. Let’s have a look. One of them looks
like a glove, one is holding rods and sticks, and another is wearing a special costume.
They are all puppets.

Student: Are we going to try all of them?

Teacher: Yes! Before we start, we need to know more about puppetry. This technique has
been used for thousands of years. Initially, it was used in ceremonies. Now, we
usually watch it for entertainment.

Student: Does anyone use it for ceremonies still?

Teacher: Yes, in some cultures they do, like in Taiwan in front of temples when it’s a god’s
birthday ceremony. Let’s have a look. We have some common types we usually see.
Finger puppets, glove puppets, and rod-arm puppets. And of course, they are
categorized by how they look like. We need to become puppeteers to make
inanimate objects come alive. First of all, there are directions. Normally, we stage
the puppets in front of us. Why do we do this?

Student: That is because we can hide our sticks or hands behind the puppets.
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Teacher: Correct. If the audience cannot see those things, they can imagine that the puppets
are alive. The directions matter now. We can turn it to the right and left easily, but
we rarely turn to the back. And we should use a lot of dialogue to deliver the whole
show. Lip-syncing is an important trick.

Student: What is that?

Teacher: Look at this puppet. | am talking and moving the puppet’s mouth. Each syllable has
one movement.

i SRA B EMABRRERN LR —EREEE - BT PR
5 B-EERRGRARTIRET - BRI EFE RS IR -
EIFERE -

B R A B 2

R - AERIIBG AIR IS T IR - AT A R A T4 -
— A i 25 TR - BUERR P 8 (TR -

B R AT I — RS 2

- AERIEL - BTETE BT - — i F R - fE— B
ORI © —REACEEIE » BePVE — i RATBI R  FHeBel® - FE5UE -
DI R T A A R PR (P S MBS0 -

RIS (0T - FE L AR EARA - — BB - R
ETIERITAIN S AR SRR ?

B R AR LR T-o T ot 5 A 4 -

B - RBACEEEITM . LB R ESTEREE - BT AR E
% - B DR BRI B o 1 - SRR (e - B b - (r %
s - BP RS
B [ (B R E AR -

s IBRATE?

EHl B TR - BOEAEREE S BBTRASE - SHE S EBE -
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Creating a vibe in the performance is really important because it can let the audience get involved

in the scenarios. Using music is a good way to create an atmosphere. At any time when we listen
to music, it can have different feelings and meanings. It is all based on how the listener interprets
it. In this unit, we can use various types of music for students to get feelings and ideas from

between the concrete and the abstract.

fEFREPEEFEIFEEE > WM LGEE AR AL R - BEESERANGTE - (£

fTHEE - BRI LER > EASAENENESZES - E502 VRN IR0 e
o FEAREETTH > A A DB S SRR A e R A e R R fEE RS

RS -

U

cal

Teacher: In the art sessions, you have probably heard that color has a spectrum representing
different meanings. Music also has a spectrum to show emotions. This concept might
sound a bit hard to understand. But we can feel the vibes now. Let’s listen.

Student: | feel happy.
Teacher: Does anyone get other feelings or specific images?
Student: | feel like someone is dancing happily.

Teacher: Cool. You connected your experiences to this music. It could be the things you have
seen, practiced, or experienced. For that, we can use some types of music to
stimulate people, and actually, that’s just what you are feeling. For example, let’s
listen to this part of the music. You may close your eyes. It’s a piece of background
music to present one scene. We will listen to it and you should guess first, and then
we will watch the video to check if it fits how we feel. (Play the music)

Student: Can we watch it now?
Teacher: Tell me your answer first.

Student: It’s sad. Like really sad. The tempo for each rhythm is so slow. Sometimes, the beats
are strong. It makes me feel that could be really sad like someone is crying out loud.

Teacher: That is a brilliant description! | believe that some of you are still trying to talk about
things that are difficult to describe in objective ways. But it’s fine, let’s just focus
on how you feel and generate some ideas.
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EH  FESRMHEREE o (R EERIBE ORGSR A FENESE - F%
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—ERERETENARE MR > WM LUETEEE - BEE - AREBEEN

i BHESIRER MR — A —H% - (FRREEE)

B4 0 w[DUE THE?
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S R ERE -
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Before getting into the activity with actual puppets, we can let students see how they would feel
if they were the puppets. And the puppeteers can observe how puppets will move. For this
assignment, they can use their limbs and torsos to expand and extend the possibility of the use
of bodies.

FEFMIBARIR E BT BETT/EB AT > BT P RE R R BB H RS - AR R
BRI Z A AR BAE B - iE(ESE) - MY mT DASE FH VR BiEe 2 TBH B i S Aa
FRATREME
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Teacher:

Student:

Teacher:

Student:

Teacher:

Student:

Teacher:

Student;

Teacher:

I

B4

I
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i
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Find a partner. Before we work with the actual puppets, let’s practice with your
teammate first. First up, one of you is the puppet, and the other one is the puppeteer
who is controlling the puppet. | need the puppeteer to try to make some postures by
using your partner’s body. Remember, you must fit the scene.

Should we make a still image?

Yes! Please pause for a little bit. In the very first scene, please make your puppet
laugh. You can think about if you were your puppet how you would show laughter.
You can put two hands on your waist and then look up with your mouth open. Can
you try it?

Can you have a look?

Oh, it is great, but can you make your movements bigger? Puppets are not human
beings, so if we can have more information for the audience, it’s easier for them to
understand.

All right.

Now, pause everything. Keep your puppets in the same spot. Please have a look at
your other classmates. After this, we will take turns and then try another one.

I want to do something funny.

Sure, let’s try to make your partner look like a monster.

W E A —4H - FEFRMIBAMGIRE LAY E/EEh 2 fi - —E2eeRE - —Bids » &
F—EANEDE > S —(E B IRIEDT B AR RN - BAE TR Z IR AT A F IR
B S —E8(F - S mOVER SRS -

TEFGE S ?

| BRIV E T - AESER S (EXE - IR e
EREEE - WRIREIRAVDUE - IREEIEREIREE © (KA LU & e L
R ER > WEEFTE - IR DIEsEES ?

IRAAE— NI 2

g | BRI - BRI LR E —(E R P A SO — RS 2 BriEA 2 A - e
RBATAT LIRS E 2 AV AR > S Mt S AR -

S -

CORAE > =EVENE - SEIREVBTEBCEAE RS - BEEHMAEE > FEZ
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This assignment is designed for students who have made rod puppets and learned basic
techniques to use the puppets. They can use simple dialogues and movements to present their

chosen music. Students need to analyze the emotions, feelings, and vibes of the music, and then

create a clip for the music to accompany it.

EEEE G SEHEE A AR T A6 A (R T DU AR - T IS
IRV R B EARIFBE VB - BAEREENMEENVEERZNGE - #E
BIfF— P FFRE & 2 AR -

Teacher: You already know that music is important when we present our puppets. Now, we
have a new task for you to try. I will play some music, and you can decide on any
moment that you want to fill in your clip, but it has to make sense and not be too
dramatic. Or, you can use it as background music to play it for the whole act.

Student: Should we do it in groups? And can we choose any characters we want?

Teacher: Of course, and please make it around 3 minutes long. Let’s listen to the music first.
Tell your teammates your feelings about the music. And after you have discussed it,
you can think about what plot and characters will be in the scene. I will check every
group.

Student: We set this act in a magical world because we feel this music has a messy tempo and
irregular rhythm. So, we think if we do something fictional, it will fit the music.

Teacher: You explained the music well and | agree with your ideas. So, do you think you will
play the music for the whole time?

Student: The whole time, but we still need to decide if any timing will be better than this. If
not we will just play it from the beginning.

Teacher: Nice! Don’t forget the main things are still the puppets, so, you need to tell the stories
through the puppets.

Student: We will perform on the small stage for rehearsals later.

Teacher: Make sure you control the rods well, and make your puppets look alive.
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Bl 49h£EEIR More to Explore

B X BRI

AR A

https://terms.naer.edu.tw/search/

HEE PBRERS

BB BT = R R
https://video.cloud.edu.tw/video/co search.php?s=%E9%9B%99
%BESNAARIE

RREREICERE : SEZBMHBHTEM

B/ N=AEER ~ DU B

https://sites.google.com/view/cooclearnmodeart/unitl

BIN= - PUERE TSR o RS AR RO

https://sites.google.com/view/cooclearnmodemusic/unitl

Chrome Music Lab

Hil ~ S E84gns - M EZE AR R
https://musiclab.chromeexperiments.com/
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Music Tech Teacher

RS AEE AR E 2 5 A

http://www.musictechteacher.com/

Study.com

BISNEER R B EIR - bR T ST eRisE A HAR

https://study.com/learn/art.html

Twinkl

BISNAE R EEIR - bR T EilrcRigiEm AR E > & R

= Yo TTIEA
https://www.twinkl.com.tw/

Khan Academy

TR - HETHRER R SRR R o
https://www.khanacademy.org/

Oak Teacher Hub

BIYNAER R B EIR 0 R T Bl sisiE A HALRE H

https://teachers.thenational.academy/
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Music Theory

FEMHRAEER > 6 PR

https://www.musictheory.net/

The Kennedy Center: Digital Resources Library

S B MRE 2 TR ] SR Rl
https://www.kennedy-center.org/education/resources-for-
educators/classroom-resources/

BERP/NBER 7 AR EE BB TS

AP EERE RS R I EEE
https://cirn.moe.edu.tw/Module/index.aspx?sid=1192
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